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Emotional intelligence and 
metacognitive awareness in 
predicting foreign language 
speaking self-efficacy

Gökçen Tekin  and Seda Kaya *

Turkish Education Department, Faculty of Education, Bolu Abant İzzet Baysal University, Bolu, Türkiye

Foreign language speaking proficiency is closely linked to cognitive strategies and 
self-regulatory processes; however, it remains unclear which aspects of individual 
awareness most strongly predict speaking self-efficacy. This study examines the 
relationship between emotional intelligence and metacognitive awareness and 
foreign language speaking self-efficacy. It aims to determine whether students’ 
metacognitive awareness and emotional intelligence affect their speaking self-
efficacy. The study designed using an explanatory research design, a type of 
correlational research method, employed a purposive sampling method, a non-
random sampling method. The study aimed to reach students who were learning 
Turkish as a foreign language at university, knew enough Turkish to provide the 
necessary data, and were continuing their education to become fluent in Turkish. 
113 students studying at B1 level at Bolu Abant İzzet Baysal University in the 
2024–2025 academic year participated in the study. The Emotional Intelligence 
Scale, Metacognitive Awareness Inventory, and Speaking Self-Efficacy Scale for 
Turkish as a Foreign Language Learners were administered to the participants, 
and multiple regression analyses were conducted on the collected data. The 
analysis results showed a significant and positive relationship between the stu-
dents’ speaking self-efficacy and metacognitive awareness, while no statistically 
significant relationship was found between emotional intelligence and speaking 
self-efficacy. These findings highlight the crucial role of metacognitive awareness 
in enhancing foreign language speaking self-efficacy and provide insights for 
designing instructional practices that foster learners’ self-regulation in language 
learning contexts.

KEYWORDS
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1 Introduction

The complex structure of speaking skills and its nature as a productive skill requires a 
certain accumulation of knowledge about language. Speaking skills, an action contrary to stasis 
(Stam, 2018), create meaning differences by using sounds. This formation requires the ability 
to create a perceptual response and advanced motor skills (Flege, 1997). By its nature, the use 
of speaking skills cannot be determined in advance. It is a rather individual process with a 
combination of linguistic, cognitive factors, and context (Alonso, 2018). In addition to these 
individual and skill-dependent factors, trying to speak in a foreign language can make the situ-
ation even more complicated.
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Learning to speak in a foreign language is different from learning 
one’s mother tongue. Krashen (1980) states that, unlike in a native 
language, speaking, which we can see as a result or output in the for-
eign language learning process that takes place through education, 
cannot be taught directly, but emerges spontaneously by establishing 
proficiency and reducing the emotional filter. The primary reason for 
this is the age factor. While the Language Acquisition Device is a privi-
leged feature that allows us to easily acquire our mother tongue at a 
young age, it is suggested that people no longer have access to this 
feature as they grow older—probably after the age of nine. In other 
words, acquiring a language at an early age is a situation that happens 
spontaneously, while learning it at a later age becomes dependent on 
the individual’s efforts (Fulcher, 2014). The existence of a mother 
tongue already encoded in the mind (Munro, 2008) and especially the 
passing of the critical period (Birdsong, 2009) cause the brain’s lan-
guage learning capacity (Gilakjani and Ahmadi, 2011; Lenneberg, 
1967; Penfield and Roberts, 1959) to decline, especially after the ages 
of 11–14 and cause an accented speech (Lenneberg, 1967). In this case, 
speaking skills that occur spontaneously at an early age can turn into 
learning products in later years. The language that is easily acquired at 
an early age will now require the individual’s performance in the 
learning process of any behavior or skill. For this reason, although the 
difficulties experienced in a conscious and effortful process and learn-
ing through education are positive in some ways, they can also bring 
about many problems in language learning and use (Castro and Peck, 
2005; Chen and Chang, 2004; Ganschow et al., 1995; Ganschow et al., 
1998; Nickel, 1971). Lowie et al. (2018) state that speaking is perhaps 
the most difficult skill to learn in the process of learning a foreign 
language. That is because speaking follows a variable process; it has 
many aspects such as accuracy and fluency, and it represents the lan-
guage in the most obvious way. In addition, interaction with the 
receiver requires control over implicit meaning, adaptation to articula-
tion, and language-specific motor skills. The time pressure on the 
speaker is also an additional factor.

