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Time 1: September 2022-December 2023

Questionnaires

Time 2: June 2023-October 2023

1) background characteristics
2) educational motivation

3) educational aspirations

4) basic psychological needs
5) general well-being

6) supportive relationships

7) contextual barriers

Student progress in SCE

1) course enrolment

2) number of enrolled courses
3) number of completed courses
4) types of lessons attended
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Pearson correlation Time 1 Time 2

Variable by Variable Correlation Correlation

Cognitive SE Affective SE 0513 0.0001 0.6503 <0.0001
Behavioral SE Affective SE 00101 09432 ~03975 0.0035
Behavioral SE Cognitive SE ~0.0959 04986 ~00121 09323
Family support Affective 0.6526 <0.0001 0.6991 <0.0001
Family support Cognitive 02322 00976 0.6491 <0.0001
Family support Behavioral 02238 0.1107 ~0.1148 04176
Teacher support Affective 0.6463 <0.0001 07641 <0.0001
Teacher support Cognitive 0.5309 <0.0001 0.6082 <0.0001
Teacher support Behavioral 0.4296 0.0015 ~0268 00548
Teacher support Family 0.6859 <0.0001 0.6576 <0.0001
Peer support Affective 0.6312 <0.0001 0.7516 <0.0001
Peer support Cognitive 02354 00929 04325 0.0014
Peer support Behavioral ~0.0796 05748 ~03703 0.0069
Peer support Family 0.6774 <0.0001 05212 <0.0001
Peer support Teacher 05322 <0.0001 0.6288 <0.0001

ically significant correlations and their p-values are in bold.
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Section A. Model for estimating the association between affective SE and CF

SE affective R? F p-value (F) Bo p-value By p-value

model bootstrap (Bo) (8)

Family support Time 1 043 517 0038 180 <0001 029 0038 16
Family support Time 2. 069 128 0,004 271 <0001 0.40 0,004 92
Teacher support Time | 053 544 0034 170 <0.001 032 0034 147
Teacher support Time 2 098 1860 0.001 236 <0.001 048 <0.001 260
Peers support Time 1 0.70 189 0.209 223 <0001 0.2 0427 135
Peers support Time 2 063 178 0210 336 <0.001 025 0.074 109

Section B. Estimation model of the association between cognitive SE and CE

SE cognitive model R bootstrap P prvalue () I3 pvalue (4) 5 prvalue (5) cve
Family support Time 1 050 844 0012 231 <0.001 011 0012 49
support Time 2 048 546 0035 343 <0.001 022 0035 66
Teacher support Time 1 070 905 0.009 231 <0.001 010 0.009 164
Teacher support Time 2 093 559 0033 206 <0.001 011 0033 52
Peers support Time 1 083 153 0237 249 <0.001 005 0237 59
Peers support Time 2 069 145 0249 405 <0.001 008 0249 74

Section C. Estimation model of the association between behavioral SE and CF

SE conductual model R bootstrap F prvalue (F) 13 prvalue (5) B p-value (5) cve
Family support Time 1 0.77 0.17 0.683 334 <0.001 =007 0.683 137
support Time 2 0.80 7.88 0.012 430 <0.001 0.11 0.012 42
“Teacher support Time 1 097 7.62 0013 411 <0.001 ~0.36 0013 15
Teacher support Time 2 099 1521 0.001 411 <0.001 017 0.001 37
Peers support 096 2031 0.003 438 <0.001 ~0.46 <0.001 93
Peers support’ 0.82 266 0.121 447 <0.001 0.06 0.121 47

*CV, Coefficient of variation.
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Not drop out (n = 9,482) | Dropped out (n = 648)

M SD M SD Difference
Individual
Gender 0.49 0.50 0.44 0.50 0.51 0.49 0.06*
Age 24.4 9.8 22.6 7.1 24.3 9.6 170
GPA 5.5 0.5 5.2 0.4 5.5 0.5 0.34%*

