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Emotional literacy and levels of
consciousness in
bio-psycho-social-spiritual-ecolo
gical (5D) model of human
experience

Ivana Dragic*

Faculty of Psychotherapy Science, Sigmund Freud Private University, Vienna, Austria

The efficacy of emotion regulation, critical for psychological wellbeing and a
transdiagnostic approach to treating mental health, is tightly related to a broader
emotional literacy construct. Both concepts are inseparably intertwined with a
conceptual framework of emotions, but a generally accepted theory is still missing.
This article presents the circular emotional reaction (CER) model by Zoran Milivojevic
as a comprehensive framework of emotion psychology and psychopathology that
aligns with the latest scientific findings. It further elaborates on the framework by
introducing the novel bio-psycho-social-spiritual-ecological (5D) model of human
experience, depicted as an iceberg personality metaphor that integrates major
psychological functions through the lifespan on the intrapersonal, interpersonal,
and societal level, with the CER model as a link between the different domains.
Against that backdrop, distinct levels of consciousness are formulated that are
informed by moral development and the locus of power, and the main hypothesis
is postulated that they are directly proportional to emotional literacy. Despite its
complexity, the developed model offers practical tools by laying out the continuum
of the structural inadequacy of emotional reactions, serving as the foundation
for diagnosing and treating mental health disorders and developing emotion
regulation skills crucial for psychological wellbeing and conscious evolution.
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1 Introduction

Emotion regulation has recently been recognized as critical for psychological wellbeing
and as a transdiagnostic factor in the treatment of mental health disorders (Kring and Sloan,
2009; Sheppes et al., 2015; Beauchaine and Cicchetti, 2019). The field of emotion regulation
emerged in the mid-1990s and commonly relies on the model developed by Gross (1999) and
subsequently his extended process model of emotion regulation (Gross, 2015). However,
without emotional literacy, emotion regulation alone can be misunderstood and inadvertently
used to preserve the unhealthy status quo—for example, by withholding anger in a situation
where it should be more adequate to express it assertively and prevent injustice. Steiner (2003),
who coined the term emotional literacy, described it as an ability “to handle emotions in a way
that improves your power...and improves the quality of life of the people around you” (p.1).
Both concepts are inseparably intertwined with a conceptual framework of emotions, though
a generally accepted theory is still missing.
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Gendron and Feldman Barrett (2009) reconstructed the history of
the scientific study of emotion in psychology, and they outlined three
fundamental approaches: (1) evolutionary “basic emotion” approach
that emphasizes the adaptive functions of emotions (e.g., James, 1884;
Tooby and Cosmides, 1990); (2) “appraisal” approach, which assumes
that emotions arise from interpretation (e.g., Arnold, 1960; Frijda, 1986);
and (3) the more recent “psychological constructionist” approach (e.g.,
Russell, 2003; Barrett, 2006). Reisenzein (2015) reviewed the history of
psychological theory and research on emotion according to five main
questions: “(1) the causal generation of emotions, (2) the effects of
emotion on subsequent cognition and behavior, (3) the nature of
emotion, (4) the evolutionary and learning origins of the emotion
system, and (5) the neural structures and processes involved in
emotions” (p.21). He concluded that a “generally accepted theory of
emotions that gives detailed answers to all these questions, or even just
to the central questions Q1-Q3, still does not exist today” (p. 24).

After introducing Steiner’s (2003) concept of emotional literacy,
this article presents Zoran Milivojevic’s (2000) circular emotional
reaction (CER) model as a comprehensive framework of emotion that
unifies evolutionary, appraisal, and constructionist approaches in line
with the latest scientific findings. It then introduces the novel
bio-psycho-social-spiritual-ecological (5D) model of human
experience, depicted as an iceberg personality metaphor that integrates
major psychological functions across the lifespan at intrapersonal,
interpersonal, and societal levels, with the CER model linking its
domains. Against that backdrop, distinct levels of consciousness are
formulated, informed by moral development and the locus of power,
and the main hypothesis is postulated: they are directly proportional
to emotional literacy. This hypothesis is further extended to include
other psychological functions involved in the personal iceberg—
making the main assumption, despite its elusive concepts, empirically
testable. Taken together, the developed 5D model offers a theoretical
framework on emotion that addresses all five core questions of
emotion psychology raised by Reisenzein (2015) and invites both
research testing of the proposed hypotheses and theoretical dialogue.
Possible applications for emotion regulation are briefly outlined,
implications for the proposed research are indicated, and broader
implications are noted, within the constraints of a single article.