Although formal education is more effective than natural expo-
sure in increasing foreign language proficiency in adults (Krashen, 
2002), achieving speaking proficiency in a foreign language in class-
room conditions is not easy because speaking is a productive skill that 
challenges students’ ability to perform a task (Khatib and Maarof, 
2015). Even advanced students believe that they are not sufficiently 
prepared to speak outside the classroom. These difficulties may arise 
from the quality and adequacy of speaking opportunities in the class-
room. In addition, the mental processing stages in speaking are valid 
for both languages. Processes such as conceptualization, planning, 
construction, self-monitoring, and negotiation (Aleksandrzak, 2011) 
can make speaking skills in a foreign language even more difficult. 
Expecting students to communicate before they have achieved fluency 
in the target language can create anxiety about making mistakes even 
in the best students (Horwitz et al., 1986; Lisnawati et al., 2019; 
Piechurska-Kuciel, 2014). All of these may cause students to describe 
their foreign language speaking skills as difficult (Brown and Yule, 
1983; Ma, 2022; Tuan and Mai, 2015). The fact that beliefs about per-
formance status are affected by these negative conditions while trying 
to learn in line with a certain goal constitutes another dimension of 
the whole process of achieving students’ goals, which is self-efficacy. 
Yang (1999) claims that beliefs about language consist of metacogni-
tive and motivational dimensions. Students will be able to meet the 
requirements of language learning to the extent that self-efficacy is 
internalized.

1.1 Self-efficacy and its sources

Self-efficacy is defined as the belief that a person can successfully 
perform a certain behavior (Bandura, 1977; Tschannen-Moran et al., 
1998), the thought of how well they an perform the actions towards 
the goal (Oxford and Shearin, 1994); and a motivational construct 
(Yang, 1999). Perceived self-efficacy is a determinant of people’s 
thoughts, behaviors (de Vries et al., 1988), and emotional reactions 
they feel when faced with difficulties (Bandura, 1982). In the educa-
tional process, students’ interest, persistence, the degree of effort they 
spend on learning (Bandura, 1977; Tremblay et al., 1995), the goals 
they choose, and the use of self-regulation strategies (Lane et al., 2004; 
Linnenbrink and Pintrich, 2003; Pajares, 1996; Schunk, 2003) are also 
the main factors affecting their motivation and learning in a foreign 
language (Raoofi et al., 2012).

Vicarious experiences, performance successes, verbal persuasion, 
and physiological states are the four primary elements known as 
sources of self-efficacy. Performance successes are situations experi-
enced by individuals, and positive outcomes have been shown to 
increase expectations, while negative outcomes have been shown to 
decrease expectations. Bandura (1977) argues that people’s self-learn-
ing, that is, the determinants of efficacy, is not limited to their own 
experiences; the experiences of others can also be a source of efficacy 
expectations. Verbal persuasion and physiological states are emotional 
stimuli. Emotional arousal refers to the feelings and physical sensa-
tions that arise in stressful and tiring situations (Bandura, 1977). 
People take their physiological states into account when evaluating 
themselves psychologically. A high level of arousal makes the person 
anxious and generally weakens performance (Van Dinther et al., 
2011). The degree of strength of emotional reactions to the task is 
actually a clue about the expectation of success or failure regarding the 
outcome (Jabbarifar, 2011). Low levels of arousal are more likely to 
have an impact on achievement. Individuals may create unrealistic 
anxiety when they feel inadequate. Emotional arousal is a drive that 
triggers avoidance behavior, meaning that moderate levels of emo-
tional arousal have an energizing function while high levels of arousal 
have a reinforcing function. Presenting a person with a certain level 
of difficulty can provide them with strengthening experiences while 
also eliminating defensive/avoidant behaviors (Bandura, 1977).

Based on all these, it is thought that the level of control individuals 
have over tasks may affect self-efficacy. The first of these controls, 
which can be provided from two different aspects, is the individual’s 
level of cognition regarding the target task. The greater the knowledge 
adequacy regarding the task, the easier the individual will define the 
task, which is directly related to the individual’s knowledge about the 
task, and therefore their cognition. The ability of an individual to 
acquire information, to control the information they acquire and to 
direct themselves to complete deficiencies when necessary is possible 
with metacognitive awareness. Therefore, one of the sources of influ-
ence is likely to be metacognitive awareness. Another aspect is how 
the target task makes a person feel. As will be explained in detail 
below, as Krashen (1980) mentioned, while the emotional filter pre-
vents language learning in difficult tasks, it can pave the way for per-
manent learning in situations that the individual can cope with. In 
addition, emotional intelligence has the function of softening negative 
emotions and strengthening positive ones, thus managing the infor-
mation coming from these without suppressing or exaggerating them 
(Mayer and Salovey, 1997). This feature enables one to tolerate and 
welcome emotions regardless of their nature. Below, these two 
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concepts, which are thought to be effective in self-efficacy in speaking 
a foreign language and are the starting point of the research, are 
discussed.

1.2 Metacognitive awareness

Metacognition is defined as one’s own cognitive process, products, 
or knowledge about them (Flavell, 1976; cited in Brown, 1977) and 
providing the individual with the ability to control their actions and 
to be free from dependence on stimuli (Metcalfe, 2008); is a late-devel-
oping skill but is important to meet one’s learning demands in higher-
level skills such as thinking and problem-solving (Baker and Brown, 
1980). Metacognitive strategies, which are executive in nature, provide 
students with cognitive tools (Paris and Winograd, 2013) and enable 
cognition and metacognition to work together through planning, 
monitoring, and evaluation (Vaidya, 1999). Students can achieve the 
most efficient results only with the knowledge of how to work best 
(Wade and Reynolds, 1989). In addition, since metacognition requires 
the ability to introspect one’s performance and to distinguish one’s 
perspective from others, it is also important in social cognition, role-
taking, and communication (Brown, 1977).

1.3 Emotional intelligence

Emotions, which are the cognitive equivalent of perception 
(Ribot, 1897), are generally the responses of the individual to events 
that are valuable to them. These events can be internal or external, and 
these emotions can be positive or negative. Emotional intelligence is 
conceptualized as a dimension of social intelligence encompassing the 
capacity to perceive, regulate, and differentiate emotions in oneself 
and others, and to employ this emotional information in shaping cog-
nition and behavior (Salovey and Mayer, 1990; Mayer and Salovey, 
1997). Emotional intelligence has four distinct branches, from per-
ceiving and reflecting emotions to regulating them.

Individual differences in the educational process arise from the 
differences in students’ cognitive and emotional intelligence, learning 
styles, and strategies. The effects of IQ and EQ on academic success in 
general and language learning in particular have long been discussed. 
The affective factors influencing foreign language acquisition have 
recently attracted the attention of numerous scholars and practitioners 
(Taheri et al., 2019). Swain (2013) states that emotions are actually 
part of cognition and that language learning is not only a cognitive but 
also an emotional process; Chao (2003) posits that emotional intelli-
gence competencies function as a comprehensive determinant of stu-
dents’ academic performance and language acquisition. Schumann’s 
(1997) Neurobiology Theory also argues that emotion underlies most, 
if not all, cognition and that variable success in foreign language 
acquisition is emotionally driven, while Méndez Lopez (2011) states 
that emotions in the language learning process provide motivational 
energy for students to direct their actions and organize their thoughts.

In the process of foreign language education in the classroom 
environment, students are usually afraid of making mistakes and do 
not want to show their skills until they think they are perfect. 
Therefore, emotional factors, especially interpersonal competencies 
and stress management skills are very important (Pishghadam, 2009). 
Krashen (2009) says that people can only learn a foreign language with 
comprehensible language input. He claims that the high emotional 
filter, which distracts students’ attention when it is high (Du, 2009), 
prevents language input from reaching the responsible brain part 

(Krashen, 2009), and that acquisition is inevitable when the emotional 
filter (Krashen, 1980) decreases and with appropriate comprehensible 
language input. In this case, in addition to being exposed to meaning-
ful language input, students’ emotional filter status should also be kept 
under control. The student is likely to adopt a defensive reaction in the 
presence of any threat of failure. These reactions can be aggressive 
(Ribot, 1897) or withdrawal, which negatively affects language use 
(Krashen, 1980). Stevick (1976) states that the more internal a lan-
guage unit is, the more permanent it will be. However, the criterion 
that determines internality is the emotional filter. The emotional filter 
must be reduced enough to allow language input to be received. 
Otherwise, even if students understand the language input, permanent 
learning may not occur. This can also negatively affect motivation and 
cause an inefficient process in language learning.

Foreign language learning is a process that carries many problems 
and difficulties due to factors such as mother tongue effect, target lan-
guage features, etc., and because it is a learning outcome rather than 
an acquisition. In addition to the difficulties brought by this process, 
another aspect of the problems is that students encounter both cogni-
tive and emotional difficulties and obstacles. Speaking skills are pro-
ductive and complex by nature. Speaking skills in foreign language 
learning require not only knowing the target language but also the 
acquisition of the characteristics of speaking skills. Metacognitive 
awareness, which is the knowledge of a person’s cognitive process 
(Flavell, 1976; cited in Brown, 1977), provides the individual with the 
ability to control their earning status and target-oriented actions. In 
addition to this difference in ability regarding cognitive processes, 
students’ feelings during the language learning process are also deter-
minants of their motivation and self-efficacy. The control and order of 
an individual’s feelings are managed by emotional intelligence (Mayer 
and Salovey, 1997), which helps the individual understand and regu-
late emotions. It is known that the defensive learning approach caused 
by various emotions in particular affects student behaviors to the 
extent that it can hinder language input. It has been wondered whether 
these factors are also effective in foreign language speaking skills. 
Based on this, this study investigated the relationship between stu-
dents’ levels of being able to control and manage their emotions and 
metacognitive awareness and their foreign language speaking self-
efficacy. Thus, it was tried to determine whether both metacognitive 
awareness and emotional intelligence affect students’ efficiency in 
language education. In line with this purpose, the following question 
was sought in the study:

	1	 Do emotional intelligence and metacognitive awareness pre-
dict foreign language speaking self-efficacy?

2 Method

2.1 Model

This study adopts an explanatory research design based on the 
correlational approach. Correlational research, as a type of relational 
inquiry, examines the associations among two or more variables with-
out implementing any external manipulation. A correlation between 
two variables indicates that the scores of one variable are systemati-
cally related to the scores of the other. A positive correlation signifies 
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that higher scores on one variable correspond to higher scores on the 
other, and lower scores likewise align. In contrast, a negative correla-
tion demonstrates that higher scores on one variable are linked to 
lower scores on the other, and lower scores correspond to higher 
scores (Fraenkel et al., 2012).

2.2 Participants

The study group of the research was determined using the pur-
posive sampling method, which is a non-random sampling 
method. In this sampling method, the researcher’s prior knowledge 
of the population and the purpose of the study are important. 
Based on these, the researcher selects a sample based on their per-
sonal judgment. Purposive sampling differs from convenience 
sampling in that people use their judgment to select a sample that 
they believe will provide the data they need, rather than examining 
everyone available (Fraenkel et al., 2012). For this study, it was 
aimed to reach students who are learning Turkish as a foreign lan-
guage at Bolu Abant İzzet Baysal University, who know enough 
Turkish to provide the required data, and who continue their edu-
cation to speak Turkish well. Therefore, those who learn Turkish at 
the B1 level was thought to be more suitable. The study group of 
this research consisted of 113 students who were at B1 level and 
were still learning Turkish at Bolu Abant İzzet Baysal University in 
the 2024–2025 academic year. All participants were informed 
through the informed consent form and signed the form. In addi-
tion, in correlational studies, the minimum sample size accepted is 
expected to be at least 30 to avoid giving incorrect estimates of the 
degree of relationship (Fraenkel et al., 2012). It is also seen that the 
sample size of this study does not pose a problem in this respect.

