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Background: As a core construct of early psychological development, the quality 
of young children’s social–emotional competence is not only directly associated 
with relationship building and emotion regulation, but also shapes lifelong adapt-
ability through cognitive control mechanisms. However, in the face of the signifi-
cant increase in young children’s social–emotional problems globally, although 
existing studies have confirmed the negative correlation between parental stress 
and young children’s social–emotional competence, systematic studies on the 
potential association pathways in young children aged 3–6 are still lacking.
Methods: A cross-sectional study design was used; 402 parents of young children 
aged 3–6 years in Hebei province were asked to complete online questionnaires, 
including the Parenting Stress Questionnaire, the Young Children’s Social–emo-
tional Competence Questionnaire, and the Mindful Parenting Questionnaire. The 
mediation model with moderation was tested using the PROCESS plug-in for SPSS.
Results: (1) Parenting stress is significantly and negatively associated with young 
children’s social–emotional competence. (2) Mindful parenting plays a partial 
mediating role in the relationship between parenting stress and young children’s 
social–emotional competence (indirect effect = −0.02, 95% CI [−0.033, −0.001]). 
(3) Family socioeconomic status played a significant but weak moderating role in 
the association between parenting stress and young children’s social–emotional 
competence, and this negative moderating role was stronger in families with high 
family socioeconomic status (β = −0.03, p < 0.005, 95% CI = [−0.050, −0.002]).
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1 Introduction

Social–emotional competence refers to children’s mastery and application of a set of core 
non-cognitive competencies related to self-adaptation and social development (Xiong et al., 
2023), and plays a crucial role in both the development of the individual and the healthy func-
tioning of society (Chernyshenko et al., 2018). It has been found that preschoolers’ social–emo-
tional competence is significantly associated with their future academic, social, and psychological 
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development. Specifically, young children with higher social–emo-
tional competence tended to have better relationships with parents, 
friends, and teachers and achieved more academic and social success. 
Conversely, young children who lack social–emotional competence are 
often at risk for reduced social opportunities, rejection, withdrawal, 
behavioral disorders, and achievement problems (McCabe and 
Altamura, 2011). However, with the rapid development of Chinese 
society and the transformation of educational concepts, Chinese par-
ents’ expectations for child-rearing have been continuously rising, lead-
ing to high-competition educational phenomena such as “chicken 
parenting” and “involution,” which in turn have increased the pressure 
on parents. Therefore, given the complexity, high demands, and unpre-
dictability of current society, children need certain cognitive, social, 
and emotional skills to adapt to their social environment (Miyamoto 
et al., 2015). Based on this, the development of children’s social and 
emotional ability needs to be paid more attention, and it is necessary 
to explore the factors influencing it, especially parenting factors.

The family stress model posits that adverse circumstances like 
financial strain do not directly impact children’s development. Instead, 
they amplify parental stress and psychological distress, which under-
mines positive parenting behaviors and ultimately harms children 
(Conger and Donnellan, 2007). Thus, this study focuses on the model’s 
central dependent variable: parenting stress. Parenting stress refers to 
a range of unpleasant physical and psychological reactions that arise 
in parents as they adjust to the demands of the parenting role (Deater-
Deckard, 2008). Generally, parents experience varying degrees of par-
enting stress throughout child-rearing stages, with preschool-aged 
children showing particularly pronounced stress perception (Anthony 
et al., 2005). Theoretically, parents experiencing high parenting stress 
may develop diminished capacity for positive parenting behaviors, 
impairing their emotional and behavioral support functions for chil-
dren. This manifests as alienation, avoidance responses, and varying 
degrees of child abuse, indirectly hindering the development of chil-
dren’s socio-emotional abilities (Ponnet et al., 2013). Furthermore, 
according to the Parent Effect Model of Child Development, parents’ 
inherent traits and psychological states—particularly their stress expe-
rience—directly exert profound impacts on children’s psychological 
and behavioral development (Stone et al., 2016). Extensive research 
confirms that parenting stress significantly predicts problematic 
behaviors in children, including internalizing issues (depression, anxi-
ety, social sensitivity disorders) and externalizing behaviors (aggres-
sion, defiance) (Tan et al., 2012), while also impairing socio-emotional 
development. Although a lot of researches have proved that there is a 
significant negative correlation between parenting stress and children’s 
social–emotional competence, most of them still focus on the direct 
correlation. According to the family stress model, the core of the 
research should be the mediating mechanism of “parental behavior” 
which connects parental stress with children’s development.

In recent years, research has increasingly focused on empower-
ing parents to implement more effective parenting strategies. 
Within this trend, mindful parenting—a novel approach integrat-
ing mindfulness principles into daily parenting practices—has 
emerged as a promising and highly practical research field. Mindful 
parenting refers to parents ‘ability to purposefully and non-judg-
mentally observe their own and their children’s internal states 
during parent–child interactions, enabling conscious responses 
(Kabat-Zinn, 1994). Theoretical frameworks therefore identify 
mindful parenting as a key mediator in this process. This is because 
chronic parenting stress, acting as a psychological resource drain, 

can trap parents in a “psychological rigidity” state, making it dif-
ficult to maintain emotional stability and focused attention, 
thereby systematically eroding their capacity to practice mindful 
parenting (Gouveia et al., 2016). Stressful parenting often leads to 
automatic, reactive, and impatient behaviors—precisely counter-
productive to the awareness, acceptance, and conscious respon-
siveness advocated by mindful parenting. Conversely, when 
parents practice mindful parenting, they create the most fertile 
ground for developing children’s social–emotional competencies 
(Wang et al., 2023). By fostering sensitive responses, positive 
parent–child communication, and modeling positive emotions, 
mindful parenting directly supports the development of children’s 
emotional regulation, empathy, and social skills (Duncan et al., 
2009). Therefore, we logically deduce that the negative effects of 
parenting stress on children’s social–emotional competence are not 
direct, but indirect, through weakening parents’ mindfulness par-
enting level.

Furthermore, according to the stress process theory (Pearlin, 
1989), a family’s socioeconomic status may serve as a crucial moderat-
ing factor in buffering or exacerbating the negative consequences of 
stress. The resources a family possesses (such as socioeconomic status) 
can either cushion or amplify stress transmission (Conger et al., 2010). 
Family socioeconomic status (SES) refers to the hierarchical level of 
value resources a family holds within its social context, reflecting dif-
ferences in resource allocation among families and profoundly influ-
encing individual development (Matthews and Gallo, 2011). Generally, 
parents from different family economic backgrounds exhibit varia-
tions in social resources and stress coping strategies when facing par-
enting stress, resulting in distinct negative impacts on young children. 
Specifically, parents from high socioeconomic status families typically 
possess abundant economic resources and sufficient social support to 
cope with stress, enabling them to adopt more proactive coping strate-
gies that effectively alleviate pressure. Conversely, parents from low 
socioeconomic status families, constrained by financial poverty and 
limited social support, may adopt more passive coping mechanisms. 
This could trigger a snowball effect, causing stress to accumulate and 
spread like a snowball, thereby potentially leading to more detrimental 
outcomes for the development of children’s social–emotional abilities. 
Meanwhile, Cassells and Evans (2017) demonstrated that family 
socioeconomic status profoundly influences parenting stress through 
three key mediating factors: depressive mood, family structure, and 
neighborhood environment. Notably, a significant negative correlation 
exists between parenting stress and socioeconomic status (Raikes and 
Thompson, 2005). Furthermore, children from lower socioeconomic 
backgrounds exhibit more frequent symptoms of mental disorders 
and social adaptation difficulties compared to their affluent counter-
parts (Bradley and Corwyn, 2002). This finding aligns with Kuo et al.’s 
(2020) research, which revealed a positive correlation between family 
socioeconomic status and children’s socioemotional competence. 
Therefore, this study adopts a moderated mediation model, examining 
the mediating role of mindful parenting and the moderating effect of 
family socioeconomic status in this relationship between parenting 
stress and children’s social–emotional competence.

In summary, the present study proposes a moderated mediation 
model (see Figure 1) based on existing theories and related research, 
aiming to explore the mediating role of mindful parenting in the asso-
ciation between parenting stress and young children’s social–emo-
tional competence and to examine the moderating role of family 
socioeconomic status in the model.
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2 Materials and methods

2.1 Participants

This study adopted a cross-sectional design and recruited 416 par-
ents of children from multiple kindergartens in Hebei Province, China 
as participants. After eliminating questionnaires with logic problems 
and incomplete information, 402 valid data were finally obtained (see 
Table 1 for specific information). All questionnaires were completed 
by the children’s primary caregivers, including 78.9% mothers, 21.1% 
fathers, to ensure the accuracy and consistency of the reports. The age 
of the subject young children ranged from 3 to 6 years with a mean 
age of (4.5 ± 0.95) years, of which 199 (49.5%) were boys and 203 
(50.5%) were girls. Hebei Province, surrounding the capital Beijing of 
China, is a core component of the Beijing-Tianjin-Hebei urban 
agglomeration, with its demographic structure, economic develop-
ment level, and socio-cultural characteristics being highly representa-
tive of northern China. The province encompasses both large 
industrial cities such as Shijiazhuang and Tangshan, as well as exten-
sive urban and rural areas, forming a microcosm of China’s social 
transition period. Therefore, selecting Hebei Province as the sample 
source helps us delve deeper into the impact of family factors on child 
development under the background of rapid urbanization and mod-
ernization in China. The research findings hold significant reference 
value for understanding population groups in northern China and 
even regions at similar developmental stages.

2.2 Measures

2.2.1 Family socioeconomic status

Social economic status (SES) is a measure of the social and eco-
nomic status of family members, which divides individuals into social 
tiers based on the amount of social resources they can access or con-
trol, concerning social resources that generally include factors such as 
family members’ educational attainment, income level, and occupa-
tional prestige (Ren, 2010). In this study, we refer to the research 
results of Liang et al., 2021 to determine the measurement indicators 
of family socioeconomic status, including both parents’ monthly 
family income level and parents’ education level. The standardized 
monthly family income and parents’ education level were subjected to 
principal components analysis to calculate factor loadings and the first 
characteristic root (Xu et al., 2024). The formula is, family socioeco-
nomic status = (β1*Z primary caregiver’s education + β2*Z family 
income)/the characteristic root of the first factor, where β1 and β2 are 
the factor loadings of each indicator. A higher score for family 

Family socioeconomic status
Mindful parenting 

Parenting stress Young children’s social-
emotional competence

FIGURE 1

Research theoretical model.

TABLE 1  Summary of basic information of samples (n = 402).

Items Demographic 
statistical 
variables

Frequency 
(n)

Percentage 
(%)

Child 

gender

Male 199 49.5

Female 203 50.5

Child age 3–4 years 89 22.1

4–5 years 75 18.7

5–6 years 184 45.8

6–7 years 54 13.4

Number of 

siblings

1 174 43.3

2 205 51.0

3 or more 23 5.7

Parent–

child 

relationship

Father 85 21.1

Mother 317 78.9

Father’s 

education 

level

Junior high school 

or below

3 3.5

Technical secondary 

school/high school

11 12.9

College 19 22.4

Bachelor’s degree 39 45.9

Master’s degree or 

above

13 15.3

Mother’s 

education 

level

Junior high school 

or below

20 6.3

Technical secondary 

school/high school

25 7.9

College 68 21.5

Bachelor’s degree 174 54.9

Master’s degree or 

above

30 9.5

Family 

monthly 

income

≤3,000 RMB 30 7.5

3,000–5,000 RMB 78 19.4

5,000–8,000 RMB 88 21.9

8,000–10,000 RMB 81 20.1

≥10,000 RMB 125 31.1
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socioeconomic status represents a higher socioeconomic status of 
the family.

2.2.2 Parenting stress

The Parenting Stress Index-Short Form (PSI-SF) measures parent-
ing stress using a shortened version of the Parenting Stress Scale devel-
oped by Abidin (1995). The scale has 36 entries and includes three 
dimensions: parental distress, dysfunctional parent–child interaction, 
and difficult child. Each entry is scored using a five-point scale from 
1 to 5. The Parenting Stress Score is equal to the total score of the three 
dimensions of parental distress, dysfunctional parent–child interac-
tion, and difficult child, with higher scores representing greater par-
enting stress. Parents with total scores equal to and above the 
percentile rank of 90 and below the percentile rank of 15 were consid-
ered to be in the high and low parenting stress groups, respectively, 
based on the questionnaire scoring guide of the Parenting Stress 
Index-Short Form (PSI-SF). In this study, the continuous total score 
was retained for all inferential analyses to maximize statistical power 
and model sensitivity. The internal consistency alpha coefficient of the 
total scale in this study is 0.96, with 0.90 for parental distress, 0.95 for 
dysfunctional parent–child interaction, and 0.89 for difficult child.

2.2.3 Mindful parenting scale

Using the Mindfulness Parenting Scale developed by Huang 
(2024). The scale consists of 9 entries and each entry is scored on a 
5-point scale, strongly agree = 1, agree = 2, unsure = 3, disagree = 4, 
strongly disagree = 5. Higher scores on the scale indicate higher levels 
of positive parenting. The overall Cronbachαcoefficient for the scale 
in this study was 0.72, indicating high internal consistency of the scale.

2.2.4 Young children’s social–emotional 
competence

Children’s social–emotional competence was measured using the 
Chinese Inventory of Children’s Social–emotional Competence 
(CICSEC) developed by Li et al. (2020). The scale consists of four 
dimensions: cognitive control, emotion expressivity, empathy and pro-
social behaviors, and emotion regulation, with 30 entries (of which 
13–24 are reversed), and each entry is scored on a 5-point scale. To 
align with the norm-referenced standard used in this study (Wang et 
al., 2019) and given the non-normal distribution characteristic of 

psychometric data, we followed the standardization procedure of the 
scale. Using the non-parametric percentile method, we transformed 
the raw scores of social–emotional competence into total scores and 
standardized scores. Higher total, standardized social–emotional 
competence scores represent better development of young children’s 
social–emotional competence. If the total score of young children’s 
social–emotional ability is 1 standard deviation lower than the average 
level of healthy children, it indicates that the child’s social–emotional 
ability has a slight risk of lag; If a child’s total social–emotional score 
is 2 standard deviations below the average of healthy children, it indi-
cates that the child is at risk for a significant lag in social–emotional 
competence (Wang et al., 2019). The overall Cronbach α coefficient 
for this scale in this study was 0.88, with alpha coefficients of 0.89, 
0.788, 0.92, and 0.80 for cognitive control, emotion expressivity, empa-
thy and prosocial behavior, and emotion regulation, respectively.

2.3 Statistical analysis

Descriptive statistics, differential analysis, and regression analyses 
were performed in this study using SPSS 27.0, and mediation tests and 
mediation with moderation tests were performed using the SPSS 
macro program PROCESS prepared by Hayes.

3 Results

3.1 Common method bias test

Data were tested for common method bias using Harman’s single-
factor test (Zhou and Long, 2004). The results show that there are 18 
factors with eigenvalues greater than 1. The first factor explains 23.48% 
of the variance, which is less than the critical value of 40%, therefore, 
the data in this study do not suffer from serious common bias.

3.2 Descriptive statistics and correlation 
analysis

Table 1 presents the results of the mean, standard deviation, and 
correlation analysis for each variable. Pearson correlation analysis of 
the variables revealed (see Table 2): there was a significant negative 
correlation between parenting stress and young children’s social–emo-
tional competence, positive mindful parenting, and family 

TABLE 2  Results of descriptive statistics and correlation analysis for each variable.

Item M SD 1 2 3 4 5 6

1 Gender - - 1

2 Age 4.51 0.98 - 1

3 Parenting stress 2.25 0.60 −0.06 0.10* 1

4 Young children’s 

social–emotional 

competence

3.48 0.44 0.02 −0.08 −0.66** 1

5 Mindful parenting 2.80 0.58 0.03 0.00 −0.22** 0.24** 1

6 Family socioeconomic 

status
8.47 2.30 −0.02 0.04 −0.24** 0.18** 0.02 1

*p < 0.05, **p < 0.01.
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socioeconomic status; young children’s social–emotional competence 
was positively correlated with mindful parenting and family socioeco-
nomic status.

3.3 Testing for moderated mediation 
models

Based on the clarification of the degree of correlation of each vari-
able, this study used SPSS and PROCESS 4.1 programs to analyze the 
pathways of each variable affecting the young children’s social–emo-
tional competence.

3.3.1 Mediation model test for mindful parenting

First, the mediating effect of mindful parenting was tested using 
Model 4 in the Hayes procedure. The results showed (see Table 3) that 
after controlling for child gender and age, parenting stress negatively 
predicted positive mindful parenting (β = −0.21, p < 0.001) and posi-
tive mindful parenting positively predicted young children’s social–
emotional strength (β = 0.08, p < 0.001).

A mediation model was used to test the mediating role of mindful 
parenting. The results showed (see Table 4) that the 95% confidence 
interval for the mediating relationship between parenting stress and 
young children’s social–emotional competence via mindful parenting 
was [−0.033, −0.001], and the interval did not contain zero. Thus, 
mindful parenting plays a partial mediating role between parenting 
stress and young children’s social–emotional competence.

3.3.2 Tests of the moderating effect of family 
socioeconomic status

Model 5 from the Hayes procedure was used to test the moderat-
ing role of family socioeconomic status. The results showed (see 
Table 5) that the interaction term of parenting stress and family socio-
economic status significantly and negatively predicted young chil-
dren’s social–emotional competence (β = −0.03, p < 0.005, 95% 
CI = [−0.050, −0.002]). Thus, family socioeconomic status played a 
significant moderating role in the association between parenting stress 
and children’s socioemotional strength.

