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Occupation

All participants(N=139) Interviewees (N=45)

N % N %

University advisors 91 65.4 17 37.8
University teachers 19 13.7 [ 15 333
Staff from mental health care centers 15 10.8 [ 7 15.6
University psychological counselor 11 7.9 6 13.3
Others (e.g. social workers) 3 22 » 0 0
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DAY 1

AM

PM

ACE Concepts & Processes

Group Values

Present Moment; Defusion;
Empathy & Compassion

Learning
Activities

Introduction
to ACE
theory;
Building
Group Norms

Present
moment I;
Leaves-on-a-
stream; Paired
singing, and
stigma rules
and stories

DAY 2

AM

PM

Defusion; Acceptance, Values; Social justice
& Equity; Collective empowerment

Self-as-context; Defusion, Compassion,
Values, Interdependence

Chair
sculpture of
suffering;
Exclusion
circle

Le’go exercise;
Three things
you did today

DAY 3

AM

PM

Values; Interdependence

Committed action, Value,
collective empowerment

Cultural and
personal
values
exercise;

Your legacy

Bulls-eye; Bus
driver;
Collective
bulls-eye and
commitment
group

action project

DAY 4

DAY 5

AM

Reflection and feedback

Discussion
and share

PM

AM

PM

ACE model review and facilitation skills

Mock group practice

Mock group practice

Facilitating
and leading
ACE, and
experiential
learning,
group

exercises

Paired singing
and chair
sculpture

of suffering

Exclusion
circle and
bus driver

Collaboration: A functional MH network

Group
discussion
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Materiali

I can say about my son that he.
...admires people who own expensive homes, cars, and clothes.

thinks that his life would be better if he owned certain expensive things he does

not have.
... enjoys spending money on expensive things.
thinks that buying things gives him a lot of pleasure.
likes to own things that impress people.

. would be happier if he could buy more things.

is bothered when he cannot buy all the things hei lik.
likes a lot of luxury is his life.

. thinks that spending money is among the most important achievements in lfe
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Gratitude (a=0.677)

1 have so much in life to be thankful for.

11 had to lst everything that I felt grateful for, it would be a very long list.
When 1 think about ife,  have much to be gratefl for.

Iam grateful to a wide variety of people.
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Materialism Before intervention After interventi

Success ( 609) (@ =0689)

Iadmire people who own expensive homes, cars, and clothes.

Some of the most important achievements in lfe include acquiring expensive things.
Ilike to own things that impress people.

I payalot of attention to the material objects other people own (cellphone, tablet, tennis shoes, etc).

Centrality (a@=0.601) (a=0.695)
Ienjoy spending money on expensive things.

Buying things gives me a lot of pleasure.

Iike a lot of luxury in my lfe.

Happiness (@=0705)

My life would be better if I owned expensive things I do not have.
Twould be happier if T owned more luxury things.
Td be happier if I could afford to buy more things.

It bothers me when I cannot buy all the things Id like.
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Subgroup B (grat e) 2 (adjusted)  F score
Respondent

Father ~017+* 0.03 10,40
Mother —o11* 001 497
Other guardian -014 001 196
Origin of children

CEAP student ~0.14%% 0.02 .80
CEAP applicant ~0.16% 002 1040
Type of school

te ~0.23%* 005 1L10%%
Public ~0.13%* 001 10.45%%

*p<0.05; **p<0.01.
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Step 1

Constant | ~0.10
Gratitude | ~0.15
Step 2

Constant | ~0.77
Gratitude | ~0.16
Sons'age 005

Typeof 017
school

*p<0.05; #*p<0.0L.

0.03

0.03

024

0.03

0.02

0.08

0154

0164
0.09%*

0.07*

—142

—445
273

208

015

019

0.023%¢

0.037%%

0.014%*
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Condition  Materialism  Mean  SD

dimension
Before | Gratitude Happiness ~0059 1056 30
activity, Success —0.104 0872 30
Centrality ~0292 0921 30
Routine Happiness 0050 0961 35
Success 0089 L0235
Centrality 0250 1009 35
Afier | Gratitude Happiness —0365 | 0945 30
activity Success 0821 30
Centrality —0434 | 0939 30
Routine Happiness 0313 0949 35
Success 032 Lo 35

Centrality 0372 0905 35
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Patil B SE 95% ClI p-value
Negative school climate T to Negative school climate T2 0.252 0011 0.229~0274 0.001
School belonging T1 to School belonging T2 0312 0013 03180367 <0.001
Depressive symptoms T1 to Depressive symptoms T2 0371 0014 0.343-0.397 0.001
Negative school climate T to School belonging T2 ~0089 0011 ~0.111~-0.067 <0.001
Negative school climate T1 to Depressive symptoms T2 0.032 0.011 0.012~0.054 0.002
School belonging T1 to Negative school climate T2 0045 0012 ~0.069~-0.021 <0.001
School belonging T1 to Depressive symptoms T2 —=0.025 0.012 =0.050~~0.001 0.045
Depressive symptoms T1 to Negative school climate T2 0.017 0.013 =0.010~0.042 0.200
Depressive symptoms T1 to School belonging T2 =0.072 0.013 —0.096~—0.047 0.001

p, standardized regression coeflicient; SE, standardized error; CI, confidence interval (bias-corrected bootstrap confidence intervals).
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\ELELIES 1

1. Negative school climate-T1 1.000
2. Negative school climate-T2 0242 1.000

pvalue <0.001

3. School belonging T1 ~0.098 ~0.066 1000

palue <0.001 <0.001

4.5chool belonging T2 ~0.138 ~0072 0417 1,000

palue <0.001 <0.001 <0.001

5. Depressive symptoms-T1 0051 0036 ~0249 ~0.206 1.000

palue <0.001 0003 <0.001 <0.001

6. Depressive symptoms-T2 0.066 0037 ~0.54 ~0.236 0419 1000

pvalue <0.001 0002 <0001 <0.001 <0.001
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Age, mean 5D 12909
Sex, n (%)
Male 3,607 (51.2)
Female 3,442 (48.8)

Residence, n (%)
Urban 3,433 (48.7)
Rural 3616 (51.3)
Presence of siblings, 7 (%)
Yes. 3,875 (55.0)
No 3,174 (45.0)

Family economic level, (%)

Low 757 (107)
Medium 5,287 (75.0)
High 1,005 (143)

Father's education, n (%)

school below 4,285 (60.8)

High school and above 2764 (39.2)

Mothers education, 1 (%)

school below 4,766 (67.6)

High school and above 2,283 (32.4)
Family atmosphere, mean +SD 26407
‘The number of friends, mean +SD 68231
Parentage, mean +SD 54209
Academic stress, mean £ SD 72£20
TI Negative school climate, mean  SD 9925
T2 Negative school climate, mean  SD 97221
T1 School belonging, mean £SD 9023
T2 School belonging, mean £SD 8922
T1 Depressive symptoms, mean +SD 10039
T2 Depressive symptoms, mean+SD 108+46

SD, standard deviation.





OPS/images/fpsyg-15-1368451/fpsyg-15-1368451-g002.jpg
T2 Negative
school climate

TI Negative
school climate
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T1 n
Depressive Depressive
symptoms symptoms
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Participants with seventh grade in the CEPS
(n=10,280)

Excluded:

«Missing data on sociodemographic
characteristics (n=1,025)

« Missing data on family factors (2=593)

«Missing data on interpersonal relationship
(n=32)

«Missing data on academic stress (n=19)

«Missing data on negative school climate (w=283)

«Missing data on school belonging (n=203)

«Missing data on depressive symptoms (n=254)

7,871 participants include in bascline

Excluded:

592 participants lost in follow-up

«Missing data on negative school climate
(n=92)

« Missing data on school belonging (n=73)

«Missing data on depressive symptoms (n=65

7,049 participants include in final analysis
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Variable name Instrument ~ Number Time of

of assessment
questions
TO T1 T2
Children
Emotional and sDQ 2545 v v v

behavioral problems

Classroom cBC 8 v v v

behavioral climate

Loneliness cor 2 v v v
Bullying experience 8 v v v
Perceptions of 7 v v v

school environment

Knowledge n v
Acceptability 10 v
Teachers

Classroom CBC 8 v v v

behavioral climate

Fidelity 6 v
Acceptability 29 v
Parents

Emotional and sDQ 2545 v v v

behavioral problems

Loneliness and cor 2 v v v
friendship
Acceptability 8 v

TO, At baseline; T, after the intervention; T2, 3-4 months after the intervention; SDQ.
Strength and Difficulties Questionnaire; CBC, Classroom Behavioral Climate; CDI,
Children's Depression Inventory.
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Number of  Aim of the lesson Theoretical framework from Sensei's inventions (magic tools for

the lesson cognitive behavioral therapy learning socio-emotional skills)
1 Introduction and learning about | Psychoeducation
emotions
Emotion sensor
2 Exploring pleasant activities Behavioral activation @
Happy shoes
3 Friendly words Social skills training '
' ¢ (o]
Friendliness potion
4 Assertive skills Social skills training

5 Relaxation techniques Relaxation i
Relaxation apple

Strength work (from positive psychology)

Strength wound

7 Discovering own cognitions Cognitive restructuring
‘Thought torch l

s Challenging unhelpful thoughts ~ Cogitive restructuring
‘Thought refreshing spray

9 Preparing for gradual exposure, | Gradual exposure

identifying challenges ‘

Bravery cloak

10 Creating steps for gradual Gradual exposure
Master sword /

1 Problem solving skills Problem solving
Problem solving stick

12 Review and conclusion Repetition and practice

Reprinted with permission from Ishikawa, Kamio (12).
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Study

\CUELIES
1. Gender N =005 =0.12%* =005 0.01 0.34%% 0.28%% aar+ 0.03 -0.02 L E g 0.32%% a3+ =0.13%* ~0.16%* =0.23%+
2. Age & =003 0.04 =005 =0.01 =0.02 —0.04 =0.01 0.00 0.00 0.05 =01 0.06 —0.02 —0.04
3.SES & 0.05 0.06 0.06 0.03 0.01 —0.08 0.01 =0.20%* =0.12%* =0.15%* 0.20%% DA DATE
4.T1_Social
N 0.59%% 0.14%% 0.14%% 0.10% 0.19%% 0.19%% 0.01 0.05 —0.03 0.18%% 0.15%% 0.18%*
engagement
5.T3_ Social
= nase aass 0.16%% 021+ 0.23%+ —0.03 —0.04 —0.09% 0.16%* 0.23** 0.24%*
engagement
6.T1_Social
- 0.67%* 0.55%* 0.22%* 0.18%* 0.16%* 0.13%* 0.12%* 0.07 0.03 —0.03
conscience
7.T2_Social
= 0.67%% 0.23** 0.23** 0.14%% 0.09% 0.07 0.07 0.09% 0.04
conscience
8.T3_Social
N = 0.20%% 0.24%% 0124+ 0.09% 0.05 0.08% 0.08% 0.12%¢
conscience
9. T2_Civic action = 054 0.00 —0.06 0.09% 0.09% 0.12%*
10. T3_Civic action - —0.04 0.04 —0.07 0.14%% 0.15%% 0214+
11. T1_Mental
= 0.64%% 0.56%* —0.53%* —0.45%* —0.40%*
distress.
12.T2_Mental
- 0.66%* —0.38%* =0.59** —0.48%*
distress
13. T3_ Mental
= —0.38%* —0.49%* —0.65%*
distress
14. T1_Mental
- 0.56%* 0.46%*
well-being
15.T2_Mental - 061+
well-being
16. T3_Mental -
well-being
Descriptive analysis
Range 0-1 16-22 1=5 1-4 1-4 1-5 1-5 1-5 1-5 1-5 1-4 1-4 1-4 1-5 1-5 1-5
Mean 057 18.85 3.82 252 268 4.03 4.03 4.11 209 221 1.87 1.95 207 3.60 353 350
S.D. 050 055 0.78 0.61 0.66 0.81 0.80 0.81 054 056 077 0.79 0.81 0.78 081 0.79
Cronbach’s alpha a - - - 0.84 0.85 091 091 093 0.68 058 0.88 0.88 0.90 091 091 091

p <0.05; *#p <0.05.
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Year i T2 T3

ik, 11
and T3

Mean age 18.85 (0.55)
0 1716 (116) | 18.14(116) | 19.14(L16)

n 2327 1729 1,127 675
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Video title Total no.
of views

Baseline Welcome to PEAK 68

1 Expert tips for CREATING an 58
exercise routine

2 Too many assignments to exercise? 34
Exercising your way to PEAK marks

3 Overcoming self-consciousness 26

4 But, what if I don’t have time to exercise?! 26

5 Too stressed to exercise? Exercising your 22
way to PEAK mood

6 Strong Lungs, Strong Brain: the beauty 21
of breathlessness

7 Strong Body, Strong Brain: the beauty of 21
strength training

8 Connecting with your WHY 19

9 Expert tips for SUSTAINING an 16
exercise routine

10 Consistency trumps perfection, habits are 9
the gold

11 But, what if T don’t feel like exercising?! 10

12 SWOTVAC is coming....Keep moving! 10
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Engagement outcome

No. of participants (%

of participants)

“Kick Off” program onboarding

Total attendance 73(63)
Moodle delivery content

Week 1 71(62)
Week 2 53(46)
Week 3 39(34)
Week 4 34(30)
Week 5 34(30)
Week 6 29(25)
Week 7 26(23)
Week 8 19(17)
Week 9 18(16)
Week 10 16(14)
Week 11 11(10)
Week 12 10(9)
Weekly average 30(26)
Total 108(94)
Monash Sport Passes

Weekly average 14(12)
Total 45(39)
“"PEAK Packs”

Opted for “BYO PEAK Pack” 25(22)
Opted for “Fresh PEAK Pack” 14(12)
Total 39(34)
WhatsApp

Read message 95(83)
Posted 33(29)
Exercise tracker

Week 1 69(60)
Week 2 62(54)
Week 3 54(47)
Week 4 53(46)
Week 5 51(44)
Week 6 42(37)
Week 7 45(39)
Week 8 34(30)
Week 9 35(30)
Week 10 35(30)
Week 11 30(26)
Week 12 ‘ 45(39)
Weekly average 46(40)
Total 68(59)
Wellbeing tracker

Week 3 54(47)
Week 6 42(37)
Week 9 35(30)
Tri-weekly average 43(38)
Total 53(46)
“PEAK Points” and rewards

Exchanged “PEAK Points” for coffee 23(20)
Exchanged “PEAK Points” for 20(17)
personalised small group

exercise session

Total 36(31)

The number of times each video was viewed varied across video topics, ranging from 58 total

views for the video in week one to 10 total views for the video in week 12, with a higher
number of views for videos presented earlier in the program (Table 5).
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Demographic

Frequency (%)

Gender

‘Women 46(62)
Men 25(34)
Non-binary 4(5)
Enrolment status

Domestic 41(55)
International 33(45)
Undergraduate year level

First 14(19)
Second 21(28)
Third 30(41)
Fourth 5(7)
Fifth 4(5)
Residential status

Off-campus 49(66)
On-campus 25(34)
Exercise history at baseline
Non-exerciser 21(28)
Sometimes exerciser 38(51)
Regular exerciser 15(20)
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Scale/measurement tool Collection schedule

Baseline Weekly Tri-weekly End-point
Exercise
Exercise frequency  Exercise tracker X
Exercise Exercise tracker X

duration (minutes)

Moderate- International Physical Activity Questionnaire X X
vigorous exercise

Sedentary behaviour | International Physical Activity Questionnaire X X
Mental health

General Short Warwick-Edinburgh Mental Wellbeing Scale X X X
mental wellbeing

Stress and coping Perceived Stress Scale 4 X X X
Loneliness Campaign to End Loneliness Tool X X X
Psychological Kessler Psychological Distress Scale X x:
distress

‘ Cognitive health

Concentration VAS: Vague - Laser-like focus X X X
Memory VAS: Very forgetful - Rock-solid memory X X X
Productivity VAS: Unproductive - Highly productive X X X

‘ Belonging to the university

Sense of belonging ~ VAS: Very weak - Very strong X Xi xi
to the university
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Program component

“Kick Off session” PEAK
program onboarding

Menu of exercise options
and goal

Twelve weekly educational and
motivational videos*

“PEAK Points” reward system

WhatsApp social support group

“PEAK Packs” exercise group

Exercise and wellbeing trackers

Program outcome reports

Description

Students were invited to attend a “Kick Off Session” to learn
about PEAK’s purpose, how to participate, and how exercise
can improve mental and cognitive health. Students had the
opportunity to meet peer participants and the PEAK program
team at the session.

Students were informed that the core PEAK program exercise
goal is to build up to exercising three times per week for
12-weeks.

Students were given an “exercise starter kit” which included an
exercise mat, drink bottle and towel to enable online exercise
options at home, a calendar to schedule their exercise sessions,
and 12 free passes to access the university gym for gym use
and/or group exercise sessions on-campus.

Each week, students were given access to a new menu of free
exercise options curated by a senior exercise physiologist that
comprised: aerobic and resistance training options; beginner
and advanced options; digital and in-person training options;
options that did not require exercise equipment.

Each week, students received a new educational or
motivational video designed to target common barriers to
exercise most often experienced by university students.

Core messages reiterated across these videos included: how to
build and sustain a regular exercise routine; how to overcome
common student’ barriers to exercise; how the mental and
cognitive health impacts of regular exercise can support
academic performance; the key neuroscientific mechanisms
through which vigorous intensity exercise and resistance
exercise can change the structure and function of the brain to
support mental and cognitive health.

Students received a notification that they were eligible to earn
one ‘PEAK Point’ for each completed exercise session. Points
could be redeemed for coffee vouchers for the student union
on-campus café or small group training sessions led by the
PEAK team exercise physiologist.

Students were added to a WhatsApp group to: receive
encouragement and support to exercise from the PEAK design
team and provide/receive peer support from other students;
share their experience of participating in exercise; co-ordinate
times to meet up to exercise with peers; and ask the PEAK
design team any questions about PEAK and/or exercise.

Students had the option to take part in PEAK in a group called
a ‘PEAK Pack’. These could be formed with existing friends, or
by asking the program team to place a student in a group of
demographically similar students. A separate WhatsApp
groups was created for each PEAK Pack to help members
coordinate with and support each other.

Students were sent an “exercise tracker” each week to track the
number, type and duration of exercise they completed.

Students were sent a “wellbeing tracker” tri-weekly (i.e., once
every three weeks) to track the impact exercise had on their
mental wellbeing and cognition.

A personalised “PEAK Outcome Report” was provided at the
conclusion of the program. This report included the number of
days the student had exercised per week; the total number of
minutes spent exercising; and their mental, and cognitive
health outcomes.

Mode of delivery

In person

Digitally via Moodle and
in person

In person

Digitally via Moodle

Digitally via Moodle

Digitally via text message

Digitally via WhatsApp

In person and digitally
via WhatsApp

Digitally via Qualtrics link
embedded in text message

Digitally via Qualtrics link
embedded in text message

Digitally via email

Delivery schedule

Baseline
Baseline
Baseline
Week 1 - 12
Week 1 - 12
Week 1 - 12
Week 1 - 12
Week 1 - 12
Week 1 - 12

Week 3, 6, and 9

Week 13

*Access video content from: https://youtube.com/playlist?list=PLHKkW53lhmzRRKALSM5TyBoZilAm-WrwY &si=akmm0QjyXtQbV5So. Adapted from Brown C, Richardson K, Halil-
Pizzirani B, Hughes S, Atkins L, Perowne R, Pitt J, Yiicel M, Segrave R. (2023) PEAK Mood, Mind and Marks: Development of an Intervention to Support University Students’ Mental and
Cognitive Health through Physical Exercise. Manuscript in review for publication at BMC Public Health.
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Proportion of

responses (%)

Desirable responses to “recognition of
depression as medical illness”

The teen could snap out of it if they wanted.
The teen’s problem is a sign of personal weakness.
The teen’s problem is not a real medical illness.