2.3 Tools

2.3.1 Emotional Intelligence Scale

Adapted to Turkish the Emotional Intelligence Scale, developed 
by Hyuneung Lee and Yungjung Kwak in South Korea in 2011, was 
adapted to Turkish by applying it to 249 people. In the confirmatory 
factor analysis, 3-dimensional models consisting of 20 items were 
found to be consistent. Internal consistency, item, and factor analysis 
studies were conducted to examine the psychometric properties of the 
scale. The reliability results of the scale analyses were 0.83, and the 
scale was found to be reliable. The confirmatory factor analysis results 
reveal that the original 3-dimensional models of the scale are suitable 
for the Turkish sample (χ2 = 399.55, df = 167, RMSEA = 0.075, 
CFI = 0.91, NNFI = 0.90, SRMR = 0.080, IFI = 0.91, GFI = 0.86). In 
this case, the scale is thought to be a reliable and valid tool for use in 
the educational process in Türkiye (Kayıhan and Arslan, 2016).

2.3.2 Metacognitive Awareness Inventory

The Metacognitive Awareness Inventory developed by Schraw and 
Dennison (1994) consists of 52 items. This inventory has a 5-point 
Likert-type rating of (1) Never (2) Rarely (3) Often (4) Usually and (5) 
Always. In the study conducted on 607 university students, explor-
atory factor analysis and convergent validity were applied as construct 
validity. Internal consistency and test–retest coefficients were exam-
ined for reliability. As a result of linguistic equivalence, it was seen that 
the correlation coefficient between the original and adapted form 

scores of the scale was 0.89. This result shows that the Turkish transla-
tion of the inventory items is similar to the original English items and 
that the Turkish form and the English form are equivalent (Akın et 
al., 2007).

2.3.3 Speaking skills self-efficacy scale for 
students learning Turkish as a foreign language

The scale developed by Kurudayıoğlu and Güngör (2017) is an 
11-point Likert-type scale consisting of 17 items. The scale is rated as: 
0: “I Definitely Cannot Do It”; 10, 20, 30, 40, 50: “I Can Do It at a 
Moderate Level”; 60, 70, 80, 90, 100: “I Definitely Can Do It.” The 
KMO value of the scale is 0.959; the Barlett test result and chi-square 
test statistics are significant (χ2 = 2335.989; SD: 136; p = 0.000) and it 
was determined that the scale was suitable for factor analysis. The item 
analysis shows that the Cronbach Alpha internal consistency coeffi-
cient is 0.951, that is, it is reliable.

2.4 Data collection

The study data consisted of scales completed by participants. Data 
were collected through document review.

2.5 Data analysis

The data of the study were analyzed using IBM SPSS Statistics 
27. Before proceeding with multiple regression analysis, the 
assumptions of normality, linearity, homoscedasticity, indepen-
dence of errors, and multicollinearity were examined. Normality 
was assessed through histograms of standardized residuals and 
P-P plots. Linearity and homoscedasticity were evaluated using 
scatterplots of standardized residuals against predicted values. 
Independence of errors was examined using the Durbin–Watson 
statistic, and multicollinearity was assessed through Variance 
Inflation Factor (VIF) values. Mean scores were calculated for all 
scales, with higher scores indicating higher levels of the respec-
tive constructs. Following these checks, multiple regression anal-
ysis was conducted using the enter method to identify the 
predictors of participants’ self-efficacy in speaking Turkish as a 
foreign language.

2.6 Validity and reliability

The reliability result of the Emotional Intelligence Scale for this 
research was 0.83 and was found to be reliable; for the reliability result 
of the Metacognitive Awareness Inventory for this study was 0.92 and 
was found to be reliable; and the reliability result of the Speaking Skills 
Self-Efficacy Scale for Students Learning Turkish as a Foreign 
Language for this study is 0.93 and it was found to be reliable.

3 Findings

The relation between emotional intelligence and metacognitive 
awareness and speaking skills self-efficacy of those learning 
Turkish as a foreign language was determined by multiple regres-
sion analysis. Accordingly, multiple linear regression analysis was 
applied to test the relationship between metacognitive awareness, 
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emotional intelligence and speaking self-efficacy. The multiple 
linear regression model was created with the enter method, where 
all independent variables were entered into the model at the same 
time. The VIF values found as a result of the analysis being less 
than 10 and close to 1 indicate that there is no multicollinearity 
problem in the model (Field, 2018). Before interpreting the regres-
sion results, the assumptions of multiple linear regression were 
examined. While the histogram of standardized residuals and the 
P-P plots (Figures 1, 2) showed an approximately normal distribu-
tion, the scatter plot of standardized residuals against predicted 
values (Figure 3) indicated that the assumptions of linearity and 
homoskedasticity were met.

The histogram of regression standardized residuals and P-P plot 
normality assumption was checked. In Figures 1, 2, it is seen that the 
shape of the histogram is approximately on the normal curve.

The absence of a clear pattern in the scatter plot of the predicted 
value and the residual (Figure 3) shows that the homoscedasticity 
assumption is not violated. The value of the Durbin-Watson coeffi-
cient is found 1.441. The Durbin-Watson coefficient value being less 
than 4 also indicates that there is no autocorrelation (Durbin and 
Watson, 1951) (see Table 1).

The multiple linear regression analysis model was found to be 
compatible with the data: F(2. 110) = 18.296, p < 0.001. The model was 
found to explain 23.6% of the observed variance in the speaking self-
efficacy score. As a result of the multiple linear regression analysis, it 
was revealed that as metacognitive awareness increased, the speaking 
self-efficacy level increased significantly (β = 0.46, p < 0.001), whereas 
the emotional intelligence level did not have a statistically significant 
effect on speaking self-efficacy (β = 0.07, p = 0.482). According to the 
multiple linear regression model, a 1-point average score increase 
from the Metacognitive Awareness Inventory, where the average of 
possible scores is between 1 and 5, statistically significantly predicts 
an average of 6.200 points higher from the Speaking Self-Efficacy 
Scale, where the scores can be obtained between 0 and 100. The score 
obtained from the Emotional Intelligence Scale does not have an 
explanatory role regarding the score obtained from the Speaking Self-
Efficacy Scale.

4 Conclusion and discussion

In this study, it was tried to determine whether emotional intel-
ligence and metacognitive awareness have an effect on self-efficacy in 
speaking in foreign language. Multiple regression analysis was per-
formed for this purpose. While the analysis results showed that there 
was a significant positive relation between students’ speaking self-
efficacy and metacognitive awareness, no statistically significant rela-
tion was found between emotional intelligence and speaking 
self-efficacy. In this case, it can be said that only metacognitive aware-
ness among the independent variables significantly predicts the level 
of speaking self-efficacy.

The relationship between metacognitive awareness and speaking 
ability involves cognitive functions such as accessing and controlling 
information, correcting when necessary, and redesigning. The fact that 
students’ beliefs about themselves and the target task are positively 
affected by an awareness that can control themselves cognitively is a 
result that is compatible with the nature of knowledge. This finding 
appears theoretically consistent with social cognitive theory, which 

emphasizes that self-efficacy is shaped by individuals’ perceived ability 
to regulate task-related processes (Bandura, 1977). Metacognitive aware-
ness may strengthen students’ sense of control and confidence in per-
forming foreign language speaking tasks by enabling them to plan, 
monitor, and evaluate their own speaking performance. Previous studies 
on second language learning similarly highlight the role of metacognitive 

FIGURE 1

Histogram of normally distributed residuals.

FIGURE 2

P-P plots of normally distributed residuals.
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regulation in enhancing self-efficacy beliefs and language performance 
(Nosratinia et al., 2014; Schunk, 2003; Teng et al., 2023). When we look 
at the studies in the literature, it is seen that the general self-efficacy of 
foreign language students is related to metacognitive awareness 
(Nosratinia et al., 2014); the positive relationship between high self-effi-
cacy and high achievement (Asakereh and Dehghannezhad, 2015; 
Hermagustiana et al., 2021; Khatib and Maarof, 2015; Suharja, 2020; 
Wang et al., 2009); it is observed that high self-efficacy enables language 
learners to face various obstacles in speaking skills (Wijaya, 2024) and 
the positive relationship between speaking self-efficacy and word order 
is mentioned (Ocarina et al., 2021).