2 Emotional literacy

The term “emotional intelligence” is more widely known than
“emotional literacy; gaining popularity especially after Goleman’s
(1995) book of the same name. Originally, Salovey and Mayer (1990)
defined emotional intelligence as “the ability to monitor one’s own and
others’ feelings and emotions, to discriminate among them, and use
this information to guide on€’s thinking and actions.” This concept has
since inspired extensive research and development. However, without
a deep understanding of emotion, emotional intelligence can be
unintentionally—or intentionally—used for manipulation and subtle
forms of power abuse. Emotional literacy aims to enhance the
effectiveness and growth of emotional intelligence. The term was
coined by Steiner (1979) in his book Healing Alcoholism. He defined
it as “love-centered emotional intelligence. Loving (oneself and others)
and being loved (by oneself and others) are the essential conditions of
emotional literacy” (Steiner, 2003, p. 11).

Figure 1 illustrates the emotional awareness scale, a core aspect of
emotional literacy. Lane and Smith (2021) developed the Levels of
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FIGURE 1

The Emotional Awareness Scale. The scale begins at a symbolic zero
percent to indicate the upward progression of awareness. The levels
move from numbness (detachment—markedly reduced or absent
subjective feeling), to physical sensations (somatization—bodily signs
such as palpitations without linking them to emotions), to chaotic
primal experience (intense feelings without understanding or words).
Crossing the verbal barrier (the first steps in naming emotions,
supported by an emotionally open environment) marks the start of
conscious articulation. Differentiation (enabling recognition,
verbalization, and a growing ability to hold multiple emotions at
once) follows, and then causality (identifying triggers and causes of
feelings). Empathy (understanding a person from their frame of
reference and discerning their emotions) emerges as a higher-order
competency, leading to interactivity (skilled navigation of emotional
exchanges, with anticipation of their escalation or resolution). Above
this, Steiner placed question marks (an intentionally open space for
potential higher levels of emotional literacy, inviting further
conceptual development). Adapted from Steiner (2003).

Emotional Awareness Scale (LEAS), a reliable and valid tool based on
concepts similar to Steiner’s. Their meta-review of LEAS studies shows
that emotional awareness promotes better self-regulation, improved
handling of complex social situations, stronger relationships, and
enhanced physical and mental health. Steiner (2003) identified
interactivity—proficiency in “speaking the language of emotions”—as
the crucial link between emotional awareness and emotional literacy.
Emotional literacy can be developed through training that increases
awareness of emotions in ourselves and others, fosters honesty,
encourages responsibility for our actions, and reconnects us with the
power of feelings, especially the power of love. This central idea will
be explored throughout the article.

3 The circular emotional reaction
model

The CER model by Zoran Milivojevic (2000) is a comprehensive
framework of emotion psychology and psychopathology, first
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presented in 1993 in his book Emotions: Psychotherapy and
Understanding of Emotions (Emocije: Psihoterapija i Razumevanje
Emocija; author’s translation). An overview of the CER model as an
explication of the body-mind connection can be found in Dragic
(2021). Here, the main elements of the CER model as an emotion-
psychology framework will be outlined and supported by relevant
neuroscientific developments, followed by a brief discussion of how
the model understands emotional awareness, and an outline of the
continuum of structural inadequacy in emotional reactions as a basis
for psychopathology.

3.1 The main elements of the CER model

Milivojevic (2000) defined emotion as “a reaction of a subject to a
stimulus situation, which was valued as important, and which prepares
a subject for adaptive behavior on visceral, motoric, motivational, and
mental levels” (p. 15). Emotions arise when an individual appraises a
significant change in the relationship between self and environment
relative to their frame of reference, aligning with appraisal theories of
emotion. These reactions both result from such changes and aim to
restore balance, reflecting the adaptive function emphasized in
evolutionary approaches to emotion. This definition highlights the
reactive nature of emotions as qualitatively personal responses to lived
situations, inseparable from the relational context between organism

10.3389/fpsyg.2026.1520959

and environment. Milivojevic further argued that the term emotional
reaction is more precise, referring to a complex, circular mechanism
integrating cognitive, physiological, and behavioral components in eight
sequential steps: stimulus situation, perception, apperception,
valorization, emotional body reaction, action tendency, mental
preparation, and action affecting the stimulus situation (see
Figure 2A). The CER model posits that these steps reflect basic
psychological functions operating in both emotional and
non-emotional states. This view aligns with meta-analytic findings in
affective neuroscience (Lindquist et al., 2012) showing that emotion
experience and perception engage interacting brain networks involved
in fundamental psychological operations, rather than discrete,
localized emotion centers. It also resonates with constructionist
approaches to emotion, such as those advanced by Gendron and
Feldman Barrett (2009).

