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Prompt 1
KTC - Knowledge on task constraints

Notes on subtasks and task requirements

Prompt 2
KC - Knowledge about concepts
Notes on technical terms and context of terms,

explanations of terms

Prompt 3
KH - Knowledge on how to proceed
Task-specific solution tips

“Ineed alittle food for thought...”

‘The topic of classroom management and dealing with disruptions can be divided into two large sub-areas: Afier clarifying
what constitutes a teaching disruption (definition), it can be structured as to what happens before (preventive measures)
and what happens after (intervention measures) of a possible disruption.

“The frst part of the question (How do you analyze the following situation?) refers to prevention measures and situation

analysis, the second part of the question (How do you react?) to intervention measures.

“Ineed alittle tip regarding content...”
For example, relevant definitions and classifications for the terms “teaching disorders” and “conflicts” come from Becker
(2006). To prevent conflicts, different actions can be taken; according to Osher et al. (2010) can be differentiated into three

different categories. A well-known preventive approach comes from Kounin (1970), for example. On the intervention side,

Becker's (2006) action matrix s often used for conflict analysis and resolution.
“Ineed more concrete advice..”

On the StudOn learning platform

The folder for topic area 4 “Class management and dealing with disruptions” i located next to the slides for the lecture.

A video recording of the lecture on the topic can also be viewed under the “Useful information and materials” tab (path:

“Lecture recordings” o “Videos on topic area 4: Class management and dealing with disruptions”).

Further information can be found in the “Literature” folder. The following book excerpts are particularly recommended:

Becker (2006): Action matrix for conflict analysis and teachers solve conflicts.

Lohmann (2011): Getting along with students.

Ophardt and Thiel (2013): Classroom management.

They were offered to the students via the learning platform of the university.
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Category

Theoretical description

Anchor examples (from reflective
writings)

Level 0: Descriptive writing

Level 1: Descriptive reflection

Level 2: Dialogic reflection

Level 3: Critical reflection

Asituation (action, behavior.

to classify or explain exist. Because reflective processes
were defined as metacognitive, a mere description does

not represent a reflective process.

Situations are either justified (personal judgment,
perspective), or feelings, optional perspectives, or
influential variables are reported, but without
connecting them or considering their contextual

embedding. Personal assumptions are presented.

Different perspectives, influencing factors, and
justifications for situations are identified. Perspectives
are weighed in an interpersonal dialog. For this to
happen, subjective theories and beliefs must become
conscious. Competing perspectives are weighed up,
leading to judgment.

Itis recognized that both situations and the identified
perspectives, influential factors, and rationales are
embedded in and influenced by a broader context
(including historical, social, and political). Values and
‘norms of the professions goals are also challenged, and

institutional expectations are included.

“I have addressed the attributes of educational
diagnostics and ways of classifying diagnostic
instruments, but not the aspects of ‘types of
performance assessment; ‘evaluation research; and the
different forms of performance measurement? (Topic:
Pedagogical diagnostics)

“I found some diagnostic approaches, but should have
created a better future perspective for the students and

the teacher, For this purpose, specific examples, such as

an observation matrix or a reference to the learning
development diagnostic tools would have been good.”
(Topic: Pedagogical diagnostics)

“The scheme represents a well-structured approach to
dealing with conflicts in everyday school life, but it
seems to be designed mainly for conflicts among
students. A model specifically for class - teacher
conflcts might be more suitable for the task” (Topics:

Classroom management)

“In addition, mathematics is a particular case here; the
diagnostics must be different than in my subjects of
study English, Geography, and Social Studies.” (Topics:

