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Variables Reliability Validity

AVE Decision Outer loading  Decision

Teacher performance 0.862 0709 High reliability ™1 0837 Valid
™2 0.908 Valid

™3 0.855 Valid

™4 0.763 Valid

Motivation 0.809 0663 High reliability Mol 0.895 Valid
Mo2 0725 Valid

Professional development 0.880 0,676 High reliability PD1 0,828 Valid
PD2 0838 Valid

D3 0793 Valid

PD4 0.856 Valid

PS5 0794 Valid

Family sociology 0.857 0633 High reliability sl 0.860 Valid
FS2 0.795 Valid

ES3 0792 Valid

54 079 Valid

FS5 0.784 Valid

0.858 0.641 High reliability MS 1 0.807 Valid

Ms2 0738 Valid

Ms3 0.868 Valid

MS4 0827 Valid

MS 5 0842 Valid

Work condition 799 0626 High reliability wel 0.866 Valid
we2 0714 Valid

we3 0.743 Valid

we 9.833 Valid
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Goodness of fit indices Estimated Desired level Evaluation

Chi-square 21092 Expected to be small Small

Probability 0362 >0.050 Good/fit
GFI 0.903 20.900 Good/fit
AGFI 0924 20.900 Good/fit
CFL 0911 20.900 Good/fit
NFI 0.909 20.900 Good/fit

SRMR 0031 <0050 Good/fit
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Pat|

Family sociology - motivation

sociology — professional development

Manag

support — motivation
Managerial support — professional development
Work condition — motivation

Work condition — professional development
Family sociology — teacher performance
Managerial support — teacher performance
Work condition — teacher performance
Motivation — teacher performance

Professional development — teacher performance

The level of significance *p<0.05 and **p<0.01.
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Aspect Dimensiol (%)  Rural (%)
Gender Male 53 (11.18) 44(9.28)
Female 207 (46.47) 170 (35.86)
Teaching 3-6years 23(4.85) 44(9.28)
experience 7-10years 173 (36.50) 22(4.64)
>10years 64 (13.50) 148 (31.22)
Employment status ~ Civil servants 212 (44.73) 23(4.85)
Centified teacher 21(443) 26(5.49)

Permanent teacher 27 (5.70) 165 (34.81)
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Variables

“Teacher performance

Motivation

Professional development

Managerial support

Work condition

Indicators
Cognitive activation
Classroom management and clrity of teaching

Support for students

Adaptation skills

Intrinsic motivation

Extrinsic motivation

Engagement in active learning

Focus on content development and participant
analysis
Coherence with teacher needs and

circumstances.

Duration

Individual relationships and interactions with
families

Family division of labor system

Family diversity

Influence of the family’s external environment

Family support for work

Human resources (man)

Financial (money)

Material (materials)

Technology/Equipment (Machine)

Method

‘Work environment

Workload

Feedback

Work relationship

Example items
1dolearn as a task to deepen my knowledge

1 can design learning according to needs

My teaching strategy is oriented towards

developing students’interests and talents
T can adapt to develop teaching strategies
oriented to 21st century skills

I carry out tasks with clear plans and goals
Iwork as a teacher aiming for carcer
development

Tam actively involved in professional
development actvities every school year

T conduct an analysis of how students can
capture lessons

The self-development that is followed is in

accordance with the learning needs that I teach

I collaborate with colleagues to design lessons.

Thave time to practice new skills in the

classroom in between professional development

My family and I have a positive relationship in

building a household

My partner and I have a general division of

houschold labor according to gender
My family and T have diverse characters

‘The external environment has an influence on

family life patterns

My family motivates me to do my work

My boss supports me in career development
“The school provides good financial support in
achieving the goals of teaching and learning
activities

“The school provides good support for the
availability of materials needed for teaching
Schools provide the technology needed by
teachers to teach

“The school carries out management effectively
to achieve its vision, mission and goals

Twork in a comfortable, conducive work
environment

I carry out my work as a teacher in accordance
with my main duties and responsibilities

1 get paid according to the workload carried out

Working relationships between employees occur

well

Ref

nces

(Pramono et al., 2022; Kholifah etal.,
2023; Kumari and Kumar, 2023)

(Liv and Zainuddin, 2021; Khun-

Inkeeree et al., 2022)

(De Naeghel etal., 2016; Ism:

2021; Ithnain and

(Sarwar and Panatik, 2020; Castrén etal,,

2021)

(Rahim etal., 2020; Hamzah et al., 2021)

in, 2021)

etal,

(Lietal., 2019; Admiraal, 2022)
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Databases

Search formula Initial

results

Results after
filters

Psicinfo

Psicodoc

Psychology

database

Pubmed.

