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Editorial on the Research Topic

Educational transformation: 21st century skills and challenges for
higher education

We live in an era of rapid transformation, driven by technology, globalization, and
constant changes in labor and social dynamics. In this context, higher education is faced
with a crucial challenge: preparing students with not only technical knowledge but also the
skills necessary to adapt and thrive in an ever-evolving world.

Twenty-first-century skills—such as critical thinking, problem solving, effective
communication (Halpern, 1998; Sternberg, 1985; Perkins and Salomon, 1989), digital
literacy, and teamwork—have become essential components in the comprehensive training
of future professionals. However, effectively integrating these skills into curricula requires
rethinking traditional teaching approaches (Dwyer et al., 2014). Education must go
beyond the mere transmission of information and embrace active, interdisciplinary,
and innovative methodologies that foster meaningful learning and the development of
transversal competencies.

Higher education institutions must take a leading role in educational transformation by
updating their academic programs, incorporating technological tools, and strengthening
formative experiences that equip students with the confidence and creativity needed to
face labor market challenges.

In this regard, higher education must evolve to meet the new needs of students and
society. In addition to imparting knowledge, institutions should focus on cultivating key
competencies that help future professionals adapt to dynamic environments, enhance
critical thinking, and promote autonomous learning.

This Research Topic of our journal brings together a collection of articles that address
various challenges and opportunities in higher education and explore key topics that
impact university education today. These topics include how community service learning
can enhance literacy, the effects of flipped classrooms on teaching, and the relationship
between academic performance and skill development for the digital age. Additionally, this
Research Topic examines how the combination of in-person and online learning influences
student autonomy and the effects of active learning methods on academic outcomes.
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Furthermore, this Research Topic includes research on the
cognitive and motivational factors that influence intentions to
drop out of university, emergency remote teaching for English
as a Foreign Language (EFL) students, and the connection
between critical thinking, psychological wellbeing, and academic
performance. These studies provide a comprehensive perspective
on how higher education can adapt to the challenges of the 21st
century by integrating innovative strategies that enhance student
learning and engagement.

In line with these themes, the collection contains a wide array
of articles that address educational transformation from multiple
perspectives. It features studies on flipped classrooms in physiology,
student wellbeing based on perceptions of the learning climate,
and multimodal literacy through service-learning. Other articles
explore dropout risk factors, digital and complexity-related skills,
and university teacher identity. Additional contributions examine
active learning methods across modalities, and the importance
of self-regulated learning in blended contexts. Several studies
expand our understanding of computing identity and 21st-century
skill development across cultures. The volume also discusses the
differences between emergency remote teaching and structured
online learning, the implementation of STEAM pedagogies, and
the implications of artificial intelligence in education—both as
an institutional force and a classroom tool. Finally, the Research
Topic explores gaps in skill assessment and presents models for
curricular integration based on global experiences. Collectively,
these 22 articles offer a comprehensive and multifaceted view of
how higher education can—and must—evolve to meet present and
future demands.

There is no doubt that higher education must act urgently
to address the challenges of the 21st century by transforming its
pedagogical approaches to effectively prepare students for a rapidly
changing world. Seizing the opportunity to integrate key skills such
as critical thinking, effective communication, and adaptability into
curricula will not only enhance graduates’ employability but also
contribute to building a more dynamic and innovative society. The
educational community must collaborate to develop programs that
foster active and collaborative learning. In doing so, we not only
ensure that our students are equipped to face future professional
challenges, but we also strengthen the role of education as a driver
of social and economic progress.

In conclusion, this Frontiers Research Topic, titled “Higher
Education and 21st Century Skills: Challenges and Opportunities,”
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presents 22 articles that offer valuable insights into the discussed
topics. It highlights the importance of examining the strengths and
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of transversal skills in higher education. This volume aims to
contribute to the academic debate and reinforce the role of
research in shaping solutions to the current challenges of university
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‘Love, Love not'—a discovery of
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Taking that higher education is career-oriented, this study examines how
Vietnamese undergraduate students engage with their study and how the
factors related to the training program and occupation’s prospects contribute
to students’ engagement with their study. The study applies a mixed-method
approach. Self-administered questionnaire survey is used to collect data
from 973 Vietnamese undergraduate students, of which 48.2% are social
work students and 51.8% are non-social work students. In addition, the study
conducts 27 semi-structured interviews with students and lecturers to explore
their perspective and experiences with regard to students’ study engagement
and the factors involved. The results show that social work students are more
engaged with their study than non-social work students, even though they
feel more worried about job opportunity and income. Approximately one-third
of social work students consider not to pursue social work profession when
they graduate mostly because they believe that working in social work cannot
provide them the income they need for their living. However, the results also
show that students’ satisfaction/dissatisfaction with income in their field was
not statistically related to their study engagement. Instead, feeling of personal
growth, opportunity to perform personal ability, sense of significance, convenient
access to study materials and activities, and feeling proud of their school and
lecturers’ prestige are found positively associated with students’ level of study
engagement. The study hence provides some recommendations for educators
to strengthen students’ study engagement at higher education level.