Classroom management)
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Category Quadrant® Prospective Z,,,  Retrospective Z,,, Ratio Length Angle
Bl m -03 -03 ~071 043 25
B2 1 ~017 -017 -071 025 25
B3 1 226 226 07 320 45
B m ~065 ~065 092 25
BS 1 -025 -025 035 25
B6 1 161 372 092 4.05°% 6657
7 m ~043 ~0.43 ~071 061 25
B8 1 -025 -025 -071 035 25
B m ~035 -035 ~071 05 25
B10 m ~017 ~0.17 ~071 025 25
BIL 1 ~017 ~017 -071 0.25 25
BI3 m ~017 ~017 -071 025 25
Bl4 m ~025 -025 ~071 035 25
B15 m ~043 -0.43 -071 061 25
B16 m ~035 -035 ~071 05 25
B8 m ~047 ~047 ~071 066 25
B19 m ~039 -039 -071 056 25
B20 1 159 194 077 251% 50,66

All codes were considered conditioned behaviors.
‘Quadrant where the vector is located. *p<0.05; **p<0.01.






OPS/images/fpsyg-15-1355752/crossmark.jpg
©

2

i

|





OPS/images/fpsyg-15-1355752/fpsyg-15-1355752-g001.jpg





OPS/images/fpsyg-14-1247577/fpsyg-14-1247577-g004.jpg





OPS/images/fpsyg-14-1247577/fpsyg-14-1247577-t001.jpg
Dimensions Category systems Code

A Work satisfaction We take pride in our work Al
We seck to understand the needs of our clients A2
We readily adapt to new circumstances A3
We strive to achieve successful outcomes At
‘We have the experience to do our job well A5
Our workday provides the time we need to do our jobs A6
‘We coordinate well with the other hospital services A7
Each member has a role based on his/her area of expertise A8
Our work is important A9
‘We develop our skills and knowledge Al0
B. Productivity/achievement of aims Our work group is known for quality work Bl
We have a common purpose B2
‘We have the necessary infrastructure B3
We receive the necessary training B4
The characteristics of our service are appropriate BS
Our services are provided correctly B6
Our work group is known for its productivity B7
‘We feel motivated doing our work B8
‘The merit of the job we do is recognized B
Our colleagues value our profession BI0
‘The work we do is appreciated Bl
Our expertise is recognized BI2
Our expectations have been fulfilled B13
“The type of patient we see is aligned with the services we provide Bl4
We know our patients BI5
‘We coordinate with other hospital services Bl6
‘We are recognized for our individual contributions B17
We have a plan that guides our activities BIS
‘We participate in the decisions of our group B19
We know what i expected of us on the job, 20
C. Interpersonal relationships ‘We have good communication within the group i
“Team members have a good working relationship 2
1 feel comfortable with my work group c
Thave good personal relationships c1
‘The work climate is conducive to group work cs
D. Performance at work ‘We understand each other’s capabilities D1
Tknow my professional shortcomings D2
We know what tasks each member handles D3

‘The patients we see are aligned with the services we provide D4
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Quadrant in which the vector of each
conditioned behavior is located

Sign of the
prospective Zg,n,

Sign of the
retrospective Zy,n,

Meaning

Positive
Negative
Negative

Positive

Positive
Positive
Negative

Negative

Prospective and retrospective activation
Prospective inhibition, retrospective activation
Prospective and retrospective inhibition

Prospective activation, retrospective inhibition
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Vector

Category Quadrant® Prospective Z,,  Retrospective Z,, Ratio angle
A2 1 031 031 071 044 5

A3 1 048 34 0.99 3430 8192
A4 1l ~042 129 095 136 108.11
A5 1 031 045 0.83 055 5578
A6 m -134 ~053 -036 144 20134
A7 v 302 ~0.04 -001 302 3593
A9 ] ~0.56 131 092 143 1297
A0 v 318 -056 -017 3230 35005

Al codes were considered conditioned behaviors.
‘Quadrant where the vector is located. **p<0.01.
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s follow-up is
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Category Quadrant Prospective Zsum Ratio Length Significance

Zsum Retrospective

MO_MO416 1 549 1.48 0.26 5.69 . 15.04
NE_NE12 1 6.1 2.81 0.42 6.72 -~ 2476
RE_RE111 1 025 372 1 3.73 - 86.21
RE_RE311 1 212 0.55 0.25 219 L 145
RE_RE3311 1 17.83 17.83 0.71 2521 L 45