Science Direct

Dialnet Plus

Web of Science

ti(“emotional competencies” OR “emotional skills™ OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial

70
well-being” OR “social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)
ti“emotional competences” OR ‘emotional skills” OR “psychosocial competences™ OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) 2
AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)
ti(“emotional competencies” OR “emotional skills” OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial B
well-being” OR “Social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND abi(teacher OR professor)
ti(“emotional competences” OR “emotional skills” OR “psychosocial competences” OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) 6
AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)
ti“emotional competencies” OR “emotional skills™ OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial .
well-being” OR “social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)

‘emotional competences” OR “emotional skills” OR “psychosocial competences” OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “Socio-emotional competences”) -
AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND abi(teacher OR teacher)
ti(“emotional competencies” OR “emotional skills” OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial u
well-being” OR “social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)
ti“emotional competences” OR ‘emotional skills” OR “psychosocial competences™ OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) 6
AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)
ti(‘emotional competencies” OR “emotional skills” OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial o
well-being” OR “social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)
ti(“emotional competences” OR “emotional skills” OR “psychosocial competences” OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) 9
AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)
ti“emotional competencies” OR “emotional skills” OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial "
well-being” OR “social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)
ti(‘emotional competences” OR ‘emotional skills” OR “psychosocial competences” OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) 44
AND abfintervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)
ti(“emotional competencies” OR “emotional skills” OR “psychosocial competencies” OR “psychosocial skills” OR “personal competencies” OR “personal skills” OR “psychosocial .

well-being” OR “Social-emotional competencies”) AND ab(Intervention OR treatment OR training OR enhance OR improvement OR program) AND ab(teacher OR professor)

ti“emotional competences” OR ‘emotional skills” OR “psychosocial competences™ OR “psychosocial skills” OR “personal competences” OR “personal skills” OR “psychosocial
well-being” OR “socio-emotional competences”) B

AND ab(intervention OR treatment OR education OR training OR training OR enhancement OR program) AND ab(teacher OR teacher)

25

2

8
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Items Agreed % Disagreed % Meal Std. Deviation Total

Lectures should still 466 534 22 10 30
determine what and how

their students learn.

Lecturers should require 10 %0 14 08 30
students to produce in

exams, exactly what they

were taught in class.

Lecturers should be at the 133 86.7 17 07 30
center of the teaching-

learning transaction, by

storing knowledge in

students’ heads.

Lecturers should impose a3 96.7 LS 07 30
learning materials on their

students, making them

feel that the material they

"
only source of knowledge.

for them is the

Lecturers should provide 40 60 22 09 30
handouts and other
learning materials for

students.
Grand Mean 18 08

Criterion Mean 25
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Items Agreed % Disagreed % Meal Std. Deviation Total

Lectures should still 556 5 27 10 513
determine what and how

their students learn

Lecturers should require 62 368 29 10 513
students to produce in

exams, exactly what they

were taught in class.

Lecturers should be at the 485 515 25 10 513
center of the teaching-

learning transaction, by

storing knowledge in

students’ heads.

Lecturers should impose 242 758 20 10 513
materials on their

students, making them

feel that the material they

"
only source of knowledge

for them is the

Lecturers should provide 66.1 339 28 10 513
handouts and other

learning materials for

students.