KEYWORDS

study engagement, UWES-9S, higher education, program organization, major
significance, job market

1 Introduction

Student’s study engagement is one of the key factors affecting the outcome quality in
higher education (Hart et al., 2011; Boulton et al., 2019; Kim et al., 2019). Studies explain that
when students are engaged with their study, they invest more time and energy in academic
effort and professional and extracurricular activities in school, tend to develop coping
mechanisms to help them maintain and self-regulate their own learning process, and thus
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increase the quality of their education outcomes. Research also shows
that study engagement results in increasing satisfaction and self-
confidence and reduces the risk of failures and dropouts. Importantly,
study engagement is a multidimensional ability that can be trained,
developed, and improved over time (Assuncao et al., 2020). Therefore,
creating a learning environment that promotes study engagement has
been a concern in the higher education sector (Bowden et al., 2021).

However, studies also point out that promoting study engagement
is increasingly a challenge for higher education sector. Nowadays,
students tend to be less committed to their studies in all cognitive,
emotional, and behavioral dimensions (Collaco, 2017). In this context,
understanding students’ study engagement and identifying the factors
related to study engagement is of great importance. Therefore, not
only university lecturers and researchers but also policymakers are
paying more and more attention to students’ study engagement as a
key to solving problems, such as student’s poor academic performance,
classroom boredom, and dropping out of school (Fredricks and
McColskey, 2012). What is study engagement? Unfortunately, there is
no consensus in conceptualizing study engagement. Along with the
increasing interest of stakeholders (educators, researchers, and
policymakers) in the issue of study engagement, study engagement has
been explored under various conceptualizations and many different
names, such as academic engagement, class engagement, or school
engagement (Fredricks and McColskey, 2012). Even the concept of
‘engagement’ remains instinctive (Schaufeli, 2013).

The concept of ‘engagement’ originally, however, does not only
come from educational studies but also from studies of occupation
and employment. This concept has recently been adapted to the field
of education (Assuncao et al., 2020). Assuncao et al. (2020) detect
conceptualization and measures of “engagement” and find that it
originates from the concept of “burnout,” which is introduced by
Maslach and Leiter (1997). According to these two authors, whereas
burnout is a concept that refers to the erosion of cohesion, engagement
is observed as the opposite state of exhaustion and is defined with
dimensions of (1) the feeling of energy, (2) commitment, and (3)
fulfillment. When engagement wears off, energy drains, commitment
turns to skepticism, and productivity becomes ineffective, burnout
comes in. According to this perspective, employees are assessed on the
burnout-engagement axis in relation to work. However, according to
Assungao et al. (2020), this way of conceptualization has a shortcoming
that some people are neither exhausted nor necessarily engaged in
their work.

In educational research, the concept of study engagement is first
built on two components: behavior (e.g., participation, effort, and
positive behaviors) and emotion (such as interest, feelings of
belonging, value, and positive emotions). Cognitive factor (e.g., self-
discipline, investment in learning, and learning strategies) is later
supplemented as the third component of study engagement (Fredricks
and McColskey, 2012). Currently, the Glossary of Education Reform
defines study engagement as “the degree of attention, curiosity,
interest, optimism, and passion that students show when they are
learning or being taught, which extends to the level of motivation they
have to learn and progress in their education™. In the same line with
these conceptualizations, Schaufeli et al. develop the Utrecht Work

1 https://www.edglossary.org/student-engagement/
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Engagement Scale for Students (UWES-S) to measure students’
engagement with their learning. The scale was first developed to
measure work engagement and then quickly became the most popular
instrument applied in various populations. As its original construct,
this UWES-S is also composed of three factors: vigor, dedication, and
absorption. Since it was introduced, the UWES-S scale has been
popularly used to measure tertiary students’ study engagement in
various contexts (Carmona-Halty et al., 2019).