RE_RE3312 1 11 1101 0.71 15.56 et 45.01
RE_RE332 1 494 21 0.39 5.36 b 23

Focal behaviors and conditioned behaviors activate each other.
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Category Quadrant Prospective Zsum Length Significance

Zsum Retrospective

MO_MO2112 1 8.76 745 0.65 us L 404
MO_MO32 1 296 0.01 o 2.96 Lt 0.27
MO_MO411  § 443 1.95 0.4 4.84 L] 238
MO_MO413 | 6.66 4.73 0.58 8.17 bk 3535
MO_MO5 1 3.69 1.48 0.37 3.98 - 21.89
AC_AC211 1 278 57 0.9 6.34 s 63.95
AC_AC213 1 6.58 311 043 7.28 . 2532
AC_AC223 1 257 3.95 0.84 4.72 » 56.95
AC_AC236 1 139 5.26 097 5.44 L 7521
AC_AC245 1 129 352 0.94 3.75 L 69.92
AC_AC4 1 14.71 14.71 0.71 20.8 » 45

Concern for the loss of cultural/religious values and/or acquisition of practices of the host society. Focal behaviors and conditioned behaviors activate each other.
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Category Quadrant  Prospective Zsum Ratio  Length Significance

Zsum Retrospective

MO_MO11 1 251 1.83 0.59 31 L 36.1
MO_MO31 1 9.61 4.94 0.46 10.81 Lt 272
MO_MO32  § 0.58 10.31 1 10.33 L] 86.78
MO_MO415 | 49 491 0.71 6.93 bk 45.03
NE_NE11 1 267 101 035 2.85 - 2076
NE_NE21 1 1107 11.07 0.71 15.66 s 4.5
NE_NE23 1 134 275 0.9 3.06 . 64.09
AC_AC211 1 493 0.27 0.06 4.94 » 3.16
AC_AC231 1 76 1.02 0.13 7.67 L 7.61
AC_AC234 1 3.26 4.6 0.82 5.64 L 5473
AC_AC241 1 5.96 101 0.17 6.04 » 9.66

Focal behaviors and conditioned behaviors activate each other.
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Category Quadrant Prospective Zsum Length Significance

Zsum Retrospective

MO_MO32 1 0.58 5.98 1 6 bl 84.44
MO_MO5 1 4.63 5.98 0.79 7.56 - 5226
NE_NE23 1 228 228 0.71 322 " 44.97
AC_AC211 1 298 298 0.71 4.21 - 44.99
AC_AC213 1 573 10.5 0.88 11.96 - 61.39
AC_AC223 [ § 298 L71 0.5 343 s 29.87
AC_AC245 1 13.87 9.77 0.58 16.96 - 35.16
AC_AC4 1 3.26 6.71 0.9 7.46 . 64.06

Focal behaviors and conditioned behaviors activate each other.
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Category Quadrant Prospective Zsum Ratio Length Significance

Zsum Retrospective
MO_MO411 1 0.06 3.77 1 3.78 . 89.09
MO_MO414 1 18.01 21.83 077 283 -~ 5048
MO_MO425 1 653 1.88 0.28 679 - 16.06
NE_NEI1 1 1.02 4.31 097 443 L 76.73
NE_NEI3 1 057 5.96 1 5.98 bl 84.51
RE_RE321 1 073 345 0.98 3.53 et 78.04
RE_RE322 1 129 311 092 337 b 67.5

Focal behaviors and conditioned behaviors activate each other.
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Category Quadrant  Prospective Zsum Ratio  Length Significance

Zsum Retrospective
CA_CA21 1 203 4.81 092 5.22 L 67.13
CA_CA3 1 4.85 1.89 0.36 52 Lt 2126
CA_CA42  § 4.82 7.6 0.84 9 L] 57.63
MO_MO11 | 559 444 0.62 7.14 bk 3847
MO_MO12 1 6.21 6.21 0.71 8.78 - 45.02
MO_MO22 1 732 3.87 0.47 827 s 27.85
AC_AC222 1 321 0.56 0.17 3.26 . 9.86
AC_AC232 1 268 08 0.29 28 » 16.56
AC_AC233 1 7.04 1.34 0.19 717 L 10.81
AC_AC241 1 342 2.03 0.51 3.98 L 30.68
RE_RE112 1 0.06 5.31 1 5.31 » 89.32

Focal behaviors and conditioned behaviors activate each other.
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Quadrant

Angle

Relationships between
focal behavior and
conditioned behaviors

0<p<o0)=p

(90<<180)=180-¢.

(180<<270)=180+¢

(270<p<360)=360-¢

Focal behavior and conditioned
behavior activate each other.

Focal behavior inhibits conditioned
behavior, which activates focal

behavior.

Focal behavior and conditioned
behavior mutually inhibit each
other.

Focal behavior activates
conditioned behavior, which

inhibits focal behavior.
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CLASS Quadrant 1 uadrant 3

1

2 B14,52 BI1,CI1 B23

3 B14, 23, C13,D24, D31, 51 BI2 B11, D32, E1, E3, E4, C11 Al1,A21, A4, C12, D33, E5
4 B11, B23,CI12,E5, E7 D21 A12,Ad1, B13, B14, B21, D1, D31, E1, E2, E3,S1

5

6

7

8

9 Al2,B23,C13,C2141, D1, D22, B12,B22 B21, C11, C2142, E2, E3, E4, 52

D24, D31, D32, EL, S1

Categories repeated in the same quadrant more than 3 times are i
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Quadrant 1 Quadrant 3
1 AL A2, A21, A31, A1, B11, B12, B2, B23, B24, C12, B4 B21, C11, C2142, E1, E3, E4, §2
C13,D1, D21, D23, D24, D31, D33, E2
2 ALL A12, A31, BI1, B21, ES, C11,C12 B12, B4, B22, B24,D22, D23, D34, D35, C13,

C2142,E1, E2, 51,82

3 B12,CI1 B14,C2142 B23,D1,D21,D31,52
4 B12, B21, D1, D21, D23, D24, D31, D32, D35, E3, E4, E6, B14, 823, C13, E1, E5, S1
s2

5 B12,51 B24 A12,B11, B14, E3, E5, $2
6 B12, B13, B22, C11, S1 Al B14, B24, C12, E4, 52
7 ci1,81 AlL2,Bl4 B23,C13,D21, D31, E1, 52
8 Al2,A21, 23, C11, C12, C2141, C2142, D24, D35 B21 B22, B24,C13, E3, E4, S1,52
9 B14, C13, C2141, D34, E1 B11,B21,E2, B4

Categories repeated in the same quadrant more than 3 times are i

talics, and those categories present more than four times in the same quadrant are highlighted in bold.

BI3

E2

D35

AdlLAS1
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Yellow: Still enrolled. Green: Completed study program. Red: Dropped out. Orange: Dropped out and changed to.a new study program. White: Researchers were not able to get in contact with
the student
Xes denotes interview times. Blue squares highlight the three focus students
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Study intentions  Items Loadings pr. semester

5 4 5

Ihave considered dropping out during the lastsix months. 0815 | 0731% 0792 | 084 0863 0898
I 'have during the last six months sometimes felt uncertain about 0.986 0.960 1.004 1022 0.981 0.898
Dropout considerations | whether I should continue with this program.
1 have during the last six months talked to friends and/or family about 0.890 0.954 0911 0977 0.864 0.898
possibly dropping out.
Persistence intentions Texpect to complete my program 0343% - - 0330% - -
Cronbach’s alpha 0.861 0.906 0.908 0.852 0.870 0.867

“(on loading) = Alpha increases iftem s removed.
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Assigned values

Register data

Dropout considerations (factor
mean)

Dropped out (value 0)

Enrolled

Completed (value 6)

High dropout considerations (values: 1.00-2.35)
Medium dropout considerations (values: 2.35-3.65)

Low dropout considerations (values: 3.65-5.00)
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Semester

Study progression status (register data)
Enrolled

Completed
Dropped out

Dropout consideration status (survey data)
Low dropout considerations
Medium dropout considerations

High dropout considerations

2754 (99%)
0(0%)
27 (1%)

1.048 (66%)
257 (16%)
284 (18%)

2551 (92%)
14(1%)
216 (8%)

534 (63%)
114 (13%)
204 (24%)

2409 (87%)
22(1%)

350 (13%)

483 (68%)
92 (13%)
135 (19%)

1623 (58%)
732 (26%)

426 (15%)

237 (67%)
39 (11%)
79 (22%)

1477 (53%)
821 (30%)

483 (17%)

143 (65%)
33 (15%)
44/(20%)

793 (29%)
1.467 (53%)

521 (19%)

82(71%)
11.(9%)
23 (20%)
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Completion Low dropout
considerations

8%
Medium dropout considerations (N=104) 6% 18% 47%
High dropout considerations (N=176) 5% 3% 3%

Dropout
s o
9% 20%
59% 30%

Share of students at one semester (left column) with, respectively; low (light green), medium (yellow), and high (orange) dropout considerations and their particular dropout consideration
(ight green, yellow, orange), completion (green) or actual dropout (red) the following semester (adjacent columns). Note, as the 114 students answered the survey each semester as longas they

were still enrolled in their program, the total number is of adjacent semester movements are 588.
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Descriptive stati Percentages

Bachelor's degree: 59.9%

20 or younger: 19.8% Age 21-25:57.5%

Age at matriculation

Master's degree: 40.1%
Female: 71.3%
Other countries: 11.7%

Age 26-30: 143% 31 or older: 5.8%
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PsyCovidApp Process evaluation Framework

PsyCor

(i) Educational materials about psychological symptoms
{ii) Practical tips to manage pandemic-related stressors
(iil) Healthy lifestyles and practical tips to promote them
(iv) Organizational and individual strategies to promote
resilience and reduce stress at work and the burnout
syndrome

(v) Promotion of social support.

(vi) Monitoring mental health status

(vii) Invitation to practice, reminders, and encouragement

IApp Components

Implementation (2) (3)

(i) Levelof use

(i) Acceptability

(iii) Barriers and difficulties of use

(iv) Content and format preference.

Mechanism of impact (2) (3) |
(i) Perceived mechanism of impact
(i) Perceived utility

(iii) Unexpected pathways that
influence the impact

Context (1) (2) (3)

Users personal characteristics (sociodemographic and clinic), workplace and work environment, pandemic status (restrictions and

epidemiological status).

Data source
1. Participants’ baseline and follow up evaluation

2. Post.intervention survey among PsycovidApp participants

3. Semi-structure interviews among PsycovidApp participants
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N

(total = 87)

Technical issues in accessing PsyCovidApp

No 74 85.06
Yes 8 9.20
1do not know/I do not remember 5 575

Access to all content

Yes 68 78.16
No 15 1724
1do not know/I do not remember 4 460

Reasons for not accessing all content (N=15)"

Lack of time 7 46.67
Lack of interest 7 46.67
Previous knowledge on the topic 7 46.67
Content deemed irrelevant 4 2667
Access problems with the App 1 667
Others 1 667
PsyCovidApp use first week

Iday 4 460
2-3days 19 2184
4-6days 34 39.08
All7days a week 23 2644
Did not access at all 3 345
Tdo not know/I do not remember 4 460
PsyCovidApp use second week

1day 8 9.20
2-3days 23 2644
4-6days 2 3218
All7days a week 15 17.24
Did not access atall 5 575
1do not know/! do not remember 8 9.20

Daily use of PsyCovidApp (minutes)

Mean (SD) 227 (20.6)

Median (IQR; range) 15 (10-30; 0-120)

Omin 2 230
1to5min n 12.64
610 15min 3 37.93
1610 30min 31 3563
310 60min 3 345
>60min 7 805

Weekly use of PsyCovidApp (hours)

Mean (SD) 5.66(4.85)
n (IQR; range) 4(2-8;,0-24)

0 2 230
1-2 2 2644
35 2 2644
6-10 2 2644
>10 8 9.20
NA 8 9.20

terquartile range; N, number of participants; SD, standard deviation. *non-exclusive responses.





OPS/images/fpsyg-15-1378372/fpsyg-15-1378372-t002.jpg
Appropriate tool

Quantity of
information

Utility of the tool

Likelihood to
recommend
PsyCovidApp

Sex
Man (1=9)
Women (1=78)
Age
<36years (N=17)
36-45 years (N=25)
46-55years (N=29)
>55years (N=29)

Total (n=87)

p=0.190
633 (255)
7.43(217)
p=0019
588 (291)
7.60 (1.96)
7.38 (1.86)
831(171)

7.32(222)

p=0.006
578 (2.59)
7.95 (1.88)
p=0.005
647 (245)
7.72(2.11)
7.62 (1.88)
9.06(0.93)

7.72(2.06)

p=0217
622(291)
7.46 (2.28)
p=0012
5,88 (3.18)
7.44(2.18)
745 (1.78)
85(1.93)

7.33(2.36)

p=0.174
644 274)
7.61(2.34)
p=0008

5,88 (320)
7.56 (2.16)
7.66 (1.84)
8.81(1.80)

7.49(2.39)





OPS/images/fpsyg-15-1355752/fpsyg-15-1355752-g002.jpg
15 06





OPS/images/fpsyg-15-1355752/fpsyg-15-1355752-g003.jpg
QFrecdon

Totear Alive @ Adolescent
e °

i
Tothink @
To live, .
our WHOGROUP_2
 Wiocaoue. : el
Chiili eriod
TASGRUOP_1 age Ostressed
1 ‘ / Life
Meaningful e Difficult TASGRUOP_3

© Moment @ Complicated ®irong
“our ® snsiety  WHMOGROUP_L
bt 4
woRour3 Strenght o
Peopl®

To understand





OPS/images/fpsyg-15-1355752/fpsyg-15-1355752-t001.jpg
Non- Not-
alexithymia defined
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M SD M SD
WHO-5Scores ~ 59.14 1859 = 5859 = 2055

M=mean, SD

Possible
alexithymia
n=85

M SD

4179 2320

andard deviation. According to WHO, subjects scoring lower than 50
require screening for clinical depression.
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WHO_GROUP1 WHO_GROUP4

TAS_GROUPI | No quotes available

“A storm of hormones, emotions and negative thoughts in the face of uncertainty and

hope for a less bleak future” (male, 16 y.0)

“To be poised on a cliff called sociality” (male, 15 y.0.)

“Please help me” (female, 17 y0.) “having the desire to experience, go out and enjoy lfe
Tas.GROUp; | PVt thesame tme the awarencssthat it notshways pasibleor no succeeding due

10 other causes (¢.g, strict parents or lack of motivation)” (Male, 16 y.0.)

“Our bodies are maturing with an emptiness inside, and that feeling will one day end

with emotions inside” (Female, 17 y.0.)

“It would be t00 complicated to explain, amongst other reasons because at this time

1.do not understand anything about anything anymore” (Female, 15 y.0.)

life i like a tightrope, be careful jumping because it might
break” (male, 14 y.0)

“an explosion of beautiful and less beautiful emotions, and a
desire to return to normal ife” (Female, 16 y0.)

“be the future” (Male, 17 y:0.)

“a colorful explosion’” (female 15 .0.)

“itis not a good period” (Male, 14 y.0.),
fun” (Male, 17 y.0)

“there’s a saying: yesterday is history, tomorrow is a mystery, but

“performance anxiety mixed

today is the present..that’ why it called the present” (Female,
16y.0.)

WHO_GROUP4 = high wellbeing, WHO_GROUP1 =low wellbeing, TAS_GROUP1 =no alexithymia, TAS_GROUP3 = possible alexithymia. The label “no quotes available”is used because the

frst quadrant comprised three missing answers and two “I do not know”.
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Quadrant 1 Quadral drant 3 adrant 4
1 Al1,B23,CI3,E2,82 BI1,ClI B21, C2142,D32, D34, E3, E4 B13,B24,D21
2 A12,B22, B23, C12, CI3, E7, 51 Bl4 BI1,C11, D1, D24, D31, E3, F4, 52
3 BI1,C11, D32, E1 A31,C2142, D22, E2, 6 E4,51,52 Asl
4 A12,B11,B12, B14, B23, C12, C13, D1, D21, D31, E1, E6 B21,CILE4 C2142,E3, 7,52 st
5 B11,B21,C11, E2 c242 B13, B24, C13, D21, E7, S1, 52 A2,C12
6 A31,A41, B11, B21, 22, C11, D1, D21, D24, D31, E, S1 D23, D34 E3,52 A21,D35
7 AlL,B11,B23, C12, EL E4 A31,A41,B21,D1 E3,51,52 D35,E2
8 BI1,CI1,El A21, B24, D35, C13, E2, E3, S1, 52 22,023
9 A21, A31, A41, B11, B21, C11, C12, D23, D35, E2 B12,B14, B24, C13, C2141 C2142, B13,B22,52

D1, D21, D22, D32, D34, E1, E3, S1

Categories repeated in the same quadrant more than 3 times are initalics, and those categories present more than four times in the same quadrant are highlighted in bold.
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Quadral Quadrant 3

1 C2142,E3, B4 ALL AI2, Ad1, BI2, B21, B22, B23, B24, C12, C13, D1, D21, Bl4
D24, D31, D33, E7

2 C2142, D33, E3, E4 A31,B11, B12, B21, B22, B24, C13, D1, D21, D24, D31, D34, E2,
E7,52

3 A12,C2142, E3, B4, F5, 52 B11,B12, B13,C13, D1, D21, E6

4 Al2,C12, C2142, E3, E4, ES, S1 B11, B12, B13, B21, B23, B24, C11, C13, D1, D21, D31, D32,
D35, E2, E6, E7, 52

5 Ad1,C2141, C2142, E3, E4, S1 Al1, B22,B21, C13, D1, D21, D31, D34, E2, 52

6 A21,Cl1, D24, D33, D35, E3, E4, ES BI2 B23,B24,C13, D1, D34,E2, 52

7 C2141,C2142,E5 D35 A51,B14, B21, B22, B24, C11, C12, D1, D22, D32, E3, E7, §1, §2

8 A21, B11,E3, E4, ES, C11, C2141 B23,B24,C13, E2,51,52

9 Al A12,A31, C12, C2141,C2142, D1, BI1, B12, B21, B22, C11, D23, E2, F5, 52

D24, D31, D33, D35, E6, E7, S1

Categories repeated in the same quadrant more than 3 times are initalics, and those categories present more than four times in the same quadrant are highlighted in bold.
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Quadrant 1 drant 3
1 Al2,B13, B24, CI2, E5, E7 B21,B22,Cl1, E3
2 BI1,C13,D1,D21, D22, D24, Ad1, B12,B22, B23, E1, E3, E7, 51,52 ciz

D31, D34, D35, E4
3 D1 E4,52 BI2,E5
4 BI2, B14,C11,52 E7 Ad1,B22, B23, C12, D1, D21, E1, E6, 1
5 AlL,Cl1, C12, D34, 5,52 A31,Ad1, B12,B13, B23, B24, C13, C2142, D1, D21, D31, D32, E1, E3, E4, S1
6 B11,B14,B22, C11,C12, C2141, A31,A41, B3, B23, C13, D1, D21, D24.D31, E1, 52

C2142,E3
7 E5 s2
8 B14,823,C13,52 Al1,A21, A31, Ad1, B11, B21, B2, C11, C2141, D1, D21, D22, D31, D35,
ELES

9 B11,B21,C11, D23, E4, E5, 82 A31, B12, B13, B14, B23, B24, CI3, C2141, C2142, D1, D21, D22, D24, D31,

D32, D33, D34, E1, E6, E7, 51

Categories repeated in the same quadrant more than 3 times are i italics, and those categories present more than four times in the same quadrant are highlighted in bold.
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Quadrant 1 Quadrant 2 Quadrant 3
1 A41,B11,B21,C11, D32, E1 s1 B13, B14, 523, B24, C12, C13, D21, D34, E2, E4, E5, £7, 52

2 Ad1, A51, B11, B21, C11,C12, C13, D1, D22, B14, B22, B23, B24, C2142, D23, E2, 4, E5, S1, 52 D34
D24, D31, D33, D35, E1

3 B11,B21, C11, EL B12,B24, C13, C2142, D1, D32, E4, E6, S1, 52 D35

4 B11,B21, C11, DI, D31, E1, E7 D21, D23, C2142 B12,C12,C13, B4, E5, E6, S1, 52

5 B13, B21, D32, E1 Adl E2,E4,E7,82 c2

6 A41,E1E2 AL, A12, C2142, D21, D33, E4, ES, S1 s2

7 A41,B21,B24,CI1, 81,52 BI2 B13, B23, C13, D21, EL ES All

8 A21, Ad1, A51, B11, C11, DI, D23, D35, E1 AlL B2 B12,B24, E4, E5, E7, 81,52 Ar2

9 B13, B21, D24, D33, D34 B24,C13 Al2, D23, E4, ES, E6, 52 ci1, C2141

Categories repeated in the same quadrant more than 3 times are i italics, and those categories present more than four times in the same quadrant are highlighted in bold.
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Quadrant 1 Quadrant 3 nt 4
1 B11,B21, CI1, E1 il Al1, B23,C13,C2142, D1, D24, D32, B2
D34, E5, E7, E3,52
2 A41,B11,B21, C11, C2141, D1, D23, D24, D31, D34, E1, E2 B12, B14, B22, B23, C12, C13, D22, D35,
E3,E5,51,52
3 AI1,B12, B13, B21, B24, DI, D21, D24, D32, D33, D34, EI E3, E5, E6, S1,52 E2
4 B11,B13, B24, C11, C13, DI, D22, EL E7 C2142,E3, 51,52 A12,B14,D23,C12,
D24, E5
5 A31,Ad1,B11, B13,B21, C11, E1 B12,DI B22,C2142, D24, D32, E2, E3, 51,52
6 C2142,D33, E1, S1 B24, DI E3,E7,52
7 B21,C11,E5,52 st A31,B22
8 A31,B11,B21, C11, E1 A41,C2141, D1, D22, B14,E3, E7, 51,52
9 A41,B11,B13,B21, C11, E2 B12, B14, B23, C13, C2141,C2142, D1, A21,D23,D35

D21, D22, D31, E3, E6, E7, 1, 52

Categories repeated in the same quadrant more than 3 times are initalics, and those categories present more than four times in the same quadrant are highlighted in bold.
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R-2 R RO R+1 R+3 R+4
52 A12 E1 c2142
caz BI3 st
s1 BIl s2
52 BI2 Adl
c2142 Adl Bl1
ca141 A3l BI3
BII ALz
B2 Bl4
BI3
52 E2 s2
BI2
52 BI3 A4l E3 Adl s1
BI1 All BI1
BI3 BII BI3
st c2142
52 s
52
BI1 E4 BI1 BI3
BI12 ALz BI3
BI3 Bi4 c2142
A1z [GINE st
s BI12 52
52 BI3
1 st All E5 BI1 s2
52 s2 Bl ALz B12 BII
BII s st st
52 52 52
c2142 BII
BI12
BI2 E7 BI2 BI12
BI2 s1

Table shows significant resuls ofthe lag sequential analysis. Conditioned behaviors (categories)in Roman print represent an actvating relationship, and those n italics represent an inhibiting
relationship. The table shows the behaviors that occur before and after each of these actors participate in the school classroom.