Education level

Elementary school 0.00 0.01 0.00 0.04 0.00 0.02 0.00
High school (humanities—science) 0.91 0.29 0.85 0.36 0.90 0.30 0.06***
High school (technical-professional) 0.90 0.29 0.15 0.36 0.10 0.30 —0.06%**

School (structure)

Schedule

Mornings 0.13 0.34 0.08 0.27 0.13 0.33 0.05*
Afternoons 0.08 0.28 0.09 0.28 0.08 0.28 —0.01
Mornings and afternoons 0.03 0.17 0.04 0.19 0.03 0.17 —0.01
Evenings and nights 0.76 0.43 0.79 0.41 0.76 0.43 —0.03*

Administrative dependence

Municipal 0.89 0.31 0.90 0.30 0.89 0.31 —0.0
Partially subsidized 0.10 0.30 0.09 0.29 0.10 0.30 0.0
Local public education service 0.01 0.08 0.00 0.07 0.01 0.08 0.0
Location

Rural 0.06 0.24 0.05 0.22 0.06 0.24 0.0
Urban 0.94 0.24 0.95 0.22 0.94 0.24 —0.0
Average no. of students 235 6.7 23.9 7.3 235 6.7 —0.4
No. of teachers 46.7 26.7 50.6 30.6 46.9 27.0 —3.90%%
Student-teacher ratio 12.3 4.0 12.2 4.4 12.3 4 0.4

School (management)

Additional grants

100% grant 1.9 0.3 2.0 0.2 1.9 0.3 0.0*
60% grant 2.0 0.1 2.0 0.0 2.0 0.1 0.0*
Performance

Effectiveness 42.4 6.3 41.7 6.9 42.3 6.4 0.6*
Achievement 62.3 3.9 61.9 3.7 62.3 3.9 0.4*
Innovation 55.0 43.0 55.8 42.8 55.1 42.9 —0.8
Improvement 95.0 10.3 94.0 12.1 94.9 10.4 1.0*
Integration 45.0 37.4 45.4 36.9 45.0 37.3 —0.4
Equality 87.1 9.7 87.7 9.8 87.1 9.8 —0.6

The right-most column shows the difference between the means of those who did not drop out and those who did; ¢-tests were carried out to show if differences between those who dropped
out and those who did not were statistically significant. *p < 0.05, **p < 0.01, **p < 0.001.





OPS/images/feduc-09-1405395/feduc-09-1405395-t001.jpg
Participant (Pseudonyi Gender Degrees and types of absence (self-report)

Amira F ‘Complete absence from school duringa certain period of time

Janik M Periodic absences or skipping of classes

Leila P Repeated absences or skipping of classes mixed with attendance

Luckas M School attendance with stress and pleas for nonattendance & skipping of lessons

Malik M School attendance with stress and pleas for nonattendance

Nadja P Repeated misbehaviors in the morning to avoid school & complete absence from school during a certain
period of time

Noah M Repeated absences and skipping of classes mixed with attendance

Samir M Repeated tardiness in the morning followed by attendance and skipping of classes

Zara F Periodic absences or skipping of classes

“Self-reported degree and type of absence according to spectrum of school refusal behavior (Kearney; 2016, p.4).
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Individual

Gender 1.05 0.09 1.04 0.09 1.04 0.08
Age range (ref: 13—21 years)

22-30 years 1.27* 0.15 1.28* 0.14 1.29* 0.15
31-40 years 0.88 0.16 0.88 0.15 0.90 0.16
41 years or older 0.74 0.17 0.74 0.17 0.74 0.17
GPA 0.31%%* 0.03 0.29%%* 0.03 0.29%* 0.03
School

Average no. of students 1.01 0.02 1.00 0.01
No. of teachers 1.00 0.00 1.00 0.00
Enrollment 0.99 0.00 0.99 0.00
Student-teacher ratio 20.6%%* 19.2
Administrative dependence (ref: municipal)

Partially subsidized 0.68 0.20 0.68 0.20
Local public education service 1.62 0.75 1.17 0.59
Education level (ref: elementary school)

High school (humanities—science) 0.10% 0.12 0.10% 0.11
High school (technical-professional) 0.24 0.29 0.20 0.25
Rural school (1 = yes) 1.08 0.30 1.00 0.28
Schedule (ref: morning)

Afternoon 1.74%* 0.39 1.75%% 0.39
Morning and afternoon 1.08 0.44 1.23 0.51
Evening and night 1.52* 0.26 1.49% 0.29
Additional quality-based grants

No 100% grant 1.63** 0.32 1.31 0.38
No 60% grant 12.02%** 8.68 10.67*** 7.94
Performance

Effectiveness 1.00 0.01
Achievement 0.96*% 0.01
Innovation 1.01 0.00
Improvement 1.01 0.00
Integration 0.98* 0.00
Equality 1.01 0.00
Constant 0.06%** (0.00) 30.820* 16.43 8.94 13.30 17.75 38.00

Variance partitioning coefficient

School level

0.111

0.108

0.086

0.079

Log-likelihood

—2,360.58

—2,269.01

—2,248.11

—2,243.22

*p < 0.05,p < 0.01,**p < 0.001.
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Data source

Type of measure

Response options

'Variable

Operationalization

Individual School dropout |Understood as a students status at the end of |Performance summary, 2018 | Nominal Passed; failed; dropped out
(abandonment) |the 2018 school year, i.e., whether they
completed the year or withdrew and did not
enroll at another school during the same year
GPA Student’s overall grade point average at the end|Performance summary, 2018 | Continuous 1-7
of the school year
Gender Identifies a person as man or woman Enrollment summary by Nominal 0 = male; 1 = female
according to patterns, as indicated by the school, 2018
student at enrollment
Age Age of the student in years as of June 30, 2018 |Enrollment summary by Continuous 13-82
school, 2018
Education level |Education level in which the student is Enrollment summary by Nominal 1 = elementary school;
enrolled; could be elementary or high school in|school, 2018 2 = high school
science-humanities or technical-professional (science-humanities); 3 = high.
school (technical-professional)
School Schedule Time of day that students attend school Enrollment summary by Nominal 1 = morning; 2 = afternoon;
(structure) school, 2018 3 = morning and afternoon;
4 = evening and night
Average no. of |Average number of students per classroom Enrollment summary by Continuous 0-44
students school, 2018
No. of teachers | Total number of teachers at the school during |National performance Continuous 2-120
the selected year evaluation system, 2018-2019
Student-teacher Number of students divided by the number of |National performance Continuous 4-27
ratio teachers evaluation system, 2018-2019
School Additional Amount of additional financial aid provided |School grants, 2018 Ordinal 0 = no additional grant;
(management) |quality-based  |due to low performance 60 = additional 60% grant;
grants 100 = additional 100% grant
Effectiveness The educational outcome achieved by the National performance Continuous schoo! 0-100
school in relation to its student sample evaluation system, 2018-2019 |self-reporting through a
standardized evaluation card
Achievement | The school’s educational achievement National performance Continuous schoo! 0-100
differentials over time evaluation system, 2018-2019 |self-reporting through a
standardized evaluation card
Innovation The school’s capacity to innovate in education |National performance Continuous schoo! 0-100
and engage the support of external partners for|evaluation system, 2018-2019 self-reporting through a
its pedagogical work standardized evaluation card
Improvement | The improvement of working conditions and |National performance Continuous schoo! 0-100
the proper running of the school evaluation system, 2018-2019 |self-reporting through a
standardized evaluation card
Integration Integration and participation of teachers, National performance Continuous schoo! 0-100
parents, and guardians in realizing the school’s evaluation system, 2018-2019 self-reporting through a
educational goals standardized evaluation card
Equality Equality in terms of the student sample being |National performance Continuous schoo! 0-100

able to access and remain in the school and

integration of groups with learning disabilities

evaluation system, 20

8-2019

self-reporting through a

standardized evaluation card
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Number of

participants

Gender/age
(N=12;6
females, 6
males)

Countries to
study abroad

Start and end of time of
studying abroad (ranged
from 2 to 5 years)

Live with whom abroad, reason of return to
Korea

Female

Male
Female
Male
Female
Male
Female
Male
Male
Female
Female

Male

Canada

Canada
England
England
New Zealand
New Zealand
Australia
Australia
Australia
United State
United State

United State

34 month (from K5 ~ K7)

40 month (from K6 ~ K9)
36 month (from K7 ~ K9)
48 month (from K8 ~ K11)
35 month (from K6 ~ K8)
26 month (from K6 ~ K8)
30 month (from K5 ~ K7)
26 month (from K4 ~ K6)
28 month (from K6 ~ K8)
60 month (from K7 ~ K11)
50 month (from K7 ~ K10)

54 month (from K7 ~ K11)

Living in school dorms, Challenges of adjusting to Canadian

schools and Loneliness
Parent and Siblings, Father’s deployment to Korea
Parent and Siblings, Father’s deployment to Korea
Parent and Siblings, Father’s business issue

Living in school dorms, Family financial hardship

Local Homestay, Preparation for Korean University

Living in school dorms, Adjusting o life in a new country
Relative’s house, Family financial hardship

Local Homestay, Family financial hardship

Parent and Siblings, Father’s deployment to Korea

Parent and Siblings, Father’s business issue

Parent and Siblings, Father’ deployment to Korea
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Original sample (n = 16,298) Final sample (n = 10,130) Difference

Variables Mean (or %) SD Mean (or %) SD

Dropout 31.2 0.46 6.4 0.24 24,80
Gender (Man = 1) 58.7 0.49 50.8 0.49 7.9%04%
Age 25.7 10.7 243 9.6 140t
GPA 55 0.5 55 0.5 0.0

Education level

Elementary school 18.0 0.38 0.0 0.02 18.0%**
High school (humanities—science) 71.6 0.45 90.0 0.30 —18.4%*
High school (technical-professional) 10.5 30.6 10.0 0.30 0.5
Schedule

Mornings 11.8 0.32 13.0 0.33 —1.2%%*
Afternoons 9.8 0.30 8.0 0.28 1.8%%%
Mornings and afternoons 8.4 0.28 3.0 0.17 5400
Evenings and nights 70.0 0.46 76.0 0.43 —6.07%%

Administrative dependence

Municipal 89.1 0.31 89.0 0.31 0.1
Partially subsidized 10.4 0.31 10.0 0.30 0.4
Local public education service 0.5 0.07 1.0 0.08 —0.5%
Rural school (Yes = 1) 9.8 0.29 6.0 0.24 3.8%%¢

*p < 0.05,***p < 0.001. The t-tests were carried out to estimate the difference between the original and final sample.
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Each stage Main code

Honeymoon stage of I
studying abroad
Crisis stage: challenges Experiencing language barrier

and difficulties sbroad Homesickness, loneliness, and

discrimination

Relationships with co-national students

Interactions with family

Experiencing a return crisis as an

involuntary trans

n

Recovery stage: adaptand  Adapt and thrive in new environment
thrive in new environment
Honeymoon stage: Preparation for returning s a complex

preparation for eturning  emotional experience

Crisis stage back in Korea: ~ Academic performance
difficulties caused by Teacher relationships
cultural differences when

Social rejection upon return
they return

Nostalgic idealization of the past

National identity crisis
Recovery stage in Korea  Active reentry coping strategies

Perceived changes in themselves

al enthusiasm and positive experiences

Sub-code

Excited about studying abroad and enjoyed having a less restrictive school environment

