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Category Examples for authorized

absences

1. Absences not specified

Authorized absences

2. Sickness/medical-related  Iliness; visit to the doctor, dentist, physiotherapist,
etc.

3. Private matters Wedding; funeral; religious event; driving test;

conversation with the school attendance officer.

4. Incidents beyond ones  Problem with public transport or taxi service,
control
5. School-initiated: Suspended; removed from the class as sanction for
punishment behavior; time out; red card; internal disciplinary
measure.
6. School-initiated: other I another class; discussion during class time (c.g.

with the mentor); receiving individual assistance;
educational needs support; in the study room; at
student counci; on a firstaid course; doing
chores; extracurricular activity outside of school;
at peer leader activity; participating in a Top

Talent activity; taking a re-exam.
7. School refusal
Unauthorized absences
8. Truancy
Authorized and unauthorized absences

9. Arrived late
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Minimum
for a single
school (%)

Average

across all
schools (%

Maximum
for a single
school (%)

All absences
Authorized absences

Unauthorized
absences

69 40
59 34
10 02
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Category Relative to all absences Relative to authorized Relative to unauthorized

absences absences
1. Absences not specified 103% n m
2. Sickness/medical-related 60.3% 75.0% n
3. Private matters 39% 49% n
4. Incidents beyond one’s control 01% 0.1% m
5. School-initiated: punishment 22% 27% n
6. School-initiated: other 10.8% 13.4% n
7. School refusal 16% 20% na
8. Truancy 63% m 68.3%
9. Arrived late 45% 1.9% 317%
Total 100.0% 100.0% 100.0%

na, not applicable
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Indirect Effect Path

Indirect effect via peer problems

Mindfulness — Anxious Anticipation
Mindfulness — Interpersonal Discomfort
Mindfulness — School Avoidance

Indirect effect via emotional problems
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CHRONO-SYSTEM: Time of clementary and secondary schooling
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Student Perspectives Professional Perspectives

a * Alternativi tion programs and settings (e.g. productive learnin
* Change of school setting (reduced pressure & tailored learning e at' eRdyca s P g' A gs(eg.p 8) a
support) * Developing personalized reintegration plans
PP . : _— . 2 * Involving welfare or clinical professionals for tailored support
» Referral to specialist services (clinic school) or reintegration v : . . -
g * Using legal options (e.g. case reporting, medical evidence) as formal
Increasing risk of SAPs Tier 3 RIOgrams interventions
and/or social, emotional, and
behavioral difficulties - . | di q L ith d d famili
Intensive * Sustained, intensified communication among students-staff-caregivers Regular, coordinated communication with students and families
Interventions + Student involvement in planning and decision-making * School social work: student-led, solution-focused intervention
* Positive, welcoming response to students returning after absence
* Peer-to-peer support
Tier 2 * Smaller groups, repetition, and flexible learning plans ] o ]
er « Empathetic and open parent—child communication * Collaboration with internal and external professionals for early support
B * Avoidance of punitive responses at home
Targeted
Interventions . . .
* Emotional and practical support from peers, family, school « Building knowledge and recognizing warning signs
* Access to mental health professionals * Adjustments to allow for small-group learning
Balanced and non-punitive approach to encourage re-engagement
. ) o ) ) \ KBuilding trust through open and transparent relationships
Tier 1 Open, responsive communication to identify needs early * Supporting coping strategies and resilience through reflective and
= * Empathetic, trustful teacher-student relationships extracurricular activities
Universal, * Relevant, engaging curriculum * Varied and practical curriculum design
School-Wide Supports * Flexible formats, practical subjects, movement & enjoyment in « Enhance safety, school-wide structures and routines
learning _ _ * Classroom management and good quality teaching
* Personalized learning supports and one-to-one conversations « Prevention-based programs (violence, health, and abuse)
* Active pargntal involvement in school I!fe * Raising awareness about attendance policies & possible consequences
Collaboration between school and family / KSystematic attendance monitoring with follow-up
spoiak Behavior Academic

Emotional

* Maintaining a supportive, student-centered attitude in supports ’

* Self-efficacy and willingness to accept support J
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Descriptions of school
functioning

Teachers descriptions of the
characteristics of different levels of
school functioning (high, average,

and low). Reflections on normal
functioning and interaction
between social and academic
functioning.