Distinctions between three levels of cognition in the CER model,
as shown in Figure 2A, correspond with the essential
neuroevolutionary view postulated by MacLean (1990), who
conceptualized the evolution of the triune human brain with
overlapping layers: (1) the “reptilian” brain that refers to subcortical
midline structures as they are already present in reptiles; (2) the
intermediate “limbic” brain, characteristic of all mammals; and (3) the
“neocortical” brain, characteristic of our species. Recently, several
neuroevolutionary theoretical frameworks have developed in line with

this view, such as the evolutionary framework of emotions by
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(A) The Circular Emotional Reaction (CER) Model. Perception, apperception, and valorization serve as features of our primary cognition, which
continually uses a frame of reference to assess a stimulus situation and activate specific adaptive reactions in case of an important change. These will
initiate respective emotional body reactions and lead to an expression of emotion that includes action tendency, mental preparation as a secondary
cognition, and action toward the stimulus situation. We can be unaware of all or of some steps in a sequence and to different degrees, but awareness
as a tertiary cognition in the CER model is a precondition for conscious emotion regulation. (B) Primary cognition and the choice of adaptive
emotional reaction. When primary cognition detects a significant change in circumstances, it initiates adaptive emotional reactions by assessing
whether the situation affirms or threatens one’s values, thereby triggering pleasant or unpleasant emotions and preparing the body for action.
Unpleasant emotions drive allo-adaptation (changing circumstances), de-adaptation (avoiding them), or auto-adaptation (mentally adjusting to
unchangeable realities). Pleasant emotions prompt behaviors that sustain or enhance affirming situations (pro-adaptation), combining environmental
shaping with the integration of positive changes into one’s frame of reference. Adapted from Milivojevic (2000).
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Panksepp and Solms (2012), the polyvagal theory by Porges (2007),
and the neurocognitive model of levels of consciousness by Morin
(2006). The elements of the CER model will be briefly outlined,
grouped into the following phases: stimulus situation and primary
cognition, experiencing and expressing emotion, to highlight the
corresponding components with those theories. Awareness as a
tertiary cognition will be explored in more detail due to its relevance
for emotional literacy.

3.1.1 Stimulus situation and primary cognition

Milivojevic (2000) used the term stimulus situation to stress that
people respond not to raw environmental inputs but to their
interpreted meaning. This process—primary cognition—involves three
rapid, often unconscious steps: perception (forming mental
representations from external or internal stimuli), apperception
(attributing meaning based on oné’s frame of reference), and
valorization (assessing importance according to personal values). Only
stimuli deemed significant trigger emotional responses, whose intensity
reflects the perceived importance. This aligns with Panksepp and
Solms’ (2012) concept of primary processes, where subcortical systems
generate core emotions, homeostatic drives/motivational experiences,
and sensory affects. In moments of change, primary cognition selects
adaptive reactions that prepare the body for rapid, sometimes
survival-critical responses.

3.1.2 Experiencing emotion

When primary cognition detects a significant change in
circumstances, it initiates biological programs—through the
autonomic nervous system (ANS) and endocrine system—that
prepare the body both viscerally and motorically. The first appraisal is
whether the situation affirms or threatens one’s values, prompting
pleasant or unpleasant emotions (see Figure 2B), which emphasize
adaptive function and align with Panksepp’s (2004) primary emotions:
pleasant (SEEKING, CARE, JOY, LUST) and unpleasant (FEAR,
RAGE, PANIC/GRIEF). These emotional states correspond to specific
ANS activations consistent with Polyvagal theory (Porges, 2007),
which distinguishes three evolutionary stages: social communication,
mediated by the myelinated ventral vagus activating the
parasympathetic nervous system (PNS) in safety; mobilization, via the
sympathetic nervous system (SNS) for fight-flight responses; and
immobilization, via the unmyelinated dorsal vagus activating the PNS
in extreme threat, producing ‘freeze’ and shutdown. Following James
(1884) and Schachter and Singer (1962), Milivojevic (2000) holded
that these bodily reactions function to bring emotions into awareness
to motivate adaptive action, though individuals may remain unaware
of suboptimal responses—a topic explored later in the CER model.