Study engagement of social work students in Vietnam is an
interesting case for understanding study engagement at higher
education level and its relations with factors at micro level (e.g.,
personal factors), mezzo level (higher education programs), and
macro level (job market). In Vietnam, social work remains a new
profession. Even though the literature shows that professional social
work was introduced to Vietnam during French colonization period
(Tran, 2015), social work was absent during war times, the first period
of building the united socialist Vietnam. Social work has just become
prominent in modern Vietnam recently due to efforts of the Vietnam
Government to boost the role of social work profession to meet the
growing demands from society. Within just a decade after Vietnam
Prime Minister issued the Decision to boost social work profession in
Vietnam in 2010 (often known as ‘Project 32°), BSW program has
been rapidly initiated in many higher education institutes in Vietnam.
Up to now, approximately 50 universities in Vietnam provide
bachelor’s degree in social work (BSW) program. However, little is
known about how these programs are operated in meeting students’
demand for their occupation training, in particular, and preparing for
social work profession, in general.

We started our study from a perspective that higher education is
essentially occupational education. When a student applies for a
program at university, she/he is aiming at and investing in a certain
profession for her/his future. Therefore, program-related and
job-related factors may be significant factors that affect students’ study
engagement. In the field of occupation studies, work engagement is
often investigated under job demand-resource (JD-R) framework.
JD-R theory emphasizes the impact of organizational environment on
employees’ wellbeing and performance and focuses on two categories
of organizational factors: efforts that the job demand the employees to
make to accomplish their roles and the resources that the job and
working environment provide for employees to achieve their goals
(Tummers and Bakker, 2021). In this study, since our study objects are
tertiary students who are investing in their future career, we approach
study engagement from Kahn (1990) theory because this theory helps
explore how personal expectations interact with de facto conditions,
and these interactions contribute to students’ engagement with
their study.

According to Kahn (1990), engagement is internally constructed.
Kahn (1990), p.700 proposed that ‘people have dimensions of
themselves that, given appropriate conditions, they prefer to use and
express in the course of role performances... Engaging behaviors
simultaneously convey and bring alive self and obligatory role. People
become physically involved in tasks, whether alone or with others,
cognitively vigilant, and empathically connected to others in the
service of the work they are doing in ways that display what they think
and feel, their creativity, their beliefs and values, and their personal
connections to others. With this conceptual approach, Kahn (1990)
asserts that engagement is a state where a person’s personal and social
dimensions are activated to complete their jobs, and this completion
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is, in return, to perform their own self and social connections.
Furthermore, Kahn claims that engagement is constructed upon the
meeting of three psychological needs, including meaningfulness,
psychological safety, and availability. To be more specific, how engaged
a person is when carrying out a task depends on the answers of three
questions: (1) How meaningful it is for me to bring myself into this
performance, (2) how safe it is to do so, and (3) how available I am to
do so (p. 703).

Meaningfulness refers to how individuals perceive their investment
of their physical, cognitive, and emotional energy into tasks as worth,
valuable, and useful (i.e., whether what they receive deserves what
they give) so that they can feel the meaning of their work and life. It is
worth noting that Kahn, though likely referring to the ‘cost and
benefit’ model, stresses not only on the rational calculation of cost and
benefit but also on individuals’ perception of meaningfulness. Safety
refers to students’ perception of their ability to show and employ
themselves into doing tasks without the fear of any harm to their self-
image, or status means that individual is able to show himself without
fear of negative consequences. Kahn (1990) proposes that the sense of
safety is created in an environment/situation which is predictable,
secure, and trustworthy. Meanwhile, availability refers to students’
belief if they possess required physical, emotional, and psychological
capacity to invest into role performance.

Based on Kahn (1990)‘s proposition, when examining the training
program, we focus on the way the training program can bring to
students what Kahn called ‘meaningfulness, ‘safety; and ‘availability’
so that students can feel their ‘self-in-role’ and examine how this
contributes to students’ engagement.

To deepen the understanding of study engagement at higher
education, this study focuses on social work major and makes
comparisons between social work and some other majors provided in
the same universities. The study aims at answering two core questions:
(1) how social work students are engaged with their study and (2) how
some training factors (such as course designs, course assessment, and
lecturers) and job market factors (such as income and job opportunity)
relate to students’ study engagement.