On the other hand, it was also found that students’ speaking per-
formance and self-efficacy were not related (Givency, 2023). The 
results of this study are parallel to the positive relationships deter-
mined in studies examining the effect of metacognitive awareness on 
foreign language learning and speaking skills (Adam, 2016; 
Derakhshan and Fathi, 2024; Safdari and Farzi, 2018; Shin, 2024; Teng 
et al., 2023). In addition, it was also found in the literature that there 
was no correlation between metacognitive awareness and success in a 
foreign language (Doğan and Tuncer, 2017). It is seen that studies on 
foreign language learning with metacognitive awareness focus more 
on listening and reading skills.

Another finding of the study is that the emotional intelligence 
variable is not related to students’ foreign language speaking self-effi-
cacy. Since speaking skills require more complex cognitive processes, 
emotional intelligence may affect foreign language speaking self-effi-
cacy in more indirect ways or a longer term. The fact that 

metacognitive awareness provides the individual with the authority to 
directly evaluate and intervene in his/her cognitive state suggests that 
self-efficacy is directly related to information control rather than emo-
tions in this study. Emotional intelligence may not be able to control 
the cognitive skills and competence required for speaking skills. At the 
same time, self-efficacy consists of resources that can be affected by 
past experiences and the environment in which they are located. 
Therefore, these resources of the individual may not have been toler-
ated by emotional intelligence. The fact that speaking skills can be 
reinforced with knowledge and experience rather than emotional situ-
ations that affect individuals may have paved the way for it not to show 
a direct relation with emotional intelligence.

Emotional intelligence and its subcomponents generally include 
features such as recognizing, being aware of, and controlling emotions, 
and may not be an easily obtained situation. Not having emotional 
intelligence at a level that can control mediating variables such as anxi-
ety and self-confidence between two variables may also cause a rela-
tionship not to be established with emotional intelligence. This study 
is limited only to speaking skills, and when the literature is examined, 
studies show that there is a positive, high, and significant relation 
between emotional intelligence levels and success in a foreign lan-
guage (Çakıcı, 2017; Ebrahimi et al., 2018; Kurniasih and 
Retnaningsih, 2018; Nusantara et al., 2021; Soodman Afshar and 
Rahimi, 2014; Surahman, 2020; Tikupasang and Nasmilah, 2023; 
Wang et al., 2024). There are also studies indicating that emotional 
intelligence has a weak effect on speaking performance (Afifah et al., 
2024) or that emotional intelligence has no effect on students’ 

FIGURE 3

Scatterplot of *ZRESID against ZPRED.

TABLE 1  Multiple linear regression table on the determining role of metacognitive awareness and emotional intelligence on speaking self-efficacy.

Variable B SE Beta (β) t p VIF

Constant −285 232.978 −1.224 0.223

Emotional IQ 2.065 2.931 0.069 0.705 0.482 1.425

Metacognitive awareness 6.200 1.334 0.458 4.649 <0.001 1.425

R = 0.500 R2 = 0.250 Adj. R2 = 0.236 F(2. 110) = 18.296, p < 0.001
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speaking performance (Adelia et al., 2022; Santoso et al., 2024). No 
study has been found in the literature related to emotional intelligence 
and self-efficacy in speaking a foreign language.

From a pedagogical perspective, the findings of this study, 
despite its contextual limitations within the Turkish as a foreign 
language context, suggest that teaching practices and classroom 
activities aimed at developing speaking self-efficacy should priori-
tize the enhancement of learners’ metacognitive awareness. 
Classroom activities that encourage planning, self-monitoring, and 
reflective evaluation opportunities may help learners strengthen 
their self-efficacy beliefs by providing greater control over their 
speaking performance. Emotional intelligence, while an important 
individual characteristic in language learning, may influence speak-
ing self-efficacy indirectly through affective variables such as psy-
chological states or classroom interaction patterns. Future research 
employing longitudinal designs and diverse proficiency levels may 
further clarify the complex relationships among emotional intelli-
gence, metacognitive awareness, and speaking self-efficacy. One of 
the limitations of this study, considering the fact that the sample was 
only Turkish learners at the B1 level, may have affected the results 
of the study. In future studies, the generalizability of the findings 
can be increased by examining the relations between emotional 
intelligence and metacognitive awareness levels of individuals with 
different language levels and their speaking self-efficacy. In addi-
tion, long-term studies may be useful to evaluate the development 
of emotional intelligence and metacognitive awareness skills 
over time.
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