3.1.3 Expressing emotion

Expressing emotion involves a sequence from motivational
preparation to action (see Figure 2A). Emotional body reactions
heighten the drive for specific behaviors, felt as impulses and reflected
in posture or facial expression, often awaiting further preparation but
sometimes triggering immediate action. This motivational state
reorganizes mental priorities as secondary cognition—engaging
thought, perception, apperception, and memory to select adaptive
responses—analogous with secondary processes as proposed by
Panksepp and Solms (2012), linked to associative learning and the
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limbic system. Action then aims to restore balance (see Figure 2B): in
unpleasant situations, the goal is to change the situation through
active influence (allo-adaptation) or by leaving situations and
choosing a more comfortable ones (de-adaptation). If successful, a
sense of relief will follow. In unchangeable problematic situations (for
instance, when a significant other dies), re-adaptation assumes
changes on a mental level within the frame of reference and value
system to accept the new reality (auto-adaptation). However, the
frame of reference is a relatively rigid structure; it changes slowly and
requires time, so those feelings manifest as moods. A typical feeling is
sadness, but it could also be disappointment or despair. Pleasant
emotions prompt behaviors that tend to stabilize or intensify
affirmative situations, moving toward or seeking to repeat pleasant
stimuli. This implies improving quality of life (pro-adaptation), which
includes elements of allo-adaptation (organizing the environment
according to personal wishes) and auto-adaptation (assimilating
positive changes into a frame of reference).

3.2 Emotional awareness as a tertiary
cognition and emotion regulation

Milivojevic (2000) postulated that emotional reactions can occur
outside of our awareness—that we may be unaware of perception (via
subliminal stimuli and subception), apperception, valorization,
emotional bodily reactions, and action tendencies, and that our
behavior reflects these emotional processes. This aligns with the
challenges noted by Wiens (2006) and Wiens and Ohman (2007), who
emphasized the methodological difficulties in accurately assessing
stimulus awareness and distinguishing conscious from unconscious
emotional processing. Similarly, LeDoux (2014), in Coming to Terms
with Fear, argued that defensive responses triggered by subcortical
survival circuits should not be equated with the conscious feeling of
fear, thereby underscoring the distinction between unconscious
emotional reactivity and conscious emotional experience. In line with
this, the concept of emotionally-subliminal stimuli-stimuli that are
perceptually visible but whose emotional relevance is not consciously
recognized—has been proposed by Frumento et al. (2022) as a useful
framework to better understand unconscious affective processing.
These stimuli bypass emotional awareness while still influencing
physiological and behavioral responses, thus supporting the notion
that unconscious emotional processing plays a critical role in everyday
behavior and psychopathology—an idea central to the concept of
emotional literacy.

This view corresponds with the delineation of the levels of
consciousness and self-awareness by Morin (2006), who integrated
nine relevant neurocognitive models and proposed four hierarchical
levels: (1) unconsciousness—being non-responsive to environment or
self (like in coma or deep sleep); (2) consciousness—focusing attention
on the environment and processing incoming external stimuli without
being aware of mental events that are taking place; (3) self-awareness—
focussing attention on self, processing internal stimuli, and becoming
a reflective observer; and (4) meta-self-awareness—being aware that
one is self-aware. Therefore, the emotional reactions outside our
awareness correspond to the second level of consciousness as Morin
(2006) defined and further illustrated: “When awake and conscious’,
one will process information in the environment and respond to
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stimuli... The organism will be immersed in experience—an unreflective
actor in one’s environment. In this perspective, most—if not all—animals
possess consciousness’.” (p.359).

However, emotions at that level of consciousness can be adaptive
only in very simple and urgent situations. Most complex social
situations demand a synergy between awareness [or self-awareness, as
defined by Morin (2006)] and emotional reactions in order to choose
the most adaptive action. In this sense, the CER model describes
awareness as a tertiary cognition—as if a ‘higher level’ of a system
gathers information about processes at a Tower level of the system and
attributes the meaning of emotion to the perceived bodily reactions.
Only then can a person identify an emotion, express it verbally, and
evaluate it critically. Consequently, awareness of an emotional bodily
reaction is a precondition for any kind of emotion regulation
(inhibition, intensification, or modification) and for the choice of an
adequate reaction (Milivojevic, 2000). Furthermore, as Steiner (2003)
has demonstrated, we can be aware of our emotions to varying
degrees.

Meta-self-awareness, as the highest level of consciousness (Morin,
2006), corresponds with meta-emotions (e.g., feeling ashamed for
being afraid) and can indicate higher levels of emotional literacy and
regulation, though this is not always the case, as will be discussed
further. In the CER model, awareness as tertiary cognition aligns with
the tertiary processes described by Panksepp and Solms (2012) as
higher cognitive functions in cortical regions. These processes receive
“bottom-up” emotional influences (relevant information from
primary and secondary processes) to perform tertiary cognitive
operations that allow evaluation based on past experiences, as well as
exert “top-down” regulatory control over cognition and behavior, i.e.,
emotion regulation.