Desirable responses to “intentions to
help teens”

T will listen to what the teen has to say.
T will consult someone about the teen.
T will seek medical help.

If the teen in your care were diagnosed
with a mental illness, how would you feel
about the diagnosis?

Disagree/
Somewhat
disagree

73.5
84.5
88.9

Yes/Probably yes

99.5
91.5
72.7

Would be able
to accept/Would
probably be able

to accept

95.4
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About one in five people will
experience a mental illness in
their lifetime.

The incidence of mental illnesses
starts to sharply increase in the
early teens.

Children who study hard and are
more active in their extracurricular
activities are less likely to suffer
from mental illnesses.

Most children will not talk to others
about their mental health problems
on their own.

Mental health problems are
unrelated to academic achievement.

Suicide is the most common cause
of death among older teens
in Japan.

7 hours per night is the best
amount of sleep for health in junior
and senior high school students.

The average number of correct
responses to the 7 questions

T, True; F, False.

Correct
answer

Proportion
of correct

responses
(%)

3.9/7 (55.4%)
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Total 1397
Age
30s 200 (14.3%)
40’ 958 (68.6%)
50’s 235 (16.8%)
60’s 3 (0.2%)
70’s and over 1 (0.1%)
Gender
Male 213 (15.2%)
Female 1178 (84.3%)
No answer 6 (0.4%)

Previous participation in MH seminars

None 1280 (91.6%)

Yes 117 (8.4%)
Having/previously having a job related to MH

None 1317 (94.3%)

Yes 80 (5.7%)
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Standard

deviation
2525 4.63
\|
Sex Male 8
Female 12 60
Marital status Single 18 90
Married 2 10
Ethnicity Kaingang 10 50
Pitaguary 1 5
Terena 3 15
Atikum 4 20
Arapium 1 5
Tabajara 1 5
Income type Scholarship 13 65
Parents help 3 15
None 4 20
Indigenous Urban 8 40
Rural 12 60
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Cluster statements Bridging value Importance Feasibility

[mean (SD)] [mean (SD)] [mean (SD)]
Community and cultural support 0.68 (0.19) 9 4.53 (0.64) 3.83 (1.16)
1. Preserve the territory for a good quality of life and wellbeing 0.47 4.55(0.67) 4.15 (0.93)
12. Demarcate our territories to preserve mental health 0.63 4.50 (0.67) 3.85(1.27)
13. Promote the security of having your land demarcated 0.66 4.35(0.73) 3.85(1.27)
15. Prevent climate change from affecting our eating habits 0.54 4.25(0.83) 3.35(1.27)
16. Prevent climate change from affecting the livelihoods of families in 0.45 4.15(0.85) 3.50 (1.32)
the village
17. Prevent Indigenous people from leaving to look for work outside 0.99 3.55(0.97) 3.40 (1.47)
the village
20. Promote ways of transmitting knowledge from the oldest to the 1 4.40 (0.73) 4.2(0.83)
youngest
30. Working with non-Indigenous society to reduce prejudice against 0.76 4.40(0.73) 4.00 (1.12)
Indigenous peoples
32. Preserving or restoring the environment so that there is a prospect 0.59 4.45(0.67) 415 (0.99)
of continuing the existence of Indigenous communities
Building respect and understanding 0.37 (0.08). 10 4.40 (0.72) 4.16 (1.15)
3. Respect the way of life of Indigenous peoples 029 4.65(0.48) 4.40 (0.99)
11. Understand that our territory represents our spirit, so everything 0.49 4.40(0.58) 4.40 (0.94)
that violates our territory affects us
22. Show the importance of our people and culture to society 038 435(0.73) 435 (0.93)
26. Generate own income 041 4.40(0.73) 3.90 (1.21)
29. Increasing the protection of Indigenous peoples and not making 0.42 4.35 (0.85) 4.00 (1.21)
the laws that protect them more flexible
31. Promoting safety when seeking study in cities 032 430 (0.78) 3.65(1.27)
33. Promote belonging to their respective people 0.47 4.10 (0.83) 3.90 (0.79)
37. Respect the specificities and individualities of Indigenous peoples 036 4.40 (0.73) 425 (1.02)
40. Recognizing the Indigenous as a citizen 0.24 450 (0.81) 420 (1.01)
42. Respect the Indigenous history, tradition, religion, and customs 034 4,55 (0.67) 450 (1.00)
Fostering change 0.52 (0.07). 5 4.53 (0.64) 4.13 (1.15)
14. Ensuring the safety of Indigenous people who suffer violence and 0.47 470 (0.46) 4.05(1.32)
prejudice
19. Ensure work, land, and respect 0.46 4.40 (0.80) 3.80 (1.28)
35. Ensuring access to basics in relation to public health 0.52 4.60 (0.49) 4.30 (1.03)
36. Create public policies to better serve Indigenous peoples 0.65 455 (0.59) 440 (0.82)
41. Ensuring access to jobs, fair wages, hygiene, food, and health 05 4.40 (0.86) 4.00 (1.30)
conditions
Public policy action 0.24 (0.09) 5 4.19 (0.75) 4.09 (1.00)
2. Have a work focused on the good life within the Indigenous 0.13 4.25(0.77) 4.15 (1.04)
community
6. Develop projects for insertion and understanding of Indigenous 034 420 (0.60) 3.95 (0.83)
culture with knowledge exchanges
23. Create activities that occupy the Indigenous people who stay in the 0.14 4.20(0.81) 3.95(1.23)
village
24. Create community garden 0.28 4.10(0.77) 425 (0.91)
25. Planting fruit trees 031 420 (0.81) 4.15 (0.99)
Health actions 0.15 (0.08) 7 4.40 (0.67) 4.13 (0.98)
4. Create workshops and lectures focussed on the health of the body 0 4.30 (0.71) 4.35 (1.04)
and mind
5. Create mental healthcare programs according to each Indigenous 0.14 445 (0.67) 4.10 (0.91)
culture
27. Promote actions involving people with alcohol problems 0.12 450 (0.67) 4.03 (0.98)
28. Conduct work with Indigenous youth to understand their anxieties 023 435 (0.65) 4.05(0.83)
and fear
34. Conducting rounds of conversations and conferences in the villages 0.16 425 (0.70) 415 (1.04)
through a psychologist, a social worker, and an environmental entity
38. Promote social actions by professionals in all Indigenous territories 0.28 435(0.73) 4.00 (1.03)
39. Identifying people in psychologically vulnerable situations 0.15 4.60 (0.58) 425 (1.02)
Strengthening professional skills 0.32 (0.07). 6 4.40 (0.71) 420 (0.94)
7. Breaking the taboo on mental illness that exists within Indigenous 0.26 420 (0.81) 4.10 (1.12)
territories
8. Encourage the training of Indigenous people in health areas who 031 445 (0.67) 420 (0.89)
work with psychological illnesses
9. Improve communication between professionals and patients 031 440 (0.80) 450 (0.76)
10. Improve treatment adherence 0.26 440 (0.66) 415 (0.81)
18. Understand that physical and mental health are intertwined 033 4.50 (0.67) 3.95 (1.05)
21. Welcoming and sharing knowledge between professionals and the 0.46 445 (0.67) 430 (1.03)

Indigenous population

- Community and cultural support means that access and policies should be offered to Indigenous to ensure work and respect, for example, the government provides opportunities through
cconomic and social policies for jobs that respect the Indigenous way of life.

- Building respect and understanding means their own way of living and working with respect to their culture, for example, they have their own time to do things, unlike non-Indigenous
people who carry out several activities at one time.

- Fostering changes means action that should be done to improve basic life conditions for Indigenous people, for example, government policies that guarantee access to food and
basic sanitation.

- Public policy action means a border concept of living in the community for health promotion, for example, encouraging the planting of fruit trees and valuing the use of plants
as therapeutics.

- Health action means education in health and diseases, for example, understanding the mental health problems happening with the Indigenous population.

- Strengthening professional skills means improvement in the communication of the professionals with Indigenous people, for example, improving the communication process in relations
between Indigenous and non-Indigenous people.
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