Grand Mean 26 10

Criterion Mean 25
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Andragogy (Self-directed)

Heutagogy (Self-
determined)

Single Loop (experiential) learning
Competency Development

Linear design and learning approach

Teacher student directed

Getting students to learn (content)

Double-Loop (reflection on experience)
Capability Development

Non-linear design and learning

approach
Student directed

Getting students to understand

(process)
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Reports identified from databases (n = 303)

Reports excluded before screening:
l »| ~Marked as ineligible after search filters
(n=107)
~Duplicate records (n = 10)
(a=186)
5| Reports excluded after review of title
l and abstract (n = 160)
(n=26)
“Reports sought for retrieval (n = 12)
l 1 _Reports rtrieved (n = 0)

Reports assessed for eligibility (n =26)
l Reports excluded after full text review

—> @13)

Studies included in the review (n = 13)
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Items Agreed % Disagreed % Mean Std. Deviation Total

Students should still 33 96.7 14 06 30
depend on lecturers to

give them notes when

teaching

In the teaching and 634 366 36 06 30
learning process, students

should be allowed to take

center stage by bringing

their views on board.

Students should 100 o 36 05 30
beallowed to do research

on topics and then

present the findings in

the class.

Lecturers should expose 933 67 33 06 30
students to contents that

are outside the prescribed

curriculum to enable
them to acquaint
themselves with new
knowledge outside thei
field of study.

Lecturers should involve 733 267 EA ] 08 30
students in the design of

the learning process.
Grand Mean 30 06

Criterion Mean 25
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Items Agreed % Disagreed % Mean Std. Deviation Total

Students should still 76.2 238 31 09 513
depend on lecturers to

give them notes when

teaching

In the teaching and 914 56 36 07 513
learning process, students

should be allowed to take

center stage by bringing

their views on board.

Students should 903 = 34 07 513
beallowed to do rescarch

on topics and then

present the findings in

the class.

Lecturers should expose 807 193 3.1 09 513
students to contents that

are outside the prescribed

curriculum to enable
them to acquaint
themselves with new
knowledge outside thei
field of study.

Lecturers should involve 85 15 32 08 513
students in the design of

the learning process.

Grand Mean 33 08

Criterion Mean 25
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inear effect Beta

Effective education 0.939
Resilience behavior
Effective research 0.861
Motivational emotional factors 0.382
Technical skill factors 0.125
Resilience behavior
Social factors 018
Supporting factors 0.264

164052

3993

7012

3191

368

4021

Sig Result
0.00 Accept
0.00 Accept
0.00 Accept
0.00 Accept
0.00 Accept
0.00 Accept

0514

0.126

0374
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index SRMR d-G NFI

Proposed value >01 >005 005 080

Estimated value 0092 179 067 083
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behaviors

Supportive factors
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Emotional motivat
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Social factors
Supportive factors
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Icon in model  Factor loadings  t-values

Resilince | Effective education EE 0939 164052
behavior Effective research ER 0.861 39.93
The ability to adapt to the e-learning conditions EM1 0.758 26.6
Having self-confidence in promoting the teaching and learning process in the
g P & ¢ . EM2 0.853 49.872
virtual environment
Motivational = Having adequate motivation to hold a class in a virtual environment EM3 0.767 25.88
emotional The ability to solve possible conflicts in the virtual environment EM4 0.784 29.357
facton, ‘The ability to motivate learners in performing learning activities in the virtual
EM5 0715 21.576
environment
Paying attention to the attitudinal and emotional aspects of learners for teaching
EM6 0779 30.909
in the virtual environment
‘The use of vz 1s classroom activities in the virtual environment TSF3 0774 10.418
Using short messages in the form of educational posters, infographics and
TSF4 0.763 9.051
Technical motion graphs in virtual networks
skill factors  Using simulated environments to teach practical lessons in a virtual environment
TSF7 0.79 12.525
(e.g, videos and virtual labs)
‘The ability to use forums to perform student group discussions TSF9 0613 59
Interaction with co-workers in the online learning environment S1 0.705 10.14
Social factors
Social support for learners in virtual education 52 0927 44.56
Design and hold online defense meetings SF3 0.623 11.306
Support of family in holding electronic classes SF6 0598 10.38
Improve virtual assessment, prevent cheating, using virtual test proctors, create
SF7 0718 15.317
students’ moral commitment
Supporting University software support (hold training courses, opportunities to exchange
4 N . i = SE8 0576 8034
factors educators’ experiences with each other)
University hardware support for educators, provide facilties such as free
SF9 0615 11.405
internet, webcam, etc.
Forming a technical support team in order to solve professors’ problems through
SF10 0.66 13.676

phone calls; computer network; and face-to-face interaction
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Gender

Female
Female
Female
Male

Female

Female

Professional title

Lecturer
Lecturer
Lecturer
Lecturer
Associate professor

Associate professor

Research interests Years of

teaching
Teacher professional development 6-10years
Second language acquisition 6-10years
nguistics 16-20years
Translation 16-20years
English teaching 21-25years
Culture and teaching 21-25years

Educational
background

Master
Master
Master
Master
Master

Master
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Role = Competence Acceptance Acceptance Rejection Percentage overall ~ Free marginal

frequency with changes frequency agreement Kappa
1 1 6 6 2 72.80% 058
1 2 50 4 0 85.25% 078
1 3 52 2 0 9231% 0.88
1 4 50 4 0 85.25% 078
1 5 5 2 0 9231% 0.88
1 6 50 4 0 85.25% 078
1 7 48 6 0 78.82% 0.68
2 8 50 4 0 85.25% 078
2 9 51 3 0 88.71% 083
2 10 5 1 0 96.08% 0.94
2 1 50 4 0 85.25% 078
2 12 51 3 0 88.71% 083
2 13 51 2 1 88.55% 083
2 1 8 6 0 78.82% 0.68
2 15 47 7 0 75.84% 0.64
2 16 50 3 1 85.02% 078
2 17 43 6 0 78.82% 0.68
3 18 49 5 0 81.96% 073
3 19 38 7 9 S1L14% 027
3 20 st 3 0 8871% 083
3 2 51 2 1 88.55% 083
3 2 a7 3 4 7490% 0.62
3 2 st 3 0 8871% 083
3 2 49 4 1 8165% 072
3 2 50 4 0 85.25% 078
4 2% 48 4 2 78.20% 067
4 27 E) 17 4 45.25% 018
4 23 50 4 0 85.25% 078
4 2 s1 1 2 88.55% 083
4 30 51 2 1 88.55% 083
4 31 51 3 0 88.71% 083
4 32 50 1 3 85.02% 078
5 E) 49 5 0 8196% 073
5 3 49 5 0 81.96% 073
5 35 45 il 1 69.73% 055
5 36 50 3 1 85.02% 078
5 37 47 6 1 7537% 0.63
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1

2,

.

4,

5,

. Actively participating in the educational community
Managing emotions and feelings in the exercise of the profession
Developing professionally—research role

. Organizing learning situations

Assessing student learning and performance

Percentage overall
agreement

84.47%
85.80%
79.30%
80.60%

78.81%

Free-marginal Kappa

077

079

0.69

071

0.68

Competencies
included

8-16
17-24
25-32

33-37
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Role Themes addressed in the qualitative assessment

mphasi

ing the importance of school documents to generate methodological changes (e.g. “not only know the educational
educational institution project,also changes it if it i needed”)
- Explain that the educational community includes teaching and non-teaching staf, students, and families (e.g, “To also include
families as part of the educational community.")
- Add items such as: involvement, cooperation, nitiative, and coherence with the educational project

- Improve competencies to establish better relations between educational centers and families

Managing emotions and feelingsin - Importance of verbal and nonverbal, respectful, and assertive communication
the exercise of their profession - Teachers must have great emotional management skills in order to be able to accompany children's emotions
- Need for flexibility and adaptation to the requirements of the moment in all areas of early childhood education (e.g., “Having a
flexible attitude and being receptive to children.’)
- Need to improve initial training in emotional competencies
Professional development—research - Importance of continuing professional development and constantly keeping oneself up to date
role - Educational innovation based on scientific evidence
- Importance of constant self-assessment (e.g. “Use self-assessment methods”)
Organizing learning situations - Importance of the learning process rather than expected products (e.g. “Remove the focus of activities on a final product”)
- Emphasis on students’ interests and their motivation
Assessing student learning and - Assessment at this stage is complicated and cannot be reduced to a learning sequence; the processes are diverse and variable, and

performance the teacher must be able to design a formative assessment that i relevant to this cycle
- Itis essential to carry out assessment based on observation and recording and documentation tools (e.g., “Evaluate primarily based
on observation”)

- Through the accompaniment of the adult, it is possible to plan instances of self-assessment by children
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Role Competencies

Actively participating in the 1. Analyze the organizational model (regulations, management bodies, sphere of influence, functions, organization, and resources) and
educational institution actaccordingly

2. Become involved in the school’ educational project and seek correspondence with the school’ specific practices

3. Comply with one’ obligations to the center (punctuality; timetable, justification for absences,etc.)

4. Carry out daily tasks in a positive manner and with initative

5. Share ideas and proposals for educational practices with the teaching team, working

a cooperative manner

6. Be communicative with the rest of the teaching staff, the school staff, families, and other members of the educat

nal community
7. Use friendly and cordial language with the rest of the teaching staff, the school staff, families, and other people in the educational

community

Managing emotions and feelings 8. Show interest in getting to know students and enhance their self-image in relation to learning
in the exercise of their profession 9. Attend to and resolve student demands
10. Use assertive language (indicating, guiding, correcting) and avoid the use of expressions of judgement (always, never, nothing...) that
‘generate communicative conflict
11. Incorporate nonverbal communication to reinforce the oral message (looking at pupils, approaching them, gesturing to emphasize
ideas, etc.)
12. Adapt tone and language to communicative needs (classroom, work meetings)
13. Be close to learners and manage the activity and session in an assertive way
14, Use friendly and cordial language to foster a good atmosphere (classroom, center, work meetings, with families)
15. Know how to manage one’s own emotions and calm down in moments of tension in the classroom, reorienting the situation in an
assertive way (conflicts, carrying out activities, etc.)

16. Distance oneself from critical situations by not acting impulsively

Professional development— 17. Observe teaching practices and conduct a grounded analysis, whether of one’s own or those of colleagues.
research role 18. Propose improvements in ones teaching performance and build practical knowledge from observation, reflection, and analysis.
19. Compare onels own teaching performance with the competency-based didactic model and current scientific evidence.
20. Question one’s own representations of what learning and teaching are.
21. Verbalize and offer well-founded arguments for the methodological choices and classroom dynamics adopted.
22, Justify the plan

contextualization of scientific concepts in competency-based learning tasks; (c) the organization of activities in didactic sequences (from

ng of classroom tasks in relation to: (a) the learning objectives aimed at developing competencies; (b) the

the familiar to the new; from concrete to processes of abstraction and transfer).
23. Show a willingness for continuous training and collaboration with other teachers.

24. Show appreci

n for the processes of constant learning for professional development,
Organizing learning situations 25, Understand the didactics and educational resources specific to the stage and use them i the classroom.
26. Select curricular content in relation to the planned learning objectives and the students’ interests.
27. Design the different didactic activities of the domain in the form of a sequence of actvities.

28, Organize learning sequences using the experiences and knowledge of the students to generate motivation, involve them in their

learning process, and make it meaningful: from the familiar to the new, from concrete to processes of abstraction and transfer.
29, Promote critical thinking among students during the learning sequence: reflection, grounded argumentation, decision-making, and
presentation of conclusions.
30. Incorporate conversation and interaction to meaningfully involve students in constructing their learning (for example, by asking
clean questions, inquiry, and induction, etc.)
31. Use different types of interactions (with oneself, in small groups, large groups) to energize and manage the classroom and learning.
32, Use different types of groupings in relation to learning tasks.
Assessing student learningand 3. Place evaluation within the learning process and propose co-evaluation and self-evaluation activitis to guide learning.
performance 34. Share learning objectives and evaluation criteria with students in understandable and appropriate language.
35. Plan spaces and times for observation, recording, and documentation of learning sequences.
36. Use tools and strategies for evaluation to self-regulate learning and promote learner autonomy.

37. Incorporate spaces for constructive feedback.
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Direct Effect Indirect Effect Total Effect

Estimated Estimated Estimated
Mo~ TP 0114 0,002+ - - 0114 0002
F$—Mo 0261 0.000%* - - 0.261 0.000%%
FS—TP 0158 0.000% 0.030 0010 0.188 0.000%
MS—Mo 0144 0.000% - - 0.144 0.000%
MS—TP 0128 0.000% 0026 0.022¢ 0.154 0.000¢
WC—Mo 0352 0.000%* - - 0352 0.000%*
WC—TP. 0137 0.000% 0.042 0.007* 0179 0.000¢

The level of significance *p<0.05 and **p<0.01.
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Direct effect Indirect effect Total effect

Estimated Estimated Estimated
PDTP 0616 0,000+ - - 0616 0.000%
FS—PD 0.127 0.000% - - 0127 0.000%
FS—TP 0.158 0.000% 0.078 0.009% 0136 0,000+
Ms—PD 0536 0,000+ - - 0536 0,000+
MS—TP 0.128 0.000% 0331 0,000+ 0459 0,000+
WC—PD 0.197 0.000% - - 0197 0.000%
WC—TP 0.137 0.000% 0.121 0,003 0258 0,000+

The level of significance *p<0.05 and **p<0.01.
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Professional Professional

setting category

University Reader 2 370
Lecturer 3 555
Associate lecturer 6 i
Emeritus professor 1 185
Retired professor 1 185

Educational center' Group tutor 31 57.40
Support teacher 10 1851

TOTAL 54100

‘Group Tutor refes to the main teacher responsible for a specific group of students,
overseeing their academic progress and personal development. Support Teacher refers toa
teacher who assists the main teacher by providing additional help.
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Variables umber of items Cronbach’s alpha coefficients AVE CR

19 078 081 0.89
Motivational-emotional factors 6 087 0.60 090
Technical-skill factors 4 073 055 082
Social factors 2 072 067 0.80

Supporting factors 6 071 0.60 0.80
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Level

Total

Performance level ~ Central mission

Development of science and technology, expanding the
International boundaries of knowledge and helping to solve international

and national challenges

Development of science and technology, expanding the
National boundaries of knowledge and helping to solve national

challenges

“Training of expert and specialist human resources,
Regional prioritizing regional needs and helping to solve national and

regional challenges

Tra

g human resources experts and specialists, priorit

Local
local needs and helping to solve local challenges

ry of Science, Research and Technology (2016).

Category

Comprehensive
Specialist

Comprehensive

Speci
Comprehensive
Specialist

Comprehensive

Specialist

Populatiol

1,156

754

3,837

Sample

87

105

88

69

349
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Variable Numb:

Gender Male 8
Female 6
Subject taught Science 6
Humanities and Social Sciences 8
Years of service Less than 10 1
10-14 7
15-19 3
20-24 2

25 and above 1
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Types of constraints

Frequency

Examples from teachers’ interview scripts

Lack of academic time

Distraction from families

Lack of access to academic conferences

Lowliteracy in rescarch methods
Lack of willpower

Lack of agency

Lack of academic mentors
Limited access to resources
Ignorance of academic frontier
Different perceptions of research

Tliteracy in searching international

literature

Narrow academic horizons
Weak time management
Low research awareness
Lack of interest

Lack of research focus
Lax academic requirement for teachers

Lack of academic supporting policies
Injustice in research projects appraisal

Difficulty in publication

Juan: T have been overwhelmed by teaching and only have fragmented time left for

research,

Lian: 1 have been fully occupied with childcare and have no time to care about the academic

conferences.

Lian: T know those who have attended some academic conferences only afier they came
back to school.

Juan: 1 know neither qualitative nor quantitative research methods.
Yong:lack the resilience to indulge myselfin reading rescarch.

Hong: 1 tend to get slack in rescarch and do not try hard.

Hong: I'm expecting a mentor to guide me in research.

Dan: 1 cannot find any international journals in our university database.
Qin: T know litle about the frontier or growing trend of my feld.

Dan: The Research Department has a bias against language teaching research.
Dan: 1am weak in searching for international research, especially newly published ones.

Dan: My research field s relatively narrow and needs a cross-disciplinary view.
Hong: 1 did badly in time management and failed to make good use of my spare time.
Hong: The key problem is that I have not realized the importance of research.

‘Dan: My internal interest is insuffcient.

Juan: 1 have been struggling to find a specific research question.

Yong: I think time is not a real problem and the major issue is that our university’s research

requirement for teachers is not strict enough.
Hong: No policies are guiding young teachers in doing rescarch.
Dan: I¢s not fair in the application of research projects within our university.

Lian: 16s hard for our discipline to publish in the rather limited domestic key journals.