10.3389/fpsyg.2026.1520959

3.3 The continuum of the structural
inadequacy of emotional reactions

In the CER model, adequate emotions result from emotional
reactions satisfactorily progressing through every step. However,
‘mistakes’ can be made at each phase, transferring to the next, which
is explicated on the continuum of the structural inadequacy of
emotional reactions presented in Figure 3. The closer the ‘initial
mistake’ is to the starting point of the circular reaction, the more
serious the level of the inadequacy of the emotional reaction, as shown
in Figure 3.

Everyone can experience inadequate emotional reactions, with
initial mistakes occurring at different points in the sequence; this alone
does not imply pathology. However, many people consistently express
certain emotions too intensely (excessive emotions) while rarely or
never showing others (deficient emotions). These patterns form
individual emotional tendencies or dispositions (Milivojevic, 2000). In
therapy, the goal is to uncover the client’s specific emotional profile, as
emotional excesses or deficits are often linked to personal challenges
or disorders. Emotion analysis identifies where the “initial mistake”
occurs within the CER sequence and examines it across three dimensions:
the communication (transactional) field, personality structure, and
personal history. Therapeutic interventions then focus on correcting
this specific “error” Milivojevic (2000) further provided in-depth
descriptions of 40 emotions, detailing their structure, functions,
communicative roles, healthy and unhealthy expressions, and related
therapeutic strategies. Emotion analysis thus serves as the foundation
for a transdiagnostic approach to understanding the causes of mental
health disorders and guiding their treatment, primarily through the
development of emotional literacy and regulation skills.

Projective

emotions emotions

Dis-apperceptive | Dis-valorizational
emotions

Pathology of
experiencing

Pathology of

expressing Adequate

emotions

emotions emotions

PERCEPTION = - - -+ - +

APPERCEPTION — — - - + +

VALORIZATION —_ — — + - -

BODY REACTION — — — — -+ +

ACTION — — _ — _ +

FIGURE 3

Continuum of structural inadequacy of emotional reactions. The symbol (-) indicates an error in the sequence, while the symbol (+) signifies

correctness. Projective emotions: emotional reactions triggered by distorted or fabricated perceptions of reality, including hallucinations (hallucinatory
emotions), incorrect perceptions of real stimuli (illusory emotions), or imagined threats (phantasmatic emotions). Dis-apperceptive emotions:
emotional responses based on misinterpreted but accurately perceived situations, often due to false beliefs (delusions) or lack of information (cognitive
distortions). Disvalorizational emotions: inadequate emotional responses arising from overvaluing (hypervalorization) or undervaluing (hypo-
valorization) certain personal or social values. Pathology of experiencing emotions: emotional dysfunction characterized by a lack of, or partial,
emotional awareness (e.g., being aware of only certain aspects or types of emotions) and their misinterpretations (such as somatization,
psychologizing, pathologizing, or inadequate metaemotions—e.g., feeling ashamed of being afraid), resulting in excessive intensity, prolonged duration
(moods), or suppression of emotions, and are frequently associated with psychosomatic symptoms and chronic emotional dysregulation. Pathology of
expressing emotions: socially inappropriate or ineffective emotional behaviors that fail to support adaptive responses. Adapted from Milivojevic (2000).
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Trained in transactional analysis by Zoran Milivojevic—and in
emotional literacy by Claude Steiner in person as part of that
training—the author has rooted her extensive clinical work with over
a thousand clients in multicultural contexts in the described emotion
analysis, witnessing its profound explanatory and healing power.
Additional training in peace studies and systemic family therapy
deepened her understanding of the individual’s connection to society
and the ecological system. Teaching developmental psychology,
differential psychopathology, and qualitative research in an
international psychotherapy program further broadened her
perspective, and it highlighted key gaps in emotion science—gaps that
inspired the research and dissemination of the CER model. However,
translating the concept of a “mistake in apperception” into a viable
research design proved both elusive and intellectually stimulating.
This challenge led to the development of the expanded model of
human experience, which is presented in the next section.