Factors relevant for
school functioning
Individual- and/or environmental-

level factors relevant for students'
school functioning.

Basis for assessing
school functioning
Different sources of information
used by teachers to underpin their
scoring of students' school
functioning.

Below grade level
(descriptions of low school
functioning)

_—
At grade level

(descriptions of average
school functioning)

Above grade level
(descriptions of high school

functioning)

Individual functioning
(what is low, average or
high-level functioning for the

individual)

Different types of
difficulties
(descriptions of how
academic and/or
socioemotional difficulties
may lead to lower school
functioning)

4

Motivational aspects
(the impact of motivation on
optimising one’s learning

potential)
L

Dialogues with colleagues
(information from other
teachers about students'
school functioning in their
classes)

Tests and standardised
assessments
(objective tools for academic
assessment)

Gut feeling
(intuition and tacit knowledge
based on teachers' personal

judgement)

Teacher-student )
relationship

(the impact of teacher—

student relationship on

school attendance, well-

Changes in functioning

(changes over time and

based on what is normal for
that student)

P~
Interactions between
academic and social
functioning
(descriptions of the
reciprocal relationship
between academic and
social functioning)

A being, and learning)

J

Psychosocial environment
in class
(student well-being in class
and group dynamics)

The class and the grade
(achievement level and
learning environment in
different classes/grades)

Familiarity with the student

(personal relationship with

the student developed over
time)

Experience
(with both the specific age
group and teaching in
general)

school functioning, and how

Home conditions
(parents' contribution to

well the home works)

Student engagemen
class
(how interested and self-

motivated the student is

across different subjects)
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Inclusion o Isan empirical study collecting qualitative data containing
Criteria school staff views of student non-attendance.
e Is an empirical study collecting quantitative data
containing school staff views of student non-attendance.
o Is written in English.
o Is published between 2013-2024.
o Isapeer-reviewed paper.
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Author/
year/

country

Aims and/or researc
questions (RQ)

Participants

Age
range/setting

Methodology

Findings

Conceptualization of
non-attendance

Weight of
evidence
(WoE) A/C
rating

Aims: 158 teachers 12-15 years Mixed-methods design Participants identified ‘Problematic school absenteeism, | High/High
Gren-Landell To investigate what teachers in Mainstream and Survey highest-rated risk factors: adverse encompassing recurrent
etal. (2015) mainstream and special education special One open-ended home situations (e.g., divorce, absenteeism (including truancy
Sweden in aged 12-15 years view as education settings. question on what the violence), permissive parental and enduring absence). This
contributing factors to problematic 142 state funded 14 | participants perceived as | styles, and student absenteeism includes both
school absenteeism. private the most common causes | low mood/depression Peer authorized and unauthorized
2) To investigate if there are of problematic school influence on absenteeism rated forms with potential adverse
socio-demographic differences in absenteeism lowest among contributing factors | effects on students.
how different factors are rated to by participants Participants noted
contribute to problematic factors interrelated. Importance of
school absenteeism. teacher competency in mental
health recognized by participants.
Aim: To explore the experiences 30 school staff members 11-15 years 15-18 Qualitative Participants expressed ‘School refusal’ characterized by High/Medium
Mattin e€al: and opinions of school personnel, | (Teachers, school nursesand | years Paris and In-depth interviews experiencing difficulties, reluctance to attend school,
(2020) mainly teachers, related to school | doctors, counselors, principals | Bourgogne Franche- | Grounded theory ambivalence, and destabilizing resulting in prolonged absences,
France refusal among immigrant families. and assistant principals, Comté. feelings in situations involving accompanied by emotional
educational assistants) school refusal from distress, but without severe
immigrant families. Some antisocial behavior, and often
participants were at risk of involving parents’ awareness.
developing exclusionary attitudes. Participants told this definition
Others addressed school refusal in interview.
with dedication and
innovative strategies.
Aim: To investigate secondary 16 school staff members 11-16 years Qualitative Participants emphasized No firm conceptualization. High/High
Finning et al. school educational practitioners’ (Teachers, principals, heads Mainstream city Focus groups individual, family, and peer risk Discusses the complexity of
(2019) beliefs about risk factors for school and assistant heads of year, centre schoolsanda | Thematic Analysis factors for school attendance school non-attendance
England attendance problems. SENCos, learning assistants, rural school. South Hybrid issues, particularly highlighting terminology in the literature
parent and family support West England. inductive/deductive anxiety over other mental review.
advisors, deputy safeguarding approach health concerns. School factors
lead, inclusion manager) were perceived as less significant
compared to these individual and
social factors.
Aim: To explore primary school 8 school staff members 4-11years Qualitative Participants expressed that ‘Non-attendance’ High/High
Cunningham | Stffs views and experiences (Teachers, school leadership | Mainstream Semi-structured prevention is key and use various Discusses complexity of school
etal. (2022) of supporting children with and support staff) primary schools interviews social/emotional and non-attendance terminology in
England attendance difficulties and of anda Thematic Analysis learning interventions. Success the literature review.
interventions aimed at special school. Five Inductive approach hinges on collaboration among
reducing non-attendance English counties parents, school staff, and
other agencies.
Aim: To explore the views of 17 school staff members 12-18 years Private, | Qualitative Participants described school ‘School refusal’ A child’s Medium/High
Devenney and education professionals in relation (Teachers, principals, and public all-girls, semi-structured refusal arising from emotional motivated refusal to attend
O’Toole to school refusal other administrative roles) public all-boys, and interviews distress, family issues, and school or remain in class for the
@o21) DEIS Thematic analysis academic pressure. Schools try duration of the school day for
Ireland (mixed-genderand | Deductive approach strategies, but success varies. reasons associated with
all-girls) schools. Concerns about medication emotional distress.
reliance for SEMH raised.
Aim: To explore two cases of 4 school staff members 4-11 years Two Qualitative School staff explored the EBSNA High/High
Corcoran etal. | successful interventions for EBSNA | (Teachers, and SENCos) primary schoolsin | Semi-structured importance of regular and positive
(2022) gathering perspectives from school | 4 non-school staff members the same LA. interviews communication between home and
England staff, parents, and EPs to (EP, TEP, and parents) ‘Thematic analysis school, along with understanding
understand the key factors enabling Inductive approach anxiety triggers for
successful returns to school. tailored interventions. Building
supportive relationships with
students and parents and adapting
practice and collaborating with
professionals were key.
Aim: To explore school staff’s 15 school staff members 14-16 years Qualitative School staff reflected on students Truancy Medium/
Strand and reflections on students with high (Teachers, SENCo, school Interviews across health, social, and Medium
Cadsisuid levels of truancy nurse, social worker) Positioning analysis educational areas, revealing
(2013) ongoing changes in their
Sweden relationships. Staff categorized
students with mainly negative
attributions.
Aim: To explore the experiences of | 6 school staff members (Head | 11-16 years Same Qualitative Interviews School staff highlighted the Explores conceptualization as High/High
Ford (2018) school staff who work with teachers, assistant head, LA. Thematic analysis importance of parental part of analysis (within-child
England emotionally based assistant head of year, Inductive approach engagement, struggles with factors, contextual factors)
school non-attenders. learning support assistant and academic pressures, and noted
school counselor) varying success with support
strategies. Factors like mental
health issues and peer dynamics
contributed to non-attendance.
Staff felt frustrated but shared
occasional success stories,
influenced by personal values.
Research questions: 8 school staff members 11-16 years Three | Qualitative Staff identified key areas of Emotional based school refusal High/High
Piitchrd How do secondary school staff (Pastoral staff, EWO, SENCo) | secondary schools, | Semi-structured supporting pupils with EBSR,
(2019) make sense of their successful one LA. interviews including the importance of adult
England experiences of supporting pupils IPA and peer support, providing
exhibiting EBSR to attend school separate spaces, collaboration
more regularly? among staff, acknowledging
How can the views and perceptions emotional impacts on staff, and
of secondary school staff around adapting the school day to meet
their successful experience of individual pupil needs.
supporting pupils exhibiting EBSR
to attend school more regularly be
used to inform future practice in
secondary schools?
Research questions: 26 teachers 14-18 years One Online survey Teachers emphasized the ‘School refusal’ Medium/
Block (2019) What are the perceptions of urban high Mixed methods importance of autonomy, positive Problematic absenteeism, suchas | medium
United States | secondary teachers on student school, Midwest. Two open ended relationships, and addressing truancy, school phobia, and
absences?" qualitative questions special education needs. Teachers anxiety. Mentions ‘psychological
Are students who exhibit school suggested building positive matters’
refusal behavior more likely to be relationships, engaging activities,
identified as students with special and frequent communication with
education needs?’ parents. There was a call for
additional support and school-wide
policies to tackle attendance issues.
Aim: To explore perspectives of 6 school staff members 4-11 years 11-16 Qualitative School staff identified significant Emotional based school High/High
Chian et al. school staff who share their Three SENDCos, one years Three Semi-structured barriers to effectively supporting avoidance (EBSA)
(2024) experiences of the facilitators and Assistant Head of Inclusion, mainstream interviews EBSA, including financial
England barriers to mainstream school one Wellbeing Coordinator, primary schools Reflexive thematic constraints, challenges in
EBSA initiatives and practices. and one Teaching Assistant. and three analysis collaboration with external
mainstream partners, and parental resistance.
secondary schools. Despite these obstacles, staff

emphasized the importance of
creating an inclusive school climate
to foster student belonging and
support.
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Authorized  Unauthorized

absences absences

Was there a response to the reported

absence?

Ve 1189 15071
(0.19%) (10.6%)

No' 1,246,617 111,442
(90.8%) (78.1%)

Sub-total for ‘Yes' and ‘No' 1,247,806 126,513

No information provided 125259 16,140
©9.1%) (11.3%)

Total for Yes, ‘N, and No 1,373,065 142653

information provided (100%) (100%)
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Gender

Boys

Girls

Other

Total

12 years

35
4.6%

37
4.9%

0%

72
9.5%

13 years

60
7.9%

69
9.1%

0%

129
17%

14 years

55
7.2%

70
9.2%

0.5%

129
17%

55
7.2%

60
7.9%

0.3%

n7
154%

years

16 years

58
7.6%

76
10.0%

0.1%

135
17.8%

17 years

40
53%

62
8.2%

0.3%

104
137%

18 years

2
33%

45
5.9%

04%

73
9.6%

Total

328
43.2%
419
55.2%
2
16%
759
100%
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Dimensions 55} HC A SR
Learned helplessness 0.25%% 0.29% 0.12%% 0.35%%

55, somatic symptoms; HC, subjective health complaints; UA, unjustified absences; SR,
school refusal; *p < 0.0, **p < 0.001
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Models AIC BIC BIC-adjusted LRT-adjusted BLRT Entropy Size
2 7997.55 8057.77 8016.49 <0.001 <0.001 <0.001 071 0
3 7613.78 7697.16 7640.01 <0.001 <0.001 <0.001 0.84 0
4 7495.26 7601.80 752876 0.089 0094 <0.001 083 1
5 7394.14 752383 743492 0.006 0007 <0.001 082 2
6 7303.93 7456.78 735199 0.169 0178 <0.001 081 2

AIC, Akaike Information Criterion; BIC, Bayesian Information Criteria; LRT, Vuong-Lo-Mendell-Rubin Likelihood-Ration Test; BLRT; Boostrap Likelihood Ratio Test.





OPS/images/fpsyg-16-1557915/fpsyg-16-1557915-t004.jpg
Profiles Gender Academic Parents’ studies

performance
G 0S: [ 158 - 25 SE BV
N oms  ms 3 2 a4 32 3 57 s 2 107 81 6 9 18 47 53 84
! % 444 545 L1 79 165 12 139 214 199 83  4L8 3L6 266 43 85 223 251 398
N 195 250 8 47 73 92 72 75 47 47 12 134 194 14 48 9% 107 9%
: % 43 552 18 104 161 203 159 | 166 104 104 | 255 305 441 38 132 264 294 272
s N5 o2 1 4 12 s 8 3 4 4 4 12 ou 3 5 16 6

% 375 60 25 10 30 125 20 75 10 10 | 10 30 6 32 97 161 516 194

Profle 1: non-school absenteeism; Profile 2: moderate school absenteeism; Profile 3: high school absenteeism B: boys; G: girls; O: others 05; all approved signatures; 15: 1/2 failed signatures;
25: 3 or more failed signatures; NS: non-studies; PE: primary education; SE: secondary education; BV: bachiller/vocational education; UN: university.
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