‘The subjective impact of communication challenges on personal identity and social integration
Encountering of emotional challenges of longing for connection and belonging though the

isolation and facing discrimination

Frienamy paradox of co-national student in close-knit commun
‘The impact of familia transition and emotional turmoil

Returning because their parents requested it or due to diffculties adjusting to the host country

Gaining language competence and working toward an adaptive adjustment o the host culture

Escape to familiar yet unknown situation

Difficulies of catching up the past
Authority-based teacher relationship and student resistance

A cultural re-entry phenomenon similar to scent-based exclusion in animals

Longing for what was left behind

Feeling confused about their national identity

Actively dealing with readjustment, such as improving closer relationships with others

Mastery of two world





OPS/images/feduc-09-1405395/feduc-09-1405395-g001.jpg
Advanced level ‘

Based on the scheme of Hamburg Welcome Portal (Ministry of Labour, Social, Family Affairs and Integration)

University or College

Vocational
Education or
Training (VET)

uoneonpa
Kuepuoosg-isod

Year 13 ; chool leaving certificate. L
Advanced level e
Year 12 Year 12 school leaving certificate |
s 7z
3 mﬁ Intermediate level )
rificate of secondary educati

H Year 10 certificate of secondary education
w General certificate of
g Year 9 secondary education
2
§ Year 8
3 Year 7

Year 6

Year 5

Comprehensive School Grammar School

<
2 Year4
8
S Year 3
E Year 2
s Year 1
£ Primary School
o






OPS/images/feduc-09-1405395/feduc-09-1405395-g002.jpg
Negative Siressors in
Mental Health | | | ok of Teacher- the Home
Problems and Social Student Environment
motional i
Belonging Dynamics
Distress and Lack of
Enjoyment in

Learning





OPS/images/feduc-09-1405395/feduc-09-1405395-g003.jpg
RQ2

[ I |

" Supportive
Feelings of I i
- Mechanisms in
Personal Resilience Connectedness and Wider Social

Belonging in School Environmiont

Trusting and

Academic Supportive
Engagement and | Relationships with - ga‘fetn"cn“d
Future Orientation Teachers and other elationships

Professions

Regaining a Sense Supportive Peer | | Parental
of Agency’ Relationships Involvement

Call for Recognition
H  of Individuals® L{ sanction Systems
Needs

=

Sodial Integration
I and Positive School
Climate

Safe Spaces
in School

Meaningful and
L{ Enjoyable Learning
Experiences

|






OPS/images/feduc-09-1405395/feduc-09-1405395-g004.jpg
Identified Risk Factors MACROSYSTEM

to School Attendance

Value of corticates to

Socitalexpecatons
Perceived Supports and Helpful @ access postsecondary and bolets about [l
Eloments for senool Attendance educatontanig cducaton

EXOSYSTEM

YT —

Engaging cassroom e spaces &
@  eaching mothoss & recreaton rooms n
enjoyabl lssons

MICRO-AND MESOSYSTEMS

Nogaiio poropton of teacher s [}
teaching styles

‘Schools expectation of
academic performance

[rvm——
P

oo wachar o e e
b i @  suortve. st hontshis

@  rcusieand postve snooctimate

Prisatonof webeing, @  Fostivepoor racions
@ icning s il concoms & neds
School Peers

triion e
s = s
: ot P
SrooET
@ ‘s —
e ot e
s g
i

Supportive, encouraging
‘and involved parents

Family issues

Family  (nanci, heaith probiems)

CHRONOSYSTEM






OPS/images/fpsyg-14-1163088/cross.jpg
@ Check for updates.





OPS/images/cover.jpg
& frontiers | Research Topics.

Education not cancelled:
pathways from absence to
post-secondary education

Eaea by






OPS/images/fpsyg-16-1582195/fpsyg-16-1582195-t001.jpg
Intervention structure

Theoretical
framework

Evaluation

Outcomes

Glessner et al. (2017)

Alietal. (2017)

Babarovi et al. (2020)

Alietal. (2019)

Nota et al. (2016)

Santilli et al. (2019)

Grigal etal. (2019)

Pambudi et al. (2019)

Edirmanasinghe and Blaginin
(2019)

Grant etal. (2021)

Yuen et al. (2022

Albritton etal. (2020)

Livetal. (2021)

Yiizen and Perkmen (2022)

Kim etal. (2022)

Syeda and Zahid (2024)

Rose and Bowen (2021)

Kotkas etal. (2019)

Isah and Abdullah (2023)

Malik et al. (2024)

Muryono (2022)

Online career workshop and

college visit (4 days)

‘Workshop (6 sessions)

Workshop (8 sessions)

Workshop (8 sessions)

Online career intervention,(3

sessions)

Group career counseling (3

sessions)

Online career curriculum

Group career counseling

School counseling intervention

Small-group counseling (3

sessions)

Workshop (7 sessions)

Individual career counseling

Psychological courses (6 sessions)

Group career counseling

Career exploration program (10

sessions)

Career curriculum (12 sessions)

Career curriculum (10 sessions)

Career curriculum (5 sessions)

Career intervention program

Career guidance course

Microsite-based career guidance

programs

SCCT and self-efficacy theory;
online Florida CHOICES.

program

SCCT; project HOPE

Career development school
program and parent’s guide
SCCT and sociopolitical
development; project HOPE,

Career construction theory and.

1,2,3.... future! program

Career construction theory and

my career story
Future Quest Island project

Modeling technique

Self-efficacy theory and youth

participatory action research

Relational cultural theory

SCCT, positive youth
development and “SUN Life”

Navigation Project

Relational cultural theory

Acceptance com

therapy
Multimedia Learning Theory
and Cognitive Load Theory
Reality therapy

SCCT and Kolbs Experiential
Learning Cycle

CareerStart

STEM careers introducing

No specific model reported

Career counselor/teacher

Life and career skills

Quasi-experimental; pre- post-

test

Quasi-experimental; pre- post-

test

Quasi-experimentals pre- post-

test

Quasi-experimental; pre- post-
test

True-experimental; pre- post-

test

Quasi-experimental; pre- post-

test
Qualitative

True-experimental; pre- post-

test

Qualitative

Qualitative

Longitudinal mixed-method
quasi-experimental; pre- post-

test and qualitative interview

Qualitative

Quasi-experimental; pre-post

and 2 months test

Quasi-experimental; pre- post-
test

Quasi-experimental; pre- post-
test

Quasi-experimental;

qualitative focus group

ussions
Quasi-experimental; pre- post-
test
Quasi-experimental; pre- post-
test
Quasi-experimental; pre- post-
test
Quasi-experimental; pre- post-
test
Quasi-experimental; pre- post-

test

College and career self-efficacy

Math/science self-effcacy,

health science career interests.

Career information and career

decision-making

Health-care career and math/

ience interests

Career adaptability, lfe
satisfaction and narratives
future aspirations
Career adaptability and

orientation toward the future

Career exploration

Career adaptability and career

decision self-cfficacy

Future career options skills

Self-efficacy in career
exploration
Personal goal-setting, career
goal-setting, and the presence

of meaning in life

Exposure, support, attainment,

family, and effort/persistence
Career adaptability and
psychological lexibility

Career decision-making self-

effcacy

Self-esteem and career

decision-making self-efficacy
STEM career interest, self-
efficacy, and knowledge
High school dropout
Career aspirations and
perceptions of competencies
Vocational preference

Career decision-making

Career exploration
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‘Theoretical focus Self-eficacy, outcome Identity construction,

expectations, goal-setting | meaning-making, career
adaptability

Key strengths Builds confidenceand | Encourages personal
practical skills, exploration, adaptability,
measurable outcomes and self-reflection
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