2 Research methods

2.1 Methodological approach and research
procedure

Because little research on study engagement has been conducted
in Vietnam, this research applied an exploratory sequential mixed-
method approach, aiming at capturing the strengths of both
qualitative and quantitative approaches (Creswell and Creswell,
2018), to explore tertiary students’ study engagement and how study
engagement is related to their training program at university and job
issues. The research was deployed in three phases. In the first phase,
we conducted 22 semi-structured interviews with students and
university lecturers. We used thematic analysis to identify common
factors related to students’ study engagement. In phase two,
we developed an online self-administered questionnaire to measure
study engagement and the factors involved, based on the qualitative
findings and Kahn (1990) theory. We then delivered the
questionnaires to undergraduate students of 13 universities in
Vietnam. In the last phase, we conducted five more semi-structured
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interviews with undergraduate students and lecturers to cross-check
the quantitative data.

All participants participated in this study on a voluntary basis. An
invitation letter together with a leaflet introducing the study was sent
to participants first, and then, researchers approached them to check
if they agreed to participate in the study.

The research design, ethical proposal, and research tools were
reviewed and approved by IRB at VNU-Hanoi University of Social
Sciences and Humanities.

The two research methods (semi-structured interviews and
questionnaire survey) are described in detail in the following sections.

2.2 Semi-structured interviews

The study conducted 27 semi-structured interviews with tertiary
students and lecturers. We followed five steps to develop interviewed
guide suggested by Kallio et al. (2016). After identifying the
prerequisites for using semi-structured interviews in this current
study, a literature review of study engagement in higher education was
conducted to formulate the preliminary interview guide. We piloted
this interview guide with five undergraduate students before finalizing
the interview guide.

In each interview session, participants were reminded about
confidentiality and participants’ rights (e.g., the right to withdraw from
the interview at any time) before the interview was conducted. Each
interview often lasted from 60 to 75min. Most of the interviews were
conducted at a quiet café which was selected by the participants. All of
the interviews were recorded with the permission of the participants.

2.3 Questionnaire survey

2.3.1 Questionnaire survey sample

There were 973 students from 13 universities who participated in
the survey. In total, 469 students (48.2% of the total) are social work
students, the remaining are from other majors, such as law, business,
philosophy, and psychology. Of all undergraduate students who
participated in the survey, 29.8% were first year students, 34.6% were
on their second year, 16.8% on third year, and 18.8% on fourth year.
All BA programs examined in this study lasted for 4 years.

Among 469 social work students who participate in the study, 80%
are women, 19% are men, and 1% are LGBTQ+. Regarding living
areas, 42.6% of participants came from rural areas, and the remaining
57.4% of participants came from urban areas.

2.3.2 Instruments

2.3.2.1 Study engagement scale

Upon the permission of Prof. Schaufeli, we use the version
UWES-9S developed by Schaufeli and Bakker (2004). Research
documents that this short form of study engagement scale has
equivalent psychometric properties with the 17-item version
(Carmona-Halty et al., 2019). The scale consists of three factors. The
first factor is named ‘vigor; refers to students’ concentration in study,
being ready to invest their effort in the study and being resilient when
facing difficulty in studying. Vigor is measured in UWES-S via three
items: ‘When I'm doing my work as a student, I feel bursting with
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energy’; ‘I feel energetic and capable when I'm studying or going to
class’; “‘When I get up in the morning, I feel like going to class. The
second factor is called ‘dedication, refers to students’ feeling of
meaningfulness, enthusiastic, pride, and inspiration in their study. In
the 9-item version of UWES-S, dedication is measured via three items:
‘T am enthusiastic about my studies’; ‘My studies inspire me’; and ‘T
am proud of my study’ The last factor is named ‘absorption” which
means being fully and happily sunk in their study so that they may
find it difficult to separate themselves from studying. This factor is
measured via three items: T feel happy when I am studying intensely,
T am immersed in my studies; and T get carried away when
I am studying’ Each item was measured on a five-point Likert scale
with 0=never and 4 =always. The higher score represents the higher
level of study engagement. Cronbach’s alpha value is 0.83 for vigor,
0.86 for dedication, 0.87 for absorption, and 0.93 for the total scale,
showing a good internal consistency of the scale.

