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Preschool education Mean (SD) %

Did not attend preschool 84
Attended preschool 96
Age when first attended preschool (months) 146 ©2)

Hours per week 24 (152)

Months attended 189 9.7)

Dose (hours) 27545 (2110.1)

Public preschool 860
Private (for profi) preschool 105
Private (Not for profit) preschool 10

Informal community and other preschool 23
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Child age in four rounds of data
collection

Outcome Syears 8years 12years 15years

Receptive x x x x
vocabulary
Basic numeracy x

B

Mathematics tests E 2 x x
Life satisfaction x x x £
Self-efficacy x x
Self-esteem x x
Peer relations x X

Parental relations x x
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Cronbach alpha
Scale
12 years 15 years

Self-eficacy (10 items)

Self-esteem (8 items)

Peer relations (8 items)

Parent relations (8 items)
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Variable

Child age (months)

Female

Rural place of residence
Family wealth index

Father with less than 6 years of
formal education

Mother with less than 6 years

of formal education

Did not attend
preschool

(n = 164)
% M (SD)
604 (39)
476
927
0336 (0216)
606

287

337

Attended
preschool
(n = 1,565)

M
639

0517

(SD)
(3.6)

(0.194)
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Vocabulary score

Mathematics score

Receptive vocabulary: Receptive vocabulary:
Rasch scores Percentage correct
340 920
85
°
320 g 8
13
300 = 75
<}
3 70
280 8 5
= 60
260
55
240 50
5years 8 years 12 years 15 vears
Child age Child age
D
Numeracy/Mathematics: Mathematics:
Rasch scores Percentage correct
330 60
320 o 50 =
310 § et
L]
300 o §, 8 0
290 E > g 30
I3
280 £
5 20
270 o =
260 10
250 0
Syears 8 years 12 years 15 years
Child age Child age
Legend

Legend
——Rural: No preschool

Rural: less than 1,000 hours (n=426)
Rural: 1,000-2,999 hours (n=373)

@ Rural: 3,000 hours or more (n=373) ——Rural: 3,000 hours or more (n=373)

Urban: 3,000 hours or more (n=337) Urban: 3,000 hours or more (n=337)

ORural: No preschool
ORural: less than 1,000 hours (n=426)
~Rural: 1,000-2,999 hours (n=373)
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5 Years 8 Years 12 Years 15 Years
Child age

Legend
==Rural: No preschool (n=147) == == Rural: Less than 1,000 (n=134)

= «Rural: 1,000-2,999 hours (n=420) === Rural: 3,000 hours or more (n=382)
Urban: 3,000 hours or more (n=273)
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Characteristic

Kinh 882

Himong 58

Other 60
e migoshadgomd =ty

None 924

Buddhist 43

Christian 22

Other L1
bt el ol ebeton Ozt

Primary school or less 370

Junior high school (Grades 6-9) 451

High school (Grades 10-12) 104

Post-secondary education 73
e

1year (n=1,998) 0.439 (0.225)

Syears (1 =1,735) 0500 | (0.203)

Syears (n=1,907) 0608 (0.189)

12years (n =1,926) 0613 (0.134)

15years (n =1,939) 0.708 (0.140)

“The Wealth Index was calculated from information concerning quality of housing, access to
basic services and ownership of consumer durables (Young Lives, 2002). Scores can range
between 0:and 1, with higher scores indicating higher wealth.
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Urban
(n = 348)
Father with less than 6 years of formal education 86
Mother with less than 6 years of formal education 130
Stunted growth 92

Wealth index under 0.5 49

Rural
(n=1,386)

376
430
207

547
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5 years 8 years
Child age
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—==Did not attend preschool

12 years
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Demographic information

Age Less than 30
30-40
41-50
51+
ender Female
Male
Placeof  Ruralarea

residence  Urban area

Frequency

10
31
2

1

39

34

3

70

Percentage
13.7%
42.5%
28.8%
15.1%
53.4%
46.6%

41%
95.9%
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3.2 Development of personal survival skills 3.3 Development of socio-emotional and
through knowledge of environmental tools moral skills through play activities

3.1 Development of leadership skills through 3. 1a Development of a sense of responsibility through
symbolic handovers observations and guided participation in daily routines
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Number of questionnaires sent out for responses: 90

1l

Number of questionnaires validated for data entry and effectively entered: 73

1L

Number of questionnaires discarded due to lack of content: 17

I

uestionnaire response rate (per cent): 81.1%
P P
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Reasons why parents
chose to send their
child to preschool

“To help the child prepare for school

To receive a good education

Itis important for the child to mix

with other children of the same age

Child wanted to go

“To provide safe care while parents
worked for money

“To keep the child out of the way at
home

No relativs or friends available to
help look after the child

To provide safe care while parents
care for others

25

129

21

05

Reasons why
parents chose not
to send their child
to preschool

Child was cared for by others

Could not afford fes/ transport

“The child did not want to go

“The child was too young.

Tt was not necessary 182

There was no preschool 170

‘within easy reach
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Rasch scores
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Child age
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260
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Legend
© Did not attend preschool

o Attended preschool
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70
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Receptive vocabulary:
Percentage correct

—_—
—_—

12 years 15 years
Child age

Mathematics:
Percentage correct

12 years 15 years
Child age

==Did not attend preschool
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Percentage of teachers (n=20)

Not at all oLfi:S" Often ;’;gq

Context | Lessons 0 5 9 6
Free time 0 2 6 12

Narrator | Teachers 0 5 il 7

Pupils 0 7 7 6
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Narrator Exemplar quotations

Teacher “Most of the time I tell stories when teaching moral educat

nto
help the learners understand better... Afier each lesson I ask

questions to the learners to help us come out with the moral lessons™
A

es Tintroduce my composition writing using folk tales. Afier
that, I give guidelines to my pupils to write a composition related to
my story”

“Iuse folktales in teaching listening comprehension. At imes I tell

them it is time for story telling but afier that you have questions to
answer. Everyone must pay attention”

Pupils “There are times I prefer to ask children to tell stories when
Tam teaching. Some start but are unable to complete their folktales™
“Some children enjoy narrating folktales to their mates, some narrate
the folktales and tell us the moral lesson from the folktales™
“Task the pupils o tell the class any folktale in their local language,
then translate to the English language. This is done during Civic

education lessons when teaching national languages”
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Themes

Oral transfer of cultural

traditions

Cognitive skills

Morality

Language development

Musical repertoire

Subthemes

Stimulation of imagination
“Thi

ng attention

retention

Bad behavior is punished
Good behavior rewarded

Forgiveness

New Vocabulary
Public speaking

“Translation skills

Learning songs

Interest/enjoyment

So

exemplar quotations

“Ialways want children to know their tradition and some of the folktales are based on that”
“I use some of the folktales to teach the children the way their forefathers were living...in terms of the traditional way of
dressing, medications, food etc”

Teach cultural values”

“When children are asked to present folktales in class it enhances their imagination and thi

king”
“I realized when 1 asked my pupils totellstories, in the course of that some will pause for some seconds and will ask me

to give them some i

 to think before they continue”
“When itis time for story-telling my pupils pay a lot of ttention”

“Some children lsten to folktales and they also repeat the same stories to their friend”

“When am teaching some topics in moral education, I use folkiales which show how wicked people are punished”

“Folktales can be used to instil knowledge on the type of punishment that can be given to any person who maltreat

others, cheat others, kill tell lies or even those who fight”
“I used folktales to show how good people are always rewarded with gifts and other blessings”

“There is one famous folktale in the Nso community which focuses on teaching children to help adults, when they do
that they will eceive blessings”

“Folktales are very relevant and should be integrated into the school curriculum to teach good morals. There are many

folktales which talk about the i

portance of forgiving one another”

Though I hardly use folktales in teaching, I realized that when I asked my pupils to tellstories, or when 1 tell them
folktales, T asked them to indicate the words that they are getting for the first time. Then we define those words™
“Folktales should be encouraged in primary schools because they enhance communication skill in children. They learn
to speak in public without any fear. This can help then to become good public speakers or become journalist in future”
“Most of the folk tales are often narrated to most children in lannso (the local language of the Nso people). when you ask
them to tll stories they translate into the English language’ This helps them in word formation, construction of

sentences using diverse tenses, especially the past tense”

“Imaostly ask learners to tell us the stories.If there is a song in it they sing together

Itell them to repeat the song

severally so that others should learn, the whole story becomes a song to all learners”
“Most of my pupils pay attention when the folktale has a song...Some children sing the songs with joy, and this makes

the lesson very interesting”
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Category
Physical
learning

pathways

Social
arning

pathways

Psychological
learning

pathways

Themes

Enabling a rich interactive
environment

Physical activities
Building objects

Engaging children in daily
chores

Monitoring, feedback,
reinforcement

Teaching

Storytelling

Games and play songs

Interest driven

Prior knowledge or experiences

Learning opportunities

Sample quotation

Creating an enabling rich interactive environment with resources that would tap and stimulate the cognitive resources
available to the child. Verbal, nonverbal, and material resources must be relevant and meaningful, and above all stimulating.
taking care of younger siblings and engaging in play and dance

Building home and toy objects with mud, sticks, and stones

‘Engaging children in cooking, farming, selling, and cleaning the home and environment.
Through monitoring, feedback, reinforcement, and gradually changing tasks to be performed from simple to more complex

By teaching them the cultural practices that reflect our character and value, especially in respecting one another like the
elderly ones, greetings, and helping those in need. Secondly, increase the well-being of the children by being a good example to
them in the way I do things

‘Parents and children will sat down in the evening and tel tories about their culture. These activities equally entailtelling
the meaning of proverbs and riddles

Children engage i cultural games and play songs where they learn a lot of cognitive and interpersonal skills

“This is because most of what they do they learn by participating. Most African parents involve their children in diverse
activities at an early stage. As they grow; they continue to carry out these activities which make them become independent,
‘The African child is raised at a very tender age to be an adult, so they engage i situational and contextual activites which
give them prior knowledge or experiences on which to base their learning even in later If.

“The fact that they are often given the opportunity to engage in the task as well as participate with more knowledgeable others,

makes them develop the skills to direct their own learning.
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Unstandardized
Coefficients
B Std.
Error
(Constant) 10.056 6701
Socio- 1548 0245
emotional
Socio-moral 1109 0.165
Personal 1798 088
survival assets
Responsibility: 1247 0175

Leadership
Model summary
R

Resquare
Adjusted
Resquare

Std. Error of

the Estimate
ANOVA
F-value

value of p

Standardized
Coefficients
value of
Ftest b
Beta
1.501 0.138
0.601 6.333 0.000
0.623 6.704 0.000
0.751 9.584 0.000
066 713 0000
0774
059
0575
6.33438
25.399
0.000

Dependent variable: Overall cognitive development.
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Unstandardized Standardized
Coefficients Coefficients

value of
ttest
Std.
B Beta
Error

(Constant) -584 0723 -80s8  0.000
Socio-

0142 0027 0537 5369 0.000
emotional
Socio-moral 019 0017 0,651 7222 0.000
Personal

0173 ooz 0.700 8269 0.000

rvival assets
Responsibility: 0135 0.017 0.680 7806 0.000
Leadership
Model summary
R 0748
Resquare 0559
Adjusted
0533
Resquare
Std. Error of
068307187

the Estimate
ANOVA
F-value 21578
value of p 0.000

Dependent variable: Cognitive strategy
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Unstandardized
Coefficients
B Std.
Error
(Constant) —-4.377 0.875
Socio- 0.119 0.028
emotional
Socio-moral 0.076 0.020
Personal 0.133 0.025
survival assets
Responsibility:  0.100 0020

Leadership
Model summary
R

Resquare
Adjusted
Resquare

Std. Error of

the Estimate
ANOVA
F-value

value of p

Dependent Variable: Cognitive skills

Standardized
Coefficients

Beta

0448

0417
0.541

0.503

0595

0354

0317

0.82674026

0.000

ttest

~5.003

4227

3.869
5423

4.899

value of

0.000

0.000

0.000
0.000

0.000
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Unstandardized ~Standardized

Coefficients Coefficients
B Std. Beta
Error

(Constant) —4416 0839
Socio- 0.105 0.029 0397
emotional
Socio-moral 0.088 0.019 0.482
Personal 0.631 0.092 0.631
survival assets
Responsibility: ~ 0.488 0.104 0.488
Leadership
Model Summary
R 0.638
Resquare 0.407
Adjusted 0372
Resquare
Std. Error of 079244937
the Estimate
ANOVA
F-value 11.664
value of p 0.000

Dependent Variable: Cognitive reasoning,

t-test

~5.266
3.643

4633
6.847

4.706

value
ofp

0.000
0.001

0.000
0.000

0.000
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Unstandardized

Coefficients
B Std.
Error
(Constant) —5.806 0771
Socio- 0.163 0.017
emotional
Socio-moral 0.104 0.013
Personal 0.165 0.015
rvival assets
Responsibility/ 0,105 0014

leadership
Model summary
R

Resquare
Adjusted
Resquare

Std. Error of

the Estimate
ANOVA
F-value

value of p

Dependent variable: Cognitive processes.

Standardized
Coefficients

Beta

0616

0.567
0.671

0529

0.707

0499

0470

072817054

16947
0.000

ttest

-7.535
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8251
10862

7.479

value

ofp

0.000
0.000

0.000
0.000
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Main
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Cognitive

development

Resilient
cultural

practices

Sub-
variables

Cognitive
processes
Cognitive
reasoning
Cognitive skills
Cognitive
strategy
Sub-overall
Socio-Emotional
Socio-moral
Personal survival
assets
Responsibility/
leadership skills

Sub-overall

Overall reliability coefficient

Cronbach
Alpha
coefficient

0.865

0.769
0799

0818
0839
0923
0.804

0.865

0.867

0876

Variance

0.009

0015

0128
0023

0.047
0143
0.007
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Items
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Impairmen Special needs

Physical impairment Wheelchair bound/
walking aid

Hearing impairment Hearing aid users

Speech impairment Speech aided

General intellectual impairment  Special education teacher

Dyslexia Special teaching
techniques
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Causality test Model-1  Model-2 Model-3

Poverty «#— Education — - —
Poverty «—#— Financial inclusion — — -
Poverty —#—» Capital Formation - - -
Poverty —+#—» Remittances - - P
Poverty —#— FDI - - -
Poverty «—#— Y - - -
Education —#— Finandial inclusion - - -
Education «#— Capital Formation - - -
Education —#— Remittances - - -
Education —#— FDI - e -
Education —#— Y - - -
Financial inclusion «#- Capital Formation - - -
Financial inclusion «—#—» Remittances - - —
Financial inclusion «—#— FDI - - =
Financial inclusion «—#— Y - - -
Capital Formation —#—» Remittances — — -
Capital Formation «—#—» FDI - - -
Capital Formation «—#— Y - - -
Remittances —#— FDI - - -
Remittances —#— Y — - —
FDIl ¢ Y - - -

Note: «#-, «—, and — denoted does not Granger cause, bidirectional causality, and
unidirectional casualty.
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Singh and Chudasama (2020)

Alternative hypothesis: common AR coefficients (within dimension)

- Value
v-Stat -0.656
rho-Stat 0.354
PP-Stat -1.641
ADF-Stat -3.444"
v-Stat” -0.354
rho-Stat"" 0.229
PP-Stat™ -1.544*
ADF-Stat" -1.584"

Alternative hypothesis: individual AR coefficients (between dimensions)

rho-Stat 1.382
PP-Stat -1.393
ADF-Stat -2.154

- Value
-8.337
-9.95
-8.564
-4.954

L 28 2

Panel-A:

p-value

0.744
0.638
0.005
0.000
0.638
0.59
0.061
0.056

0.916
0.081
0.002

Casserly (2021)

Padroni panel co-integration test

Value p-value
-0924 0822
-1.039 0.149
-10.621** 0.00
-252 0.005
-7.078 1
0131 0552
-2.203" 0.006
-3.166"" 0.000

3.408 0999
—11.9% 0.000
—2.521 0.005

Panel -B: Error correction-based cointegration test

p-value

0.005
0.003
0.031
0.821

Value p-value
2483 0371
-9.442 0.001
0.002
-9.821 0.001

Loayza and Raddatz (2010)

Value
-0.796
3.51
4417
-5.476""
-247
4.433
-2.200""
-2.114"

6.288
-8.388™
-2.578™

Value
-5.343
-6.674
-4.826
-6.727

p-value
0787
0.999
0.000
0.000
0993

0.013
0.002

0.00
0.005

p-value
0201
0.005
0212
0.004
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Ordinary least square  Fixed effects Random effects

Panel-A: poverty measured by poverty gap at $1.90 a day (2011 PPP) (%)

ED
Fl

Panel -B:

ED
Fl
PR
FDI
GCF

H-test

Panel -C:

-0.321*[-4.721) -0.261""-0.608]  -0.531"(7.562)
-0.145*[-2.803] 0.458"(11.024]  -0.143"[-2.878]
-0.278"(-3.645] 0214"(12.857)  -0.293""[-4.001]
0.128°(1.128] -0.226"(-8.076] 0.1391.331]
-0.035 [-0.378] 0.015*8.059] -0.046 [-0.528]
-0.019 [-0.086] 0.089"(8.261) -0.026 [-0.133]
12.306"(4.512) 12.499"4.713) 8.745™(4.211]
- 0551
poverty measured by poverty gap at $3.20 a day (2011 PPP) (%)
-0.361"(-1.841] -0.221"-1712)  -0.033"(-6.064]
-0.308"**[~3.599] -0.31"(-3.686] 0.279"(8.179)
-0.447"*"(-3.52) -0483*"[-3894  0.148"(10912)
0.153 (0.815] 0.197 [1.111] 0.111(5.075]
~0.009 [-0.057] -0.044 [-0.3] ~0.017*[~12.875]
0.126 [0.34] 0.124 [0.38) -0.164***[~12.159]
28.168"(6.151] 28.583"(6.482) 18.533"*"(6.974]
- 0.8451
Ppoverty measured by poverty gap at $5.50 a day (2011 PPP) (%)
-0.134*(-3.226) -0281""[-3006]  -0.051""(-9.627)
-0.481*[-4.267] -0.494"(-4.472) 0.296"(5.391]
-0.339"(-2.033] -0.412"(-2.528] 0.445*(10.457]
0.079 (0.318] 0.165 [0.71) -0.198"**[~10.662)
0.105 (0.517) 0.028 (0.146] 0.334""(8.945)
0.451 (0.921) 0.484 [1.124] -0.058"*(~10.817)
47.925"(7.964 1.677[5.741] 48.211*[8.487)
- 0461
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Singh and Chudasama (2020) Casserly (2021) Loayza and Raddatz (2010)
Coefficient t-stat Coefficient Std. error Coefficient Std. error

Panel -A: GMM estimation

ED -0.106™(-1.9189] -0.161"[-2.270] -0.147""(-7.299)
Fl -0.176"[-3.4747) -0.477"-2.057) -0.318*[-2.751]
PR -0.153"[-1.6734] -0.068 [-0.439] -0.011 [-0.055]
FDI -0.338"-4.3346] -0.161"(-5.013] -0.111*[-2.925]
GCF 0.074"(6.4631] 0.081 [0.429) 00173 0.069)
Y 0.056"8.4046] 0.283"[1.923) 0.706"(1.525]
c 12.214"4.3430] 28.13[5.910] 48,051/(7.629]

Panel -B: system-GMM estimation

Por(-1) 0971"{47.721) 0.9572"(35.904] 0.982""[36.233]
ED -0.147"[-4.912) -0.270"-3.077) -0.133"*[-12.96]
fl -0.121"(-2.644) -0.137(-6.689] -0.130"[-3.966]
PR -0.068"(3.832) -0.110"(2.242) -0.123"(3.838)
FDI -0.172"-15.543) -0.001"(-2.95) -0.055""[-2.677)
GOF -0.081"[-3.814) -0.168"(-2.792) 2.070]
Y -0.089"*(-2.832) -0.118(-3.795] -0.155""[-9.196]
c -1.166""(-2.691) -

AR (1) 0.001 0.000 0.002

AR @) 0745 0.557 0784
Sargan test 0541 0984 1.000
Hansen test (o-value) 0774 0.881 0.441

Note: the superscriols ™/*/* denoled the level of significant at 1, 5, and 10%, respectively, and the value in ff for t-siat.
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3.169

Fl PR FDI

Panel -A: poverty measured by poverty gap at $1.90 a day

21415 14.79" 6.779"
3.013 3618 4.978"
- 2004 2.588
8117 = 4.395"
1.328 3.864 -
1.28 5.446" 0.594
3.108 8.127* 1672

Panel-B: poverty measured by poverty gap at $3.20 a day
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4.921* 5.058" 6.81"
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Panel -C: poverty measured by poverty gap at $6.50 a day
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s> 0.365 11.061**
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9.208" = 4.016"
10.672* 2068 -
1619 3673 1.632
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* denoted the level of significant at 1, 5, and 10%, respectively.
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392.693**
153.373"**
333.585"*
413.764"
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326.742**
191.854**
160.734"**
223.751**

LMps

42,936
156.331"*
44398
18.901*
43,674
24.014*
22,993
31.648
42,952

LMo

193.671**
161.472"
121.614*
213.323
229.250**
130.360"**
181.189"*
231.631***
140.080"*

explain the level of significance at 1, 5, and 10%, respectively.

CDps

50.81**
20.104"*
52,677
19.011

25.055
36.212
22.048
5.883
43.883

A

51618
62.656"
71.435"
88.024"
26457
51.653**
49,067
36.823"*
57.018"™
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130.956***
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Panel -A: Al level

Provt_1
Provt_ 2
Provt_3
ED

H

PR

FDI
GCF
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Levin, Lin, and Chu t

Im, Pesaran, and Shin W-Stat

ADF-Fisher chi-square

-0.075
-3.34

-3.769
-3.326
-3.931
-0.092
-1.493
-1.342
-0.923
-2.679

Panel -B: after the first difference
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Provt_2
Provt_3
ED

Fl

PR

FDI
GCF
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T

~7.855""
6731
-12.376"*
-5.258"
=11.229"
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—~7.409"*
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-22.003"*
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T

-3214
-0.15
~1.494
-2.999
-1.087
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-1.135
-1.64
-1.121
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-17.261"
-22.192"
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-11.465""
-6.239"
-15.275"
-21.735"
-21.993"
-8.395"
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-2.236
-3.662
-0.472
-0.994
-2.496
-3.506
-0.713
-3.237
-1.318
-3.35

-6.43""
-5.904"
-8.384"
—7.446"
-6.920"
-8.981"
6589
7,685
7102
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51.269
60.57
56.319
52.094
56.545
39.044
48.919
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230.451*
305.176"*
285.147*
295.452""
124.364"
234,854
173.351"
297.389"
289.01***
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31.73
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45.91
60.594
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38.036
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CIPS CADF
At level At level
c C&T c Cca&T c Cca&T c C&T
-1.671 -2.853 -4.026"* -2.667" -2.921 -2.999 7413 -6.217**
-1.232 -3.021* 124 -1.475 -1.597 -3.903* -2.374"
-2.527 -2.101* -6.971™ -1.569 -1.882 -5.499"* ~7.176™
-2.079 —-1.494 -2.992 -3.889" -2.886 -2.309 -5.473* -3.786"
-1.04 -1.782 ~7.031* -4.888" -1.056 -2518 -3.197" -4.477
-1.989 -1.463 —4.294* -6.073"** -1.65 -2.524 -56.602* -4.513"
-2.779 -2.926 -6.015"* -6.131"* -1.211 -2.807 -5.923"* -4.896"
-1.829 -1.008 -6.488"" —-4.064* -2.567 -1.371 -6.881*** —7.971*
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* axlin the level of sianificance &t 1, 5, and 10%, respectivaly.
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Predictor
Intercept
Private school (dummy)

School level ethnic/racial victimization

School level ethnic/racial diversity

Diversity climate
Ethnic/racial victimization x diversity
Ethnic/racial victimization x diversity climate
Diversity climate x diversity
Threeway interaction

Student age

Student gender

Student Socioeconomic Status (SES)

White vs. other groups (contrast)

Black vs. remaining groups (contrast)

Mixed ethni

ty vs. remaining groups (contrast)
Indigenous vs. Asian (contrast)
General victimization
Ethnic/racial Vic. X white
Ethnic/racial Vic. X black
Ethnic/racial Vic. X mixed
Ethnic/racial Vic. X indigenous
Ethnic/racial Vic. X general Vic.
Ethnic/racial victimization

Private school (dummy)

School level ethnic/racial victimization

School level ethnic diversity

Diversity climate

Ethnic/racial victimization x diversity
Ethnic/racial victimization x diversity climate
Diversity climate x diversity

Threeway interaction

“denotes p<0.05. The b values can be interpreted in standard deviation differences of each effect wherein b values <0.1 are considered small efects, between 0.1 and 0.5 are medium and>>0.05

b
~0.8822
0.6457
~0.2663
~0.0410
0.5551
~0.0149
0.4821
~0.0611
~08415
~0.1154
~0.1439
0.0447
0.0250
~0.0005
0.0183
~0.0867
0.0622
~0.0024
0.0010
~0.0085
~0.0051
~0.0090
~0.2299
~0.0007
-0.0177
0.0128
0.1953
0.0036
~03111
~0.0795

0.4186

0.0481

0.0073

00917

0.0184

0.0397

01172

0.1017

0.0154

0.1284

0.0012

0.0020

0.0006

0.0007

0.0013

00020

0.0058

0.0010

0.0006

0.0008

0.0015

0.0042

0.0008

0.0442

0.0030

0.0408

00124

0.0355

0.0536

0.0451

00133

00579

t(dfy
~18.34 (24930)*
88.62 (24930)*
~2.90 (24930)%
~2.23 (24930)%
13.97 (24930)*
~0.13 (24930
474 (24930)%
~3.97 (24930)*
655 (24930)*
~99.73 (476250)*
~70.75 (476250)*
7164 (476250)*
3554 (476250)*
~0.35 (476250
9.16 (476250)*
~15.03 (476250)*
63.57 (476250)*
—4.05 (476250)*
1.18 (476250)"
=577 (476250)*
—1.22 (476250)"
~11.62 (476250)*
~5.20 (24930)*
~0.23 (249300
~0.43 (249300
1.03 (24930)"
550 (24930)*
0.07 (249300
~6.90 (24930)%
~5.99 (24930)%

7.23 (24930)%

large (Cohen, 1958). Left-aligned effects were at the individual level while indented effects were at the school level. Finally, effects i italics were set as random (at the school level).

“n.s means non-significant.
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NOB
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Ordinary
correlations

NOD
NOB
NOBA
ATM

Value

2119
1.042
0.698
0.140

PC1

0.606
0.429
0.640
0.195

NOD
1.000
0.290
0.847
0.062

Difference

1.076
0.343
0.557

PC2
-0.326
0.3635
-0.193

0.850

NOB

1.000
0.407
0.222

Proportion

0.529
0.260
0.174
0.035

PC3

0.255
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0.160
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NOBA
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0.142
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2119
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1.000

Cumulative
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0529
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Notation Variable
Dependent variable: poverty measures

Pro_t Poverty
Pro_2
Pro_3

Independent variable measures

Edu Education
fi Financial inclusion

Control variables

gof Capital formation
rem Remittances
y Economic growth

Measure

Poverty gap at $1.90 a day (2011 PPP) (%)
Poverty gap at $3.20 a day (2011 PPP) (%)
Poverty gap at $5.50 a day (2011 PPP) (%)

Government expenditure on education, total (% of GDP)
Financial inclusion index

Gross capital formation (% of GDP)
Personal remittances received (% of GDP)
GDP per capital

Source

WD, Index Mundi

IFS

WDI
WDI
WDI
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PG1
PG2
PG3
ED
FI
PR
FDI

Mean

9.467
20.054
35.3423
4161
8.169
6.298
3.561
23.282
4.387

Median

5.550
15.000
32.500

3.864

4.423

3.165

2.033
22.291

4.589

Maximum

63.600
77.100
86.400
13.219
71212
108.403
103.337
69.527
35.224

Std. dev

10.734
16.998
21.162
1.939
10.831
8.954
6.671
10.018
4412

Skewness

1441
0.692
0.158
1.235
2.949
4.045
6.652
0871
-1.291

Kurtosis

5.040
2.454
1.823
5.446
13.264
31.472
75217
5.084
17.676

Jarque-Bera

217.263
38.692
25.877

441.865

5612.611
52643.14
366564.8
453.200
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Proxies Reference

Number of deposits per 1,000 people (NOD)  Bruno and Shin (2012); Zwedu (2014); Ackah and Asiamah (2016); Ramasamy and Yeung (2010); Qamruzzaman and Wei

(2019)
No. of branch per 100,000 people (NOB) Sarma (2008); Zwedu (2014)
No of branctv1,000 sq. km. (NOBA) Muilima (2003); Barrell and Pain (1997)

No. of bank ATM per 100,000 people (ATM)  Zwedu (2014); Qamruzzaman and Karim (2020)
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Relationships Total effect Direct Indirect Bootstrap SE Bootstrap LLCI  Bootstrap ULCI

effect effect

Multidimensional well- 0.820%% 0923 ~0.094 0.034 0191 ~0038
being —Value of academic

learning — Academic

persistence

Multidimensional well- 0.301%% 1.007%* -1.421 0.071 —1.569 -1.295
being —Value of academic

learning — Academic

Engagement

LLCI and ULCE: lower limit and upper limit of the 95% confidence interval, respectively; Number of bootstrap samples
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NEL Predictor B SE
1 (Constant) 25.257 073
Gender 0215 0.40
Age 0030 0.25
2 (Constant) 0938 0.67
Gender 0012 o
Age 0051 0.09
Physical perception 0.686 0.44
Self-esteem 1194 003
Social orientation 1411 044
Positive emotion 0.430 003

Model summary: R=0940, R change=0.883, SE=1.28, F change (, v =690.99*

5,000 bootstrap samples. VIF, Variance inflation factor. *p<0.01; *#p<0.001.
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NEL Predictor B

1 (Constant) 54010
Gender 0597
Age ~0335

2 (Constant) ~0876
Gender 0453
Age ~0.136
Physical perception 0778
Self-esteem 1115
Social orientation 3942
Positive emotion 1271

Model summary: R =0.936, R’ change

5,000 bootstrap samples. VIF, Variance inflation factor. *p<0.05; **p <0.001.

SE
126
069
043
119
025
015
079
005
079
005

0046

~0.041

0035

~0.017
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0451
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0.458

29, F change (. v =649.81%
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-078
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184

-089
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0045
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0.9
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NEL B

1 (Constant) 30.864
Gender 0349
Age ~0327

2 (Constant) ~2430
Gender 0398
Age 0151
Physical percepti 0588
Self-esteem 0021
Social orientation 1778
Positive emotion 0872

Model summary: R=0.842, R chang

.70, SE

5,000 bootstrap samples. VIF, Variance inflation factor. *p<(0.05.
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Well-being
1 Physical perception 02425 0458+ 0.201%% 0.639% 0.716% 0.279%
2 Self-esteem 0252+ 0.183% 0,657+ 0.255% 09015+
3 Social orientation 0.195% 0.645% 0.716% 0.289%
4 Positive emotions 0.624%% 0.571%% 0.421%%

Academic
5 Academic persistence 0.868% 0732+
6 Value of academic

learning 03157

7 Academic engagement

*p<0.001
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Variable Male (n = 169) Female (n =202) Effect size (7,?)

Mean SD Mean SD
Well-being
Physical perception 265 032 259 045 150 0.005
Self-esteem 242 033 243 044 0.02 0.000
Social orientation 265 033 259 045 191 0005
Positive emotions 313 050 322 043 3.06% 0090
Academic
Value of academic learning 278 039 281 043 074 0.001
Academic persistence 270 0.29 272 034 051 0.001
Academic engagement 255 035 258 039 059 0.001

Possible range of scores 1-

#p<0.05.
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Measure Cronbach alpha

Short multi-dimensional well-being questionnaire

Scale as a whole 073
Physical perception subscale 076
Self-esteem subscale 072
Positive social orientation subscale 071
Positive emotions subscale 070
Value of academic learning 073
Academic Persistence Scale (APS) 072

Student Engagement in School Four-Dimensional Scale (SES-4DS)
Scale as awhole 074
Cognitive engagement subscale 076

Behavioural engagement subscale 070
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Kaduna State Plateau State

Context in which the fatality occurred Incidents Deaths Incidents Deaths
Attacks by bandits 44 199 6 166
Conflict between bandits and security forces, police or vigilantes 16 174 0 0
During a kidnapping 3 4 6 9
Attacks by terrorists or unidentified gunmen 7 120 19 50
Other communal violence perpetrated by, or targeting, communities or ethnic/ 4 30 5 »

religious groups

Data extracted on 9 February 2023 from databases provided by Nigeria Watch (http://wwi.nigeriawatch.org).





OPS/images/feduc-08-1086706/cross.jpg
©

|





OPS/images/feduc-07-1027632/feduc-07-1027632-t003.jpg
Theme

Financial constraints

Low entry qualifications
Unwillingness and unreadiness to learn

Delay of program

‘Theme description

Inadequate finances making it difficult for training activities to occur smoothly

No form of formal education or lower levels of education

Constant absenteeism and other mal-behaviors that

‘Training program is intentionally delayed

hibit learni

g

Trainers

Grounding % Grounding %

a
0
B
0

98%

Trainees

13
00
00
06

s1%
o0%
00%
0%
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Theme

Gain employment

Expanding market

Develop a brand

‘Theme description

Enables an easy start-up business or faciltate the opportunity to get paid work
“Training offers the opportunity to expand market niche through referrals as well
as completing large contracts

Can develop their own line of clothing

Trainers Trainees
Grounding %  Grounding %
39 93% 15 94%
37 88% 00 00%
21 50% 00 00%
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Theme

Market competition

Delay in production

Increasing high cost

Constant power failure

‘Theme description

Ready-made, imported clothes threaten local production while starting up is all threatening
Difficulty to meet deadlines that threaten the sustainability of the workshop

Increas

g cost of equipment, taxes and bills

Frequent power outage delays delivery and work done in the workshops

Trainers Trainees
Grounding % Grounding %
a o 10 %
M s1% 0 o0
10 95% 0 o0
@2 100% 0 o0
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Categories

Gender
Males
Females
Level of education
Some primary education
First School Leaving Certificate (FSLC)
Some secondary education
Ordinary Level (O/L) Certificate
Advanced Level (A/L) Certificate
Some university education
Bachelors'degree
Years of experience
15 years and above
10-14years
05-09years
Below 5years
Age
10-15
16-20
21-25
26-30
31-35
36-40

40 and above

Trainers

N=42
n %
06 14%
36 86%
w0 0%
10 24%
w0 0%
15 36%
13 A%
0 0%
o 9%
o1 2%
00 7%
noo26%
0 0%
0 0%
0 0%
0 0%
0 24%
a0 50%
10 24%
o 2%

Trainees
N=16
n %
05 3%
o 69%
0 0%
05 3%
06 3%
03 9%
o1 6%
00 0%
o1 6%
00 0%
00 0%
00 0%
16 100%
o 6%
B 81%
02 1%
00 0%
00 0%
00 0%
00 0%
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Theme ‘Theme description

Involvement in practical  Training affords the opportunity to abserve and engage in practical activities
activities such as peer tutoring
Learn sustainable work  Acquire certain technical and soft skils relevant in getting customers,
rategies maintaining them, being creative and leading a team
Provides a labor force Available manpower to carry out daily chores such as cleaning and fetching
of water

inancing workshop Fees paid during training enable the completion of certain task within the

services workshop as well as enable minimal cost for personal services

Selection and use of tools  Abiliy to select and use tools most appropriately for comple

ng specific task

Source of validity Training validates and makes reliable skills acquired

Trainers
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