10.3389/fpsyg.2026.1520959

4 The bio-psycho-social-spiritual-eco
logical (5D) model of human
experience

The integration of emotional literacy with the CER model, along
with their operationalization, resulted in the development of a novel
bio-psycho-social-spiritual-ecological model of human experience—
referred to more simply as the 5D model. This model is visually
represented as a Personal Iceberg (see Figure 4), where the biological
and social domains emerge from the top as tangible and observable
elements in the three-dimensional (3D) physical world. In contrast,
the psychological and spiritual domains rise from below, representing
the more abstract and intangible five-dimensional (5D) realm of
internal constructs and meanings. This developmental structure
unfolds over time—representing the fourth dimension (4D)—and
exists within the broader context of the Ecological system. The
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The Personal Iceberg in the Bio-Psycho-Social-Spiritual-Ecological (5D) Model. The Social and Biological domains, as tangible aspects of reality (3D),
merge with the Psychological and Spiritual domains, representing intangible reality (5D), across the time dimension (4D). All of this unfolds within the
broader Ecological system, influencing personal development at the intrapersonal, interpersonal, and societal levels.
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bio-psycho-social approach is well established and widely accepted,
requiring no further introduction. The inclusion of the spiritual and
ecological domains, however, will be briefly explained.

4.1 The spiritual domain

Spiritual is the adjective form of the word “spirit”—the Latin word
for “breath,” meaning the thing that animates life, and as a domain
refers to the realms going beyond mere physical existence, including
consciousness (Spiritual—Definition, Meaning and Synonyms, n.d.).
The evolution of consciousness has been a long, gradual process
unfolding over millions of years. According to findings in evolutionary
biology, self-awareness—associated with the development of the
primate cortex—may have emerged approximately 5 million years ago
(Mashour and Alkire, 2014). It then took millions more years for the
first known civilization to arise in Mesopotamia, approximately 4,000
3,500 B.C., where sophisticated systems of astronomy, astrology, astral
medicine, and other divinatory practices were developed to
understand the connection between humans, the divine, and the
cosmos (Rochberg, 2014). Since then, cultures across the world have
continually sought to understand human nature and the universe
through mythology, spiritual traditions, philosophy, religion, science,
and art. Across traditions, various terms have been used to describe
the force that animates life, such as God, Source, Spirit, Higher Power,
Life Force Energy, Prana (in Indian scriptures), and Chi (in Chinese
philosophy). This enduring quest reflects the universality of human
nature, grounded in a species-wide set of complex psychological
adaptations (Tooby and Cosmides, 1990).

In the 5D model, the Spiritual domain refers to the laws of
nature and the universe, and their connection to human nature
itself. Despite tremendous scientific advancements, much of the
human mind remains unknown—what Jung (1969b) called the
collective unconscious, the deepest layer of the psyche, containing
universal content that influences us without our conscious
awareness. Its symbolic expressions appear across belief systems
and cultural practices, reflecting universal patterns of emotional
and mental life known as archetypes (Jung, 1968). Unlike the
personal unconscious, which contains forgotten or repressed
personal experiences, the contents of the collective unconscious
have never been in individual’s consciousness but owe their
existence to heredity and primordial mental structures. Jung
(1968) described archetypes as “forms without content,” which
become conscious secondarily, filled with meaning through
individual experience to form various representations of motifs
without losing their basic pattern. Through dreams and intuition,
described by Jung (1971) as “perception via the unconscious,” we
access its wisdom and archetypal insights.

Spirituality as a human experience is defined comprehensively to
reflect the various ways it can be experienced and expressed on
intrapersonal, interpersonal, and societal levels. As Puchalski et al.
(2014, p. 646) stated:

“Spirituality is a dynamic and intrinsic aspect of humanity through
which persons seek ultimate meaning, purpose, and transcendence,
and experience relationship to self, family, others, community,
society, nature, and the significant or sacred. Spirituality is expressed
through beliefs, values, traditions, and practices.”
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4.2 The ecological domain

Drawing on Bronfenbrenner’s Ecological Systems Theory (1994),
this domain encompasses the multilayered environmental systems
that influence human development and behavior. It is conceptualized
as a nested structure of interrelated contexts, each exerting varying
degrees of influence on the individual. These systems include the
microsystem (e.g., family, school, peer group), the mesosystem
(interactions among microsystems), the exosystem (indirect
environments such as a parent’s workplace), the macrosystem (broader
cultural, economic, and societal structures), and the chronosystem
(temporal dimensions such as life transitions and historical change).
Bronfenbrenner (1994) emphasized that development is shaped by
reciprocal interactions between the individual and these
environmental layers, which function dynamically over time.

In the 5D model, the ecological domain is expanded to the global
level, conceptualizing Earth as an interconnected system within the
broader context of the universe. This perspective encompasses the vast
environmental systems and interdependencies that support life and
influence human development across populations and regions. The
global ecological domain provides the context within which the
biological, psychological, social, and spiritual dimensions unfold. It
underscores that human wellbeing is inseparable from the health of
the planet, emphasizing the systemic and reciprocal relationship

between humanity and the global environment.