2.3.2.2 Factors related to study engagement

Based on semi-structured interviews with social work students,
this study assesses four sets of factors identified by thematic analysis
of qualitative data as factors contributive to students study
engagement: sociodemographic characteristics, students’ major;
training program organization; and job market issues. Except for
sociodemographic factors, students are asked to assess how they agree
with the statements describing the aspects of the factors on a five-
point Likert scale from 0="T totally disagree’ to 4="T totally agree’

(1) Sociodemographic factors of students: sex, living area (rural vs.
urban), and students’ academic performance (assessed by
their GPA).

(2) Factors related to the training program: meaningfulness (‘my
major has a high social recognition, ‘my major is contributive
to social development, ‘Course assessment helps me to
understand my ability; ‘Course design allows me to show my
ability; ‘Studying my major contributes to my personal growth),
safety (‘Course materials are accessible’; ‘Many of the lecturers
in my major program are well-known experts’; ‘When I meet
difficulty in my study, lecturers are quite supportive’; “The
assessment is fair’); availability (‘the training program help
connect me with job opportunity’; ‘the training program
prepares me well to do my job in the future’; (4) ‘what I have
learnt from this program is practical and applicable to my daily
life’). All factors are assessed on a five-point Likert scale with
0= T totally disagree’ and 4="T totally agree’

Factors related to job-market: income (jobs in my field are low

paid) and job opportunity (‘it is not easy to find a job in my

field’). All factors are assessed on a five-point Likert scale with
0= T totally disagree’ and 4 =T totally agree.

2.3.3 Data analysis

Data were analyzed using SPSS 23.0. We resorted to descriptive
statistics (frequency, mean-value, and standard deviation) to describe
the central tendency of study engagement and inferential statistics
(independent sample t-test, paired sample t-test, one-way ANOVA,
chi-square test, and Pearson’s test) to compare between social work
(SW) and non-social work (NSW) majors and test the relationship
between variables.
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3 Results

3.1 How Vietnamese social work students
engage with their study

In a [0:36] scale, it appears that Vietnamese social work students
are quite engaged with their social work education (mean=20.3;
SD=7.7). The following (Figure 1) shows the specific mean scores of
each dimension of study engagement, as reported by social
work students.

On UWES-9S, each dimension of study engagement has a range of
0-12, and the results show that Viethamese social work students score
highest on dedication dimension (M=7.65, SD=2.72) followed by Vigor
(M=7.03, SD=2.78). They score lowest in absorption dimension
(M=5.65, SD=3.09). Paired sample t-test shows that the differences
between these dimension scores are statistically significant: Vigor—
Dedication has e value=7.27 (p<0.001); Vigor-Absorption has t( e
value=12.33 (p<0.001); and Dedication-Absorption has te
value=18.36 (p<0.001).

Comparing between social work and non-social work students
about their study engagement, one-way ANOVA analysis showed that
the difference in the level of study engagement between social work
students and non-social work students is significant (F, 9;3=9.051;
p<0.01). It is interesting that whereas the mean score of social work
students’ study engagement is a little bit higher than that of students
from other majors (20.3 and 18.8, respectively), standard deviation is
also higher (7.7 and 7.4, respectively).

Result shows that Vietnamese social work students are more engaged
with their study than their non-social work counterparts.

To further understand students’ study engagement, we also
compare between social work students and non-social work students
in the way they perceive their major and assess job prospects in their
field. The score for each item ranges from 0 to 4, with 0="‘totally
disagree’ and 4 =‘totally agree. The higher the score the more the
students agree with the statement (Table 1).

One-way ANOVA test results show that except for ‘My discipline
has a high social recognition, the differences between social work
students and other majors are statistically significant. Students from
social work major and the other majors assessed social recognition of
their major at the same level (mean scores are approximately 2.6 point
on a five-point Likert scale). Compared with students from other

7.65
7.03
5.65
Vigor Dedication Absorption
FIGURE 1
The mean scores of each dimension of study engagement.
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TABLE 1 Students’ perception of their majors: comparison between social work students and students from other majors.

Std. deviation F(1, 973)

p-value

1. I am satisfied with what Social work 469 2.979 0.8768 F=22.741
I am studying Other 504 2.696 0.9631 p=0.000
2. Social work 469 1.478 1.1046 F=12.089
1 often feel bored in classroom
Other 504 1.716 1.0365 p=0.001
3. My major is contributive to Social work 469 3.420 0.8089 F=65.306
social development Other 504 2,970 0.9187 p=0.000
4. My discipline has a high social Social work 469 2,610 1.0060 F=0.302
recognition Other 504 2.645 0.9824 p=0.583
5. Jobs related to my major are Social work 469 2.849 1.1039 F=53.298
often low paid Other 504 2.300 1.2322 p=0.000
6. It is not easy to find a job in my Social work 469 2.787 1.1664 F=16.437
field Other 504 2.476 12192 p=0.000
7. My major contributes to my Social work 469 3.143 0.8210 F=16.039
personal growth Other 504 2,925 0.8750 p=0.000

majors, social work students are more satisfied with their major
(higher mean score, lower SD, F(, ;5 =22.741, p <0.001). Social work
students feel less bored in classroom than their counterparts (lower
mean score, however a little bit higher SD, F(, 975 = 12.089). Social work
students also perceive that their discipline is significant for society
(their major is significantly contributive to social development), and
that studying in their major help contribute to their personal growth
at a higher level than students from other majors (higher mean score,
lower SD, F(; 973 =65.306 and 16.039, respectively, p <0.001). However,
social work students also highly agree that it is difficult to find a job in
their discipline and jobs in social work area are low paid than students
from other disciplines (higher mean scores, lower SDs, F; o5 = 16.432
and 53.298, respectively, p <0.001).

The study finds that Vietnamese social work students are more
satisfied with their major than non-social work students; however,
they assess job prospects (income and job opportunity) in their field
more negatively than their non-social work counterparts.

When being asked if they would pursue jobs related to their
current major, the proportion of social work students who intended
to pursue social work job after graduation is lower than that of
students from other majors, as presented in Figure 2.

Results show that whereas 41.7% students of other majors
determined to pursue major-related job when they graduate, this
rate among social work students is only 37%, as presented in
Figure 2. This result is consistent with the above result that
according to social work students, compared with non-social work
students, social work jobs are normally lower paid, and it is not
easy to find a job in social work field. In addition, Vietnamese
social work students are, in general, from families with more
disadvantaged economic conditions. They received less financial
support from their family than their counterparts. In total, 26.2%
of social work students reported that they had to pay for the
expenses for their tertiary education by themselves, whereas the
rate among students of other majors is 19.1%. The differences
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between social work students and other-major students in financial
burden is statistically significant (X*>=11.820; df=4; p <0.05).

On one hand, I want to do social work when I graduate. I long to
apply what I have learnt from my program in work. On the other
hand, I need to earn money. My parents and my little siblings rely
on me [financially]. I have to take care of them. I need to find a
job that helps me to feed my family. But I also don’t want to give
up social work. I feel really stressed about that. (Student, 4th year,

Social Work major)

Our study document that, unfortunately, the more Vietnamese
social work students are close to graduate, the more uncertain they are
in pursuing social work jobs in their discipline (Pearson R=—0.125;
p<0.05, n=468).

As presented in Table 2, more than 40% of Year 1 and Year 2 social
work students reported that they were determined to do social work
after graduation, and this proportion of Year 3 students decreased to
37.9%. Remarkably, only 29.4% of Year 4 students wanted to pursue
the job they were being trained in.

It seems that Vietnamese social work students are engaged with their
study but less engaged with social work profession.

3.2 Factors associated with social work
students’ study engagement

This part focuses on the factors contributive to study engagement
as reported by the students during semi-structured interviews and
clarifies how they are related to students’ engagement with their study
(Table 3).

Different from our expectation that the more the students are
engaged with their study, the higher GPA they may achieve; our results
show that GPA is not statistically related to study engagement.
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Will you seek jobs related to your current major when you
graduate?
70
58.7%
60 53.1%
0 41.7%
0,
40 37%
30
20
10 4.3% 5.2%
. -
Definitely not Not sure Will try my best to pursue a job
related to my current major
W Social Work B Other majors
FIGURE 2
Students’ intention to pursue a job related to their current major when they graduate.

TABLE 2 Students’ intention to pursue their major-related jobs and their school year by their school year.

Social work students’ intention to pursue social work job when

graduated
Definitely not Not sure Will try my best to find a
social work job

School year Year 1 Count 4 56 47 107
3.7% 52.3% 43.9% 100.0%

Year 2 Count 2 60 43 105
1.9% 57.1% 41.0% 100.0%

Year 3 Count 4 55 36 95
4.2% 57.9% 37.9% 100.0%

Year 4 Count 10 103 47 160
6.3% 64.4% 29.4% 100.0%

Total Count 20 274 173 467
4.3% 58.7% 37.0% 100.0%

TABL