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Theme

Autonomy

Competency

Relatedness

Individual differences

Category

Limited repertoire choice autonomy

Parent-initiated instrument learning

Underdeveloped musical

Competitive setback and diminished competence perception

Poor teacher-student relationship

Limited peer relations

Lack of parental support
Health issues

Learning difficulties
Instrument preference

Stage fright

Code (N of occurrences)

Reading music (4)

Teachers' (lack of) flexibility (3)

Musical pieces from popular music genres (3)
Repertoire for technique development (3)

Learning music for parents'sake (2)

More demanding repertoire in the higher classes (6)
Underdeveloped musical abilities (2)

Comparison with siblings (1)

Reading music (4)

Musical exams (2)

Disappointment aftr the competition (2)

Learning music requires a lot of effort to achieve results (2)

Flexi

ty of teachers, lack of patience (7)
Poor teacher-student relationship (5)
Teacher-student relationship quality (2)
Playing in musical group (5)

Remote learning (2)

Teenage year specifics (1)

Playing in musical concerts (1)

Lack of social environment (1)
Excessive strain on parents (1)

Specific health issues (8)

Specific learning difficulties (3)
Changing a musical instrument (2)

Student’ stage fright (2)
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Theme

Teacher's approach

Social environment

Music schools curriculum

Resources

Workload

Categor

Adverse teacher-student relationship

Insufficient student-centered teaching

Inadequate teacher-parent relationship

Unstimulative classroom atmosphere

Limited social interaction opportunities

Music theory and solfége

Unappealing musical repertoire

(Over)emphasis on musical literacy
Limited financial resources

Limited musical instrument access

Competing extracurricular commitments

R:

ing academic demands in general education
Excessive repertoire load
Pressure of musical instrument assessments

Parental support strain and logistics burden

Code

Negative teacher-student relationship (6)

Positive teacher-student relationship (3)

Teacher's competence in interpersonal relations (6)
Individualized teaching (2)

Inadequate teacher-parent relationship (1)
Negative student-teacher relationship (6)

Playing in musical group (5)

Remote learning (3)

Lack of concerts (2)

Digital age (1)

Music theory and solfége (18)

More demanding repertoire in the higher classes (7)
Repertoire for technique development (3)

Musical pieces from popular music genres (3)
Reading music (4)

Limited financial resources (2)

Excessive strain on parents (1)

Limited musical instrument access (1)

Competing extracurricular commitments (23)
Raising academic demands in general education (1)
Excessive repertoire load (2)

Pressure of musical instrument assessments (2)

Excessive strain on parents (1)
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Optimism

Affective

Continuance

Normative

Student

engagement

Classroom

‘management

Instructional

strategi
Emphasis
Trust

Efficacy

<o

P

Job

commitment
Teacher
self-efficacy
Job
commitment
Job
commitment
Job
commitment
Teacher
self-eficacy
Teacher
self-efficacy
Teacher
self-eficacy
Optimism
Optimism

Optimism

Estimate

0.644

0771

0.958

0971

0879

0978

0.981

0.991

0.988
0.995

0.974

SIE

0072

0.065

0.054

0.051

0.027

0.021

0071

0.072

CR

9.423

5.740

18628

21033

35178

47.040

19.558

19.001

P
0.000

0.000

0.000

0.000

0.000

0.000

0.000

0.000
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Music teaching model

Control

Release

Assertive Teaching.

+ Give clear task directions.

+ Monitor behavior closely.

+ Communicate an awareness of student behavior.
+ Remind to follow directions.

« Verbally demand sharp attention to tasks.

+ Give corrective feedback to responses to directions.

Positive Lears

g Environment

+ Support and care about student feclings.

+ Clarify information that students are uncertain about.

+ Take time to answer student questions.

+ Allow students to answer questions completely.
+ Praise students when they do a good job.
Group Dynamics.

+ Have students rehearse/learn in small interactive

groups.

+ Have students work with each other.

+ Have individuals present and perform for peers.
+ Have the group be led by student leaders.

+ Have students brainstorm among themselves.
Music Concept Learning

« Present concepts about music performed.

« Ask to recall and recognize music terms/facts.

«+ Ask to draw comparisons between examples.

+ Ask to diagnose problems in own performance

« Ask to solve a musical/music-making problem.

Time Efficiency

+ Give directions as quickly as possible.

+ Require students to act quickly to directions.

+ Keep students busy and active.
+ Keepa brisk pace of activities.

+ Getas many things done in scheduled time as possible.

Nonverbal Motivation

+ Change intensity or pace of actvity.

+ Change proximity/closeness to musicians.

+ Attention-getting eye contact, facial expressions, body stance, and hand gestures.

« Show enthu

Artistic Music Performance

+ Describe/compare musical events in physical, visual, aural/sound terms.

« Refine internal music images.

+ Describe music in metaphors.

+ Use physical movement methods.

Student Independence
+ Use discussion and dialogue.
+ Develop unique ideas about music.

+ Encourage students to be creative.

« Ask students to explore how they feel about music.

Music conducting model

Control

Release

Music-oriented

Mechanical Precision

+ Gesture distinct meter patterns,

+ Provide clear downbeats.

« Indicate dlear beat points.

« Give distinct cues and cutoffs.

+ Indicate precise tempos and tempo changes.
Expressive

« Depict expressive markings i the score.

« Change dynamics in right or independent left hand.
« Shape phrase contours and peaks.

« Gesture the music’ overall expressive character.

« Reflect the emotional intent of the music.

Musician-oriented
Motivational
« Maintain eye contact.

+ Shift gaze to alert attention.

+ Circulate to closer proximity:

+ Signal reminders ahead of musical events

Psychosocial

« Use gestures made familiar to musicians.

Use gestures that vulnerably respond

rather than control.

Mime familiar objects or actions

portraying the music.

Choose gestures based on ensemble

member ideas.

Physical Technique
+ Model healthy technique and stance.
+ Gesture proper skills for musicians to copy.

+ Guide movement size, strength, & energy.

+ Mirror musicians’ physical motions.

Unrestrained Tone

« Use gestures that ease tension in mus
performance.

« Gesture for musicians to release an upward
lifting tone.

« Shape the flow of ensemble tone.

« Minimize motion so musicians learn to follow
each other’s influences.

« Stop conducting for musicians to develop their

own internal tempo.
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Threshold

Criteria Terrible Acceptable Excellent Evaluation
CMIN 9957.087

DE 3,308

CMIN/DE 3010 >5 >3 >1 Acceptable
RMSEA 0.074 >0.08 <008 <0.06 Acceptable
G 0935 <09 509 095 Acceptable
CFI 0.935 <09 509 5095 Acceptable
PNFI 0770 <05 505 Acceptable

TLI 0.930 509 509 5095 Acceptable
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MaxR(H)

Optimism

Teacher self-

efficacy

Job commitment

Optimism 0.990 0972 0121
Teacher self-efficacy 0.994 0.981 0477
Job commitment 0956 0.878 0477

Bold values are significance of the variable.

0.994

1006

0969

0.986

0348

0278

0.990

0.691

0937
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Estimate S.E. C.R. P

Teacher <> Job 0.694 0072 9423 0000

self-efficacy commitment

Optimism | <--> | Teacher 0651 0065 5740 0.000
self-efficacy

Optimism <> Job 0782 0060 4597 | 0.000
commitment

Affective < Job 1008 0054 18628 0.000
commitment

Continuance <~ Job 1072 0051 21033 0.000
commitment

Normative < Job 1000
commitment

Student <o | Teacher 0.956 0027 35178 0.000

Engagement self-efficacy

Classroom < Teacher 1001 0021 47040 | 0.000

Management self-efficacy

Instructional | <-—- | Teacher 1000

Strategies self-efficacy

Emphasis <= Optimism 1.000

Trust < Optimism 1385 0071 19558 | 0.000

Efficacy < Optimism 1377 0072 19001 | 0.000

AFL <o Affective 1.000

AR2 <o | Affective Lo 0044 2309 | 0.000

AR <o Affective 1062 0044 24005 0.000

AF4 <o Affective 1062 0039 27374 | 0.000

AF5 < | Affective 1057 0040 2669 | 0.000

AF6 <o Affective 0822 0065 12606 0.000

co6 < Continuance 1.000

cos < Continuance 0999 0025 40563 | 0.000

cos < Continuance 1016 0028 36568 0.000

co3 < Continuance 1063 0026 41656 | 0.000

co2 < Continuance 0.863 0045 19111 | 0.000

cot < Continuance 0.963 0029 32956 0.000

NO§ < | Normative 1000

NOS < Normative 0.883 0040 | 22194 | 0.000

NO1 < Normative 0983 0035 27762 0.000

NO3 < | Normative 0.967 0036 26554 | 0.000

NO2 < Normative 0977 0041 24041 | 0.000

NO1 < Normative 0920 0036 25429 0.000

SEL <o | Student 1000
engagement

SE2 <o | Student 1002 0028 36397 | 0.000
engagement

SE3 <o Student Lo14 0027 | 38240 0.000
engagement

SE4 <o | Student 0999 0026 39132 0.000
engagement

SES <o | Student 0.994 0026 38812 0.000
engagement

SE6 <o | Student 1003 0025 40314 0.000
engagement

[evit < Classroom 1000
‘management

om2 <o Classroom 0993 0022 46084 | 0.000
‘management

M3 <o Classroom 0992 0021 47352 0.000
‘management

ev <o Classroom L017 0020 | 50756 0.000
‘management

M5 <o Classroom 0995 0020 50200 | 0.000
‘management

M6 <o Classroom 0.981 0021 47844 0000
‘management

SE7 < | Student 1002 0024 42537 0.000
engagement

SES < | Student 1017 0024 43001 0.000
engagement

M7 <o Classroom 0993 0021 46576 | 0.000
‘management

CMs < | Classroom 0978 0022 44427 | 0000
‘management

181 < Instructional 1000
strategies

152 <o Instructional L1018 0023 43805 0.000
strategies

13 < Instructional 0990 0023 43170 | 0.000
strategies

154 < Instructional 0941 0033 28601 0.000
strategies

155 <o Instructional 0.99% 0022 45427 | 0.000
strategies

156 < Instructional 0.988 0024 41799 0.000
strategies

157 < Instructional 1005 46311 0000
strategies

EF6 <o | Efficacy 1000

EF5 <o Efficacy 1007 0019 53439 | 0.000

EF4 <o | Efficacy 1036 0019 | 53802 0.000

EF3 <o | Efficacy 0990 0019 51499 | 0.000

EF2 <o | Efficacy Lon 0019 53641 | 0.000

EF1 <o | Efficacy 1038 0020 52772 0000

EF7 <o | Efficacy 0990 0018 54645 | 0.000

EFS <o Efficacy 1032 0017 | 59758 | 0.000

EF9 < Efficacy 0962 0021 45608 | 0.000

EF10 <o | Efficacy 1.006 0018 54472 | 0.000

EF1L <o Efficacy 0.905 0024 38235 | 0.000

EFI2 < Efficacy 0834 0029 28805 | 0.000

EF13 <o | Efficacy 0973 0022 44155 | 0.000

EFl4 <o Efficacy 1005 0023 44577 | 0.000

TRS <o Trust 1.000

TR7 <o Trust 0936 0021 45366 0.000

TR6 <o Trust 0921 0022 41135 | 0.000

TRS <o Trust 1010 0019 54353 | 0.000

TRa <o Trust 0617 0042 14579 0.000

RS <o Trust 0.994 0024 42145 0.000

TR2 <o Trust 0.646 0042 15442 0000

TRI <o Trust 0742 0035 21051 0.000

TRY <o Trust 1005 0018 | 56745 0.000

TRIO <o Trust 0952 0021 44841 0000

TRIL <o Trust 0.984 0019 53188 0.000

TRI2 <o Trust 0.806 0030 | 27288 0.000

TRI3 <o Trust 0.898 0024 36965 | 0.000

TRI4 <o Trust 0.568 0045 12609 0.000

EM8 < | Emphasis 1000

EM7 <o Emphasis 0.849 0072 11786 | 0.000

EM6 < Emphasis 1057 0067 15862 0.000

EM5 < Emphasis 0847 0068 12540 0.000

EM4 <o Emphasis 0977 0068 14474 | 0.000

EM3 <= Emphasis 1164 0065 18003 0.000

EM2 < | Emphasis 1017 0066 15438 0.000

EMI < Emphasis 1201 0070 17.146 | 0.000

EMY < Emphasis 1366 0068 | 19950 0.000

EM10 < Emphasis 1356 0068 19931 0.000

EMIL <o Emphasis 1146 0067 | 17.158 | 0.000

EMI2 < Emphasis 1373 0070 19672 0.000

EMI3 < Emphasis 1348 0069 19572 0.000

EM14 <o Emphasis 1223 0066 18541 | 0.000

AF, affective commitment; CO, continuance commitment; NO, normative commitment; SE, student engagemen
TR, trustin parents and students; EM, individual academic emphasis.

CM, classroom management; IS, instructional strategies; EF, sense of eficacy;
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Music students
(N =140)

SD

Number of items

Motivational regulation
Intrinsic
Identified
Positive introjected
Negative introjected
External
Basic needs
Autonomy
Competence
Social Relatedness
Parental involvement
Tendency to dropout
Intention to change instrument
Intention to change teacher

Scale: 1 (do not agree) to 5 (strongly agree).

378
274
184

167

376
465
465
3.00
122

130

0.69

097

103

065

047

051

0.66

070

0.80
076
083
052

071

058
075

0.6
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1. Intrinsic motivation
2. Identified regulation

3. Positive introjected

regulation

4. Negative introjected

regulation

5. External regulation

6. Autonomy

7. Competence

8. Social relatedness

9. Parental involvement
10. Tendency to dropout

11. Intention to change

nstrument
12. Intention to change teacher

13. Age

~0.14

—0.24%%
0.19%
036%*
0.40%*
021

—0.50%

—0.26**

-013

013

0.425%

—001

0.08
016
031%*
0.19*
033%
0337

0.06

002

0.03

p<0.05; **p<0.01; significant correlations in bold.

036%*

0555
0.08
005
0.03
020

—001
004

0.06

0.48%%
-004
015
-0.14
-0.10
018

021

-009

006

-0.14

~0.06

-013
0.09
0.09

0.18%

0.01

~0.08

034%*

0.28%*

—001
0.10

—005

-0.09

0395

0.49%*
0.09
-0.10

-0.07

-015

0.06

0.03 -

—024%F  —0.31%*

—0.19*  —022¢
026" ~0.06
013 —025%

10

0.19%

-007

-005

1

~0.06

—0.22%%

12

~0.01

13
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21
2

Item

1 set goals for my practice sessions

Iset short term goals (minutes, hours, days)
1 set long-term goals (weeks, months, years)

T set specific goals for my practice sessions

1 plan the order of the activities of my practice sessions
1 plan the time of my practice sessions

I organize the physical environment of my practice sessions

T evaluate the progress made toward my goals

Tam aware of the strategies that I use during practice

T use strategies that have been effective in the past

I know when and in which contexts my strategies will be most effective
T understand the nature and demands of my musical activities

Tknow what I must do in order to complete my musical activi

satisfactorily

Tam able to achieve my practice goals satisfactorily

Tunderstand my strengths and weaknesses

I seek information from several sources (books, CDs, videos, Internet, biographies, arts, etc.) to support my study

1 request help from others (teachers, peers, composers, musicologists and specialists)

T cannot reach my practice goals without the support of some external factors (peers, teachers, materials, environment)
1 practice in order to improve my musical skills

1 practice in order to achieve high ratings (e.g., grades) and postive feedback

0.969

0736

0.385

0.956

0.709

0.703

0451

0.636

0.743

0.484

0.836

0.804

0.861

0.461

0.679

0.449

0717

0.635

0.403

0325
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Expertise Frequency Percentage
Student 58 193
Pre-Professional 80 267

Professional 162 540
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Measure Factor (number 2ldf RMSEA

of items) (90% CI)
BNSSS 2501 0954 0932 0059 0.041- 0.018
0.079)
Competence (3) 0659 0.400
Autonomy-choice (3) 0738 0507
Relatedness (3) 0815 0599
ERQ 1403 0981 0973 0031 0.000- 0035
0.053)
Cognitive reappraisal 0741 0371
(5)
Expressive suppression 0667 0339
@
SEQ 1835 0942 0931 0,044 0.036- 0,053
0.052)
Ansiety (4) 0.808 0506
Dejection (5) 0802 0.463
Anger (3) 0.668 0417
Excitement (4) 0.805 0504
Happiness (4) 0879 0645
PESD-Sport 1884 0940 0928 0,046 (0040~ 0.041
0.051)
Emotion u/p (3) 0.854 0661
Confidence (3) 0.805 0575
Anxiety (3) 0522 0,606
Assertiveness (3) 0786 0549
Cognitive (3) 0.836 0642
Bodily-somatic (3) 0853 0662
Motor-behavioral (3) 0815 0583
Operational (3) 0831 0629
Communicative (3) 0768 0522
Social support (3) 0.890 0724
'BNSSS, ERQ, SEQ 1475 0934 0925 0033 0.029- 0.051
0.038)
'BNSSS, ERQ, 1541 0934 0924 0036 (0.032- 0.043
PESD-Sport 0.039)

BNSSS, Basic Needs Satisfaction in Sport Scales ERQ, Emotion Regulation Questionnaire; SEQ, Sport Emotion Questionnaire; PESD-Sport, Psychobiosocial Experience Semantic Differential
scale in Sport; 7/df; chi-square/degrees of freedom; CFI, comparative it index; TLI, Tucker Lews fit index; RMSEA, root mean square error of approximation; SRMR, standardized root mean
square residual; McDonald's w, omega values; AVE, average variance extracted. 'Measurement model.
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Instrument requency
Plucked strings 149
Keyboards 2
Bowed strings 38
Voice 2
Wind 16
Percussion 5
Conductors 5

Missing 1

Percentage

498

107

127

80

154
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Practice time per day Frequency Percentage

<ih 48 160
1-2h 8 2.7
4-3h 80 27
3-4h 59 197

>4h 30 100
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Confidence Interval-95% Kurtosis (Zero

Mean . Upper Variance = Skewness i)
1 Tset goals for my practice sessions 395 EX) 410 0897 ~0628 0195
2 Isetshort term goals (minutes, hours, days) 370 353 387 1240 ~0621 -0342
3 Tsetlong-term goals (weeks, months, years) 389 374 405 1073 ~0732 ~0.169
4 Tsetspecific goals for my practice sessions 391 378 406 0.903 0665 ~0010
5 Tunderstand that my goals are challenging 414 402 427 0726 ~0780 0.094
6 Tusespecific strategies related to my practice goals | 4.12 401 425 0630 ~0841 0959
7 Tamaware of the strategies that I use during 423 412 435 0591 ~0967 1326
practice
8 Tusestrategies that have been effective in the past | 4.13 401 425 0619 ~0694 0336
9 Tknow when and in which contexts my strategies 388 375 402 0.804 ~0581 0053

will be most effective

10 Tunderstand the nature and demands of my 438 427 450 0614 ~1129 0599
musical activities

11 Tknow what I must do in order to complete my 402 389 416 0.794 ~0741 0.150

musical activities satisfactorily

12 1 plan the order of the activities of my practice 364 347 381 1293 0453 ~0702
sessions

13 1 plan the time of my practice sessions 345 328 36 1386 ~0324 0785

14 Torganize the physical environment of my 380 363 398 1376 ~0.746 ~0346

practice sessions
15 Tevaluate the progress made toward my goals 373 358 388 1.003 ~0476 ~0.408

16 I seek information from several sources (book, 397 3.82 412 1036 —0.734 —0.263
CDs,videos, internet, biographies, arts, etc) to

support my study

17 Trequest help from others (teachers, peers, 347 379 1163 ~0.167 ~0936
composers, musicologists and specialists)

18 Tam able to achieve my practice goals 380 368 392 0637 ~0424 0.069
satisfactorily

19 Tcannot reach my practice goals without the 352 335 370 1387 ~0472 ~0641
support of some external factors (peers, teachers,
materials, environment)

20 Tunderstand my strengths and weaknesses 42 412 434 0552 ~0687 0055

21 Ipractice in order to improve my musical skills 450 440 461 0499 ~1.496 2435

22 Ipractice in order to achieve high ratings (e.g. 330 ERE) 349 1465 ~0228 ~0825

grades) and positive fecdback
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Estimate

Competence — Cognitive reappraisal ~0.015 0120
Autonomy — Cognitive reappraisal 0.085 0.214% 0343
Relatedness — Cognitive reappraisal 0.071 0.187% 0.302

Competence - Expressive suppression -0.233* ~0.086
Autonomy —> Expressive suppression ~0.177 ~0046 0.084
Relatedness — Expressive suppression ~0311 ~0.187% ~0064
Competence - Emotion u/p 0122 0.235* 0348
Autonomy — Emotion u/p ~0.130 ~0.020 0,090
Relatedness - Emotion u/p 0176 0.298* 0420
Cognitive reappraisal > Emotion u/p 0.192 0.303* 0415
Expressive suppression - Emotion u/p ~0.257 -0.129 ~0.001
Competence —» Confidence 0212 0.339% 0.466
Autonomy — Confidence ~0.150 ~0.035 0079
Relatedness — Confidence 0.094 0.218% 0342
Cognitive reappraisal > Confidence 0.176 0.294% 0411
Expressive suppression — Confidence -0.175 ~0.053 0.069
Competence — Anxiety 0.122 0.249% 0376
Autonomy — Anxiety ~0.075 0.048 0171
Relatedness — Anxiety ~0.165 ~0.045 0.075
Cognitive reappraisal - Anxiety 0.206 0.329% 0452
Expressive suppression — Anxiety -0.222 ~0.086 0.050
Competence - Assertiveness 0.144 0.269% 0394
Autonomy — Assertiveness ~0.206 ~0.084 0.038
Relatedness — Assertiveness 0018 0.152% 0.285
Cognitive reappraisal - Assertiveness 0.150 0.296* 0412
Expressive suppression —> Assertiveness ~0.038 0091
Competence - Cognitive [ 0232 0353
Autonomy — Cognitive ~0.075 0049 0173
Relatedness - Cognitive 0022 0.148* 0273
Cognitive reappraisal > Cognitive 0022 0.138* 0.254
Expressive suppression - Cognitive ~0.039 0088 0215
Competence - Bodily-somatic 0.107 0.218% 0329
Autonomy - Bodily-somatic ~0.142 ~0.035 0073
Relatedness - Bodily-somatic 0023 0.141% 0.260
Cognitive reappraisal - Bodily-somatic 0.163 0.270% 0378
Expressive suppression - Bodily-somatic ~0.026 0094 0215
Competence - Motor-behavioral 0.074 0.209% 0344
Autonomy — Motor-behavioral ~0.148 ~0.020 0.108
Relatedness - Motor-behavioral ~0.016 0119 0.254
Cognitive reappraisal > Motor-behavioral 0125 0.248* 0371
Expressive suppression - Motor-behavioral -0171 ~0.039 0,092
Competence » Operational 0.162 0,292 0422
Autonomy — Operational ~0.137 ~0.015 0.106
Relatedness — Operational 0128 0.265
Cognitive reappraisal > Operational 0.130 0.256* 0.381
Expressive suppression — Operational -0.124 0002 0.128
Competence - Communicative ~0.076 0058 0.192
Autonomy — Communicative ~0.015 o.101 0218
Relatedness — Communicative ~0.205 ~0.082 0.040
Cognitive reappraisal > Communicative -0.225 ~0.088 0,049
Expressive suppression —> Communicative 0.299 0.446* 0,593
Competence - Social support 0.107 0.228% 0349
Autonomy —> Social support ~0.049 0057 0.163
Relatedness — Social support 0270 0391% 0511
Cognitive reappraisal - Social support 0.065 0.181% 0.298
Expressive suppression - Social support ~0.176 ~0054 0.068

p<005.
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Model Focus Approach Background influences Method influences
Music Control | Assertive Teachi Correct to task Lower levels, instrumental more than Kinesics (nonverbal
teaching choral communication)
‘Time Efficiency Productive Higher degree inesics, mime, Kodaly
Nonverbal Motivation Attentively focused Higher degree Kinesics, mime, Kodaly
Positive Learning Environment | Clear and careful Experience, females Kinesics
Release | Group Dynamics Interdependent Experience, males, farther west (US) kinesics, yoga, dance, Kodaly
Music Concept Learning Critical thinking Higher levels, higher degree & experience | Kinesics, yoga, Kodaly, Dalcroze
Artistic Music Performance  Embodied expressively N/A Kinesics, mime, dance, Tai Chi
Student Independence Created and felt deeply N/A kinesics, yoga, dance, Tai Chi
Music Control  Mechanical Precision Timed correctly Higher degree & years of experience Mime, Feldenkrais, less
conducting Alexander, kinesics
Motivational Ateentively focused Higher degree and experience, lower levels | Mime, dance, acting,
Feldenkrais, less Alexander
Physical Technique Produced strongly Higher degree and experience Mime, acting, Alexander
Release  Expressive Expressed musically Higher degree and experience, farther Mime, dance, yoga

west, males
Psychosocial Familiarly grasped Experience Mime, dance, acting, Alexander

Unrestrained Tone Produced frecly Higher degree and experience, farther west | Kinesics, dance, acting,

Dalcroze, Alexander

‘Further informed by prior contrasts of direct vs.indirect, formal vs. informal, unsupportive vs. supportive, dependent vs.interdependent/independent, and teacher-oriented vs. student-
centered (Gumm, 1992; Gumm and Essmann-Paulsen, 2001).

“The more types of methods training the more musician-oriented the teaching and conducting; no significant impact of Laban training on any teaching or conducting approaches has been
detected in these studies (Gumm and Simon, 2011; Gumm, 2016a)
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Advantages

Problems

Teacher dependent

Years 1-2
Self-Reflective
“Novice” Stage
Beginner's enthusiasm &
eagerness

Creativity and spontaneity

Inefficient time management
Wordiness—slow to task
Potential burnout with
growing efficiency and
assertiveness

Less expressive in

conducting

Years 3-7

Broadening “Competent”
Stage

Time efficiency-less wordy, quicker to
task

Assertive teaching--more externally aware
and in control of classroom behavior, able
10 hold students to task

Motivational conducting—attuned to
attentional needs, opens awareness toward
next stages of development

Quick paced controlling approach can
be task-oriented and lack decper learning
aims

“The tightly controlled environment puts a
heavy decision-making burden on the
music teacher/conductor

Together these may lead to increased

burnout symptoms

Interdependent

Years 8-9
Shared-Influence
“Letting Go” Stage

Group dynamics—shares the burden

of decision making by developing
student shared leadership
Psychosocial conducting—vulnerably

adapts so gestures are familiar

Student independent

Years 10-19 & 20+
Deepening “Wise
Choices" Stages

Generally more releasing as with
carning a higher degree

A new aim for students to learn to
learn on their own, more deeply and
‘meaningfully

Time efficiency and gesture precision
become more pertinent and
coordinated to varied learning aims
On balance, more expressive with an
integration of physical technique and

unrestrained conducting

Student self-responsibilty and shared
leadership, taken to an extreme, may
lead contributing less, being distant
and aloof, and less connection with

students
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Women Men

Individual Team Individual Team

(n=75) (n=103) (n=89) (n=157)
Variable M+SD M+SD M+SD M +SD

Basic psychological needs

1. Competence 4955110 498138 5054139 494%135
2. Autonomy 4855142 353137 4924155 398:133 005 —
3. Relatedness 553117 559%128 590£L15 527£128 021% 016 -

Emotion regulation

4. Cognitive reappraisal | 253£071 2544061 274:062 2698052 017 | 027% 022% -
5. Expressive 2094063 2224075 2278063 2495062 ~025% 005 -023* 003 & —
suppression

Sport emotions

6. Anxiety 2135097  166+081 134£080 148+083 -022% -0.05 -003 -015 007 -

7. Dejection 036£0.53 0294042 0204040 053£0.68 045 —004 -029% —-0.14 024 032% -

8. Anger 040£0.68 051069 0374061 076£0.83 -033* 009 -027¢ —-0.04 020° 036* 079 -

9. Excitement 2594089  281+073 259£084 273:088 025% 010  027% 038% -016 008 -031% 008 -

10. Happiness 256£096 292+081 269+087 274%095 026* 008 033 036% -016 -016 -031% -024% 090° -

Psychobiosocial experiences
11 Emotion u/p 2294132 276£115 274:131 256£143 036" 013 | 042 039% -024% 018 -043 -030% 060 068 -
12. Confidence 136£159 2055134 226£121 227141 043 011 033 039 -015 —-041' -036* -0.13 053 055 081" -

0874168 L1162 1304155 152£146 032% 016 009  037¢  -012 -025¢ -018 -002 039% 037 055 073

2104146  267+116  266£091 259£136 035% 004  025% 035 -013 -013 -030% 006 064' 048 073  080° 063 -

15. Cognitive 243£124 2545115 269121 249£142 025% 011 020 022% 000

-023% —021% 038% 031* 056 061' 051 068 -
16. Bodily-somatic 1956159 236118 259£1.19 238149 026* 006  021% 033 002 013 -019 -005 055 045 071' 0700 052 079' 060" -

17. Motor-behavioral | 215£129 2094126 254+104 246129 028% 008  021% 031% -010 -0.15 -025% -015 045 034% 058 069 056 067 074’ 081" -

18, Operational 1842142 205116 223£125 227133 035% 009 023 032F -010 -020° -024% -0.12 053 048 068 083 0700 071' 072" 079" 092 -
19, Communicative 044144 008£182 058+161 082£1.68 008 005 —019 —-004 046° =005 017  020° -008 =-003 001 017  028% 009  024% 020% 023* 016 -
20. Social support 2204140 243£147  262+L11 224£156 033 017 048 031% -019 -014 -035% -022% 046° 047 083 068' 045 053 057 054 053 061 003

Correlation *low, ‘moderate, 'moderately high ‘high (21, 2012).
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Estimate

Relationship

Competence - Cognitive reappraisal ~0.004 0128
Autonomy — Cognitive reappraisal 0.086 0.215% 0344
Relatedness — Cognitive reappraisal 0.068 0.184% 0.299
Competence - Expressive suppression ~0376 ~0.230% —0.084
Autonomy — Expressive suppression ~0179 ~0.047 0.084
Relatedness - Expressive suppression ~0309 —0.184% —0.060
Competence - Excitement 0023 0.142 0.262
Autonomy — Excitement ~0.144 ~0.034 0077
Relatedness — Excitement 0025 0.151% 0276
Cognitive reappraisal - Excitement 0220 0335 0450
Expressive suppression - Excitement ~0.248 -o0112 0.024
Competence - Happiness 0026 0.149% 0.271
Autonomy — Happiness ~0.159 ~0.055 0.049
Relatedness — Happiness 0.104 0.225% 0345
Cognitive reappraisal — Happiness 0.183 0.208* 0413
Expressive suppression — Happiness -0.225 ~0.09 0033
Competence - Anxiety ~0317 ~0.180% —0.043
Autonomy —> Anxiety -012 0014 0.140
Relatedness — Anxiety -1 0019 0.149
Cognitive reappraisal > Anxiety ~0.084 0,049
Expressive suppression —> Anxiety ~0.064 0.081 0226
Competence - Dejection ~0510 ~0.396* ~0.282
Autonomy - Dejection ~0.099 0.005 0110
Relatedness - Dejection -0327 ~0.198* ~0.068
Cognitive reappraisal - Dejection ~0.183 ~0.052 0079
Expressive suppression — Dejection ~0.067 0078 0222
Competence > Anger ~0.449 ~0.294" ~0.139
Autonomy — Anger ~0.163 -0.015 0.133
Relatedness — Anger ~0364 ~0216" ~0.069
Cognitive reappraisal > Anger ~0.078 0.062 0.202
Expressive suppression — Anger ~0.091 0.063 0217

p<0.05.
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Age range Frequency

18-25years old 96

26-35years old 104

36+ 99 33.3%





OPS/images/cover.jpg
& frontiers | Research Topics

Motivation in learning
and performance in
the arts and sports






OPS/images/fpsyg-15-1385840/fpsyg-15-1385840-t001.jpg
Participant
Student 1

Student 2

Student 3

Student 4

Student 5

Student 6

Parent 1

Parent 2

Parent 3

Parent 4

Parent’5

Parent 6

Instrument teacher |
Instrument teacher 2
Instrument teacher 3
Instrument teacher 4
Instrument teacher 5
Music theory teacher 1

M

theory teacher 2
Music theory teacher 3
Music theory teacher 4

M

theory teacher 5

Music school principal 1
Music school principal 2.
Music school principal 3

Music school principal 4

Music school principal 5

Age

10

35

8

47

£

19

61

49

9

6

43

31

54

36

a8

30

48

58

6

51

53
55

Female

Female
Female
Male

Female
Female
Female
Female

Female

Female
Female
Male
Female
Male
Male
Female
Female
Male
Female
Female
Male

Female

Instrument

Piano
Percussion
Flute

Flute

Oboe
French horn
/

/

!
Trombone
Violin
Accordion
Piano
Percussion

!

Relationship
Child of parent 1
Child of parent 2
Child of parent 3
Child of parent 4
Child of parent 5
Child of parent 6
Mother of student 1
Mother of student 2
Mother of student 3
Mother of student 4
Mother of student 5
Father of student 6
/
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Text quality Task type Mean ranks Sum of ranks

aspect scores

. ranks P. ranks N. ranks P. ranks

Content Argumentative task 25 109 25 207.5 3832 0.000
Classification task 72 103 145 1755 3245 0.001

Organization Argumentative task 00 105 00 210 3931 0,000
87 175 n2 2135 3410 0.001

Vocabulary Argumentative task 00 n 00 231 4025 0.000
Chassification task 10 105 2 190 3178 0.001

Language use Argumentative task 00 n 00 21 4018 0.000
Classification task 85 107 17 193 3287 0.001

Mechanics Argumentative task 00 95 00 i 3810 0,000
Classification task 107 104 ) 167 2380 0017

Total scores Argumentative task 00 1 00 21 4015 0.000
Chssification task 67 109 135 1965 3416 0.001

N. ranks, negative ranks; P ranks, negative ranks.
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Writing

motivation
variables

ing apprehension

W

\g anxiety
Writing sel-efficacy

Writing self-concept

Pre-testing

M

409
414
27

305

Post-testing

M

261
219
409

461

SD

18

102

9.4

9.7
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Writing motivation Mean ranks Sum of ranks

variables

N. ranks: P. ranks: N. ranks: P. ranks:

g apprehension 13 7.1 1815 2850

12 33 180 10
44 125 2 188
g self-concept 57 122 2 208

N. ranks, negative ranks; P ranks, negative ranks.

-2857-b
-3.422b
~3.101¢

-3217-¢

0.004

0.001

0.002

0.001
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Olga Lukas Xie Wil

Birth year 1993 1991 1993 1990

Gender Female Male Female Male

Degree Master's Master’s Master's Master's
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hase 1 Phase 2 hase 3
+ Selecting the repertoire. + 3x study sessions (videorecorded). + Public concert (videorecorded).
+ Pilot concert (videorecorded). + Applying the Optimal Music Practice Protocol « Interview to analyze the effectiveness of the

« Interview to select the most challenging passages. in-situ. intervention.
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Text

quality
aspect
scores

Content
Organization
Vocabulary
Language use
Mechanics

Total score

Argumentative task

Pre-
testing

M

155 28
94 24
83 16
91 32
28 08
452 104

Post-
testing
M SD
26 36
15119
159 23
187 34
42 07
767 116

Classification task

Pre-
testing
M  SD
177 | 51
104 38
nooa
nooel
a1
sa1 19

Post-
testing
M sD
u5 | 52
161 37
159 25
20 sl
41 097
806 169
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Performance Phase
Self-Control
Task Strategies
Self-Instruction
Imagery
Time Management
Attention Focusing
Environmental Structuring
Help-seeking
Interest Incentives
Self-Consequences

Self-Observation
Metacognitive Monitoring
Self-Recording

Forethought Phase
Task Analysis
Goal Setting
Strategic Planning

Self-Motivation Beliefs
Self-Efficacy
Outcome Expectations
Task Interest/Valuing
Goal Orientation

Self-Reflection Phase

Self-Judgment
Self-Evaluation
Causal Attribution

Self-Reaction
Self-Satisfaction/Affect
Adaptive/Defensive