4.3 The personal iceberg metaphor

The conceptualization was inspired by Satir et al. (1991), who
presented the intrapsychic system as an iceberg—where observable
behavior appears above the waterline, coping stances are partially
visible, and deeper layers include feelings, perceptions, expectations,
yearnings, and the self (Banmen, 2002). In the 5D model, Satir’s
concepts of yearnings and the self are retained as the two deepest
intrapersonal layers, while the remaining layers have been newly
developed. Additionally, each layer is elaborated across the
intrapersonal, interpersonal, and societal levels, aligning with
Bronfenbrenner’s ecological system: the individual, microsystem, and
macrosystem, respectively (see Figure 4).

Given the model’s comprehensive scope, each layer connects to
concepts and disciplinary perspectives that extend beyond the focus
of a single article. To provide context, concise definitions and
summaries of key theoretical foundations—covering the layers above
the waterline, and spiritual practices—are presented in
Supplementary material in a top-down format. In contrast, the present
section adopts a bottom-up, developmental perspective (4D), tracing
the interaction of layers over time, particularly in the middle of the
iceberg where the 5D (intangible) and 3D (tangible) domains intersect.
It begins with the 5D domain, examining how nature and nurture
interact to shape the frame of reference conceptualized as levels of
consciousness, and introduces the central hypothesis that these levels
are manifested in the 3D realm and directly proportional to emotional
literacy, including two proposed advanced stages. This hypothesis is
then operationalized by proposing that the levels of consciousness/
emotional literacy are embodied in the degree of physiological
homeostasis, levels of motivational needs and general health, reflected

on the continuum of structural inadequacy of emotional reactions and
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mental health outcome, and expressed on the continuum of observable
psychological functions.

4.4 The interaction of nature and nurture
influences in the 5D realm

The bottom three intrapersonal layers of the 5D model most
clearly reflect the influence of nature. Imagine babies born
simultaneously around the world—each genetically and biochemically
unique (Tooby and Cosmides, 1990), yet all equally worthy, authentic
human beings, innately seeking love, acceptance, and validation, with
distinct traits and latent talents awaiting development. However, the
worlds they are born into differ dramatically.

4.4.1 Environmental circumstances

These infants enter vastly different environments across countries,
languages, cultures, ideologies, religions, political systems, economies,
climates, and varying levels of safety, resources, or instability (e.g., war,
upheaval, or natural hazards). They also encounter differing degrees
of respect for human rights and social justice, shaped by the prevailing
power dynamics within their societies. Power relations take multiple
forms—uvisible, hidden, and invisible—that influence who participates
in decision-making and whose voices are silenced (VeneKlasen and
Miller, 2007).

Foucault (1977) emphasized that power is embedded in
knowledge systems and social norms, shaping what is considered
“truth” and legitimizing control over marginalized groups. A relevant
example is the phrase “boys do not cry;” which illustrates how social
norms and power relations shape identity, behavior, and emotional
literacy. This phrase imposes a gendered expectation of emotional
repression, defining masculinity as stoic and detached while labeling
emotional expression as feminine or weak. According to Foucault
(1977), it reinforces a cultural ideal that regulates emotional expression
through internalized discipline and social norms. Gergen’s (1991)
theory of social constructionism complements this view by asserting
that such phrases are not natural or universal truths, but socially
constructed through language and reinforced through relationships
and discourse.

Within these broader societal contexts, each child is born into
a particular family setting, shaped by the caregiver’s own
developmental level and capacity to offer secure, nurturing
relationships. According to attachment theory (Bowlby, 1969), early
relationships with primary caregivers form internal working
models that guide the child’s expectations of self and others.
However, caregivers bring their own histories—often shaped by
unresolved trauma, lack of emotional literacy, and life stressors—
that influence their ability to respond sensitively to a child’s needs.
This process of transgenerational transmission of trauma can
disrupt the development of secure attachment (Fonagy et al., 1991;
Kostova and Matanova, 2024), especially when caregivers lack the
internal or external resources to provide consistent, attuned
caregiving.

Taken together, these early experiences shape the child’s meaning-
making processes, as they construct reality through interactions with
their environment. In early life, before cognitive capacities fully
develop, attachment styles (Ainsworth et al., 1978; Main and Solomon,
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1986) and social constructions act as a kind of “family and cultural
programming”—what Berne (1975) called a Life Script, later expanded
by Steiner (1994). The unfolding of this process from a
neuroevolutionary perspective is briefly outlined in the following
section.