To better visualize the association between parenting stress and 
young children’s social–emotional competence at different levels of 
family socioeconomic status, the point-selecting method was used to 

estimate the predictive effect of parenting stress on young children’s 
social–emotional competence at high levels of family socioeconomic 
status (M + 1SD) and low levels of family socioeconomic status (M-1SD), 
respectively. The results, as shown in Figure 2, showed that parenting 
stress significantly and negatively predicted young children’s social– 
emotional competence in the group with high family socioeconomic 
status, and parenting stress similarly and significantly negatively pre-
dicted young children’s social–emotional competence in the group with 
low family socioeconomic status; in the high SES group (M + 1SD), par-
enting stress significantly negatively predicted young children’s social–
emotional competence (simple slope = −0.46，SE = 0.04，t = −12.7， 

p < 0.01), in the low SES group (M − 1SD), parenting stress also signifi-
cantly negatively predicted young children’s social–emotional compe-
tence (simple slope = −0.35，SE = 0.03，t = −10.99，p < 0.01).

4 Discussion

This study explores the potential association pathways linking 
parenting stress to young children’s social–emotional competence, 
examines the mediating role played by mindful parenting, and the 
moderating role played by family socioeconomic status. Based on the 
PSI-SF manual cut-offs (score ≥90th percentile), 112 families (27.9%) 
were classified into the high parenting stress group, while the remain-
ing 290 families (72.1%) comprised the moderate stress group. The 
results showed that higher parenting stress was associated with lower 
levels of mindful parenting, which was associated with poorer devel-
opment of social–emotional competence in young children. At the 
same time, family socioeconomic status plays an inverse moderating 
role in the effect of parenting stress on young children’s social–emo-
tional competence.

4.1 The impact of parenting stress on young 
children’s social–emotional competence

The present study found that parenting stress was significantly and 
negatively associated with young children’s social–emotional compe-
tence, which is consistent with previous findings (Ortiz and Barnes, 
2019). The family serves as the first environment in which children 
socialize and acquire emotional competence, and parents have a tre-
mendous influence on the development of children’s social–emotional 

TABLE 3  Mediation model test.

Predictor 
variable

Equation 1 Equation 2 Equation 3

Young children’s social–
emotional competence

Mindful parenting Young children’s social–
emotional competence

β t β t β t

Parenting stress −0.48 −16.99*** −0.21 −4.50*** −0.47 −16.30***

Mindful parenting 0.08 2.67***

Gender −0.01 −0.41 0.02 0.28 −0.01 −0.45

Age −0.01 −0.51 0.02 0.56 −0.01 −0.59

R2 0.43 0.05 0.44

F 98.23*** 6.91*** 76.60***

*p < 0.05, **p < 0.01, ***p < 0.001*p < 0.05, **p < 0.01, ***p < 0.001.
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competence (Santelices et al., 2021). The potential pathway underlying 
this association is that when parents experience higher levels of par-
enting stress, they may exhibit changes in their emotional and behav-
ioral patterns. Specifically, high parenting stress is often accompanied 
by negative parenting, which translates into a range of negative parent-
ing styles, including low warmth and low positive emotional expres-
sion, over control, suspicion, and even extreme behaviors such as child 
abuse, such negative parenting styles create an emotional climate that 
elicits negative emotions and insecurity in children, which in turn is 
associated with poorer development of their social–emotional 

competence (Liu et al., 2015). Attachment theory suggests that the 
early parent–child relationship plays a crucial role in the development 
of children’s social–emotional competence. Patterns of interaction 
between parents and children, especially parents’ reactions and atti-
tudes under stress, can profoundly affect children’s views of others and 
the world. When parents are unable to provide stable, positive parent–
child interactions due to parenting pressures, children may develop 
insecure attachments. This insecure attachment pattern not only 
affects children’s understanding of and response to the emotions of 
others but also hinders the normal development of their social–emo-
tional competence (Wang, 2024).

4.2 Mediation of mindful parenting

Mindful parenting mediates the association between parenting 
stress and young children’s social–emotional competence; that is, par-
enting stress is not only directly associated with children’s social–emo-
tional competence but also linked to it through positive mindful 
parenting. On one hand, the finding that parenting stress negatively 
affects their level of mindful parenting is consistent with the results of 
existing research (Gouveia et al., 2016). The reason for this may be that 
difficult feelings such as stress generated by parents during the parent-
ing process increase their expression of negative emotions and decrease 
their sensitivity, leading to lower levels of mindful parenting (Li et al., 
2020). In addition, under high parenting stress, parents may be more 
inclined to ostracize and over-control children, show less enthusiasm, 
and develop negative patterns of interaction with children (Webster-
Stratton, 1990). On the other hand, mindful parenting, as a positive 
parenting style, significantly contributes to the development of social–
emotional competence in young children. Through mindful parenting, 
children can learn to use effective communication skills to find solu-
tions, manage misbehavior, and regulate self-emotions in conflict situ-
ations (Ndengeyingoma et al., 2024). These competencies happen to be 
direct strategies for enhancing social–emotional competence, which is 
directly related to children’s understanding and expression of emotions, 
as well as their ability to interact socially (Wang and Yuan, 2024). Thus, 
mindful parenting not only provides a more harmonious and support-
ive environment for children but also lays a solid foundation for the 
overall development of their social–emotional competence.

4.3 Modulation of family socioeconomic 
status

The results revealed a nuanced moderating role of family socioeco-
nomic status (SES). Specifically, SES moderated the direct effect of 
parenting stress on children’s competence, yet it exerted no moderating 
impact on the indirect pathway via mindful parenting. In other words, 
the mediating mechanism of mindful parenting remained consistent 
across SES strata, whereas the magnitude of parenting stress’s direct 
negative effect on children’s competence varied with family 
SES. Notably, although a moderating effect of SES was statistically 
detected, its coefficient was very small (β = −0.03). This indicates that 
in the sample of this study, while the moderating role of SES was sta-
tistically detectable, its actual influence was very limited. The negative 
impact of parenting stress on socioemotional abilities was widespread 
across families with different SES levels, but it was not effectively buff-
ered by high SES. This finding may be related to the prevalent educa-
tional anxiety in China, where parents may experience intense 
parenting stress regardless of their family’s economic background. 

TABLE 4  Total effect, direct effect, and total indirect effect.

Effect Effect 
value

SE LLCI ULCI

Total effect −0.48 0.03 −0.537 −0.429

Direct effect −0.47 0.03 −0.521 −0.412

Total indirect 

effect

−0.02 0.01 −0.033 −0.001

TABLE 5  Mediation effect test results with moderation.

Variable Equation: Young children’s social–
emotional competence

β SE t 95%CI

Parenting stress −0.47 0.03 −16.26*** [−0.528,  

−0.414]

Mindful parenting 0.72 0.03 2.51** [0.156,  

0.128]

Parenting 

stress x family 

socioeconomic 

status

−0.03 0.01 −2.17** [−0.050,  

−0.002]

Family 

socioeconomic 

status

0.01 0.01 1.01 [−0.007,  

0.021]

R2 0.46

F 56.04***

*p < 0.05, **p < 0.01, ***p < 0.001.

FIGURE 2

Moderating role of SES in parenting stress on young children’s social–
emotional competence.
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Notably, compared to low socioeconomic status groups, the negative 
impact of parenting stress on socioemotional development was more 
pronounced in high socioeconomic status groups. These findings con-
tradict both the initial hypothesis and previous research results (Kao et 
al., 2018). Potential explanations include: first, parents from high socio-
economic backgrounds often impose stricter social expectations and 
more directive behaviors, which may hinder the development of chil-
dren’s social skills. Second, children from affluent families are more 
susceptible to parenting stress, as evidenced by phenomena such as 
“Haidian moms,” “chicken parenting,” and “tiger moms” in Chinese 
online media. These practices reflect the inherent parenting stress in 
high socioeconomic status families, which is often transmitted to chil-
dren through subtle mechanisms such as excessive intervention and 
emotional detachment in parent–child interactions.

Although this study delved into the effects and mechanisms of 
parenting stress on young children’s social–emotional competence, the 
following shortcomings still exist: first, this study took a cross-sec-
tional approach, did not use a longitudinal study to dynamically 
observe and analyze the effects of parenting stress on the long-term 
development of social–emotional competence in young children. 
Second, a major limitation is the failure to test alternative causal paths. 
Cross-sectional data cannot rule out the reverse impact of children’s 
social–emotional competence on parental stress and mindful parent-
ing. Third, the sample was only from Hebei Province, limiting the 
generalizability of results. Finally, this study relied heavily on the ques-
tionnaire method for data collection and analysis and did not use 
other research methods for deeper inquiry and causal inference.
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