4.4.2 The influence of nature

At the very bottom of the iceberg is the authentic self, as the
unique human being, also known as the soul, being, or simply the self
in Jungian terms (Jung, 2006). Recent neuroscientific research affirms
that affects are the primary organizers of subjective experience.
Newborns enter the world with subcortical brain areas already
functionally mature, supporting three core components of affect:
primary emotions, homeostatic drives/motivational experiences, and
sensory affects (Panksepp and Solms, 2012). They refer to the inherited
capacity to experience “primary-process sensitivity devoid of any
specific content or clear cognitive distinction between the external-
objective and the internal-subjective world” (Alcaro et al., 2017, p. 8).
According to Alcaro et al. (2017), this “affective core-self” integrates
perceptual stimuli into a unified, conscious, and intentional state,
aligning with Jung’s conception of the self as rooted in subcortical
structures that mediate both psychic and physiological processes. Jung
emphasized the ontological significance of consciousness, writing:
“consciousness is a precondition of being” Thus, the psyche is endowed
with the dignity of a cosmic principle, which philosophically and in
fact gives it a position coequal with the principle of physical being. The
carrier of this consciousness is the individual, who does not produce
the psyche on his own volition but is, on the contrary, preformed by it
and nourished by the gradual awakening of consciousness during
childhood” (1957/2006, p. 37).

Universal yearnings refer to the deep, intrinsic human longings—
to love oneself and others, to be loved, accepted, and validated (Satir
et al., 1991). Underlying those yearnings and human nature is the
“orderly universe” and the dynamic spiritual base for that order, which
Satir calls the “Life Force” These yearnings align closely with what
Panksepp (2004) identified as the primary emotional systems rooted
in the subcortical brain, particularly the SEEKING, LUST, CARE, and
PLAY systems. The CARE and LUST systems underpin nurturing
behavior and the desire for closeness and bonding; the SEEKING
system motivates exploration and connection; and the PLAY system
supports joyful social engagement. In this sense, the neuroevolutionary
mechanisms of affect provide the biological grounding for what Satir
described in psychological and spiritual terms: a universal, life-
affirming drive for connection, growth, and love.

Intelligence refers to latent mental abilities underlying cognitive
behavior. Demetriou and Spanoudis (2017) defined it as “a phenotype
interfacing the developing individual with the world)” enabling
meaning-making and problem-solving, especially under uncertain
conditions. Primarily related to fluid intelligence, it grows with age and
experience and, in later stages, supports metacognition and critical
thinking—allowing individuals to deconstruct prior knowledge and
assumptions and serving as a key driver in the process of individuation.

4.4.3 The intersection of nature and nurture
through learning and memory

The subcortical regions involved in the emergence of primary
processes powerfully modulate developing secondary processes in the
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limbic brain via associative learning mechanisms—classical (Pavlovian)
and instrumental (operant) conditioning (Panksepp and Solms, 2012).
The synergy activated in emotional situations between the hippocampus
(that plays a crucial role in learning and declarative memories) and the
amygdala (that recognizes pleasure, rewards, or threats and prepares
the body for fight or flight response) is particularly relevant for memory
encoding and the formation of long-term memory. This synergy
suggests that emotional content is remembered better than neutral
content (Tyng et al., 2017). Mirror neurons, which activate during both
action and observation (Rizzolatti and Craighero, 2004), provide a
neural basis for Bandura (1977) social learning theory, illustrating how
imitation and modeling shape behavior and emotional understanding—
processes that, over time, inform and reinforce tertiary cognitive
functions like thinking, planning, and reasoning. These higher
processes develop through learning and memory and are structured by
early-formed personal constructs (Kelly, 1991) and internal working
models (Bowlby, 1969), which, especially when formed in preverbal
stages, can become deeply embedded and resistant to change, often
perceived as objective truths rather than constructed interpretations.
Taken together, affective states, associative learning, personal
constructs and social learning can be regarded as a circuit of personal
experience. Alcaro et al. (2017) proposed that all accumulated personal
experiences “during individual history take the form of clusters (or
complexes) of perceptual memory traces gravitating around an affect”
(p. 9), aligning with Jung’s concept of “feeling-toned complexes.” Jung
(1969a) described complexes as psychological structures composed of
various mental contents and representations united by a common
emotion (e.g., the inferiority complex comprises thoughts, memories,
and fantasies related to a lack of self-worth). These complexes further
influence how new emotional situations are interpreted and
experienced during development, often intensifying in adolescence.
From the onset of puberty, the brain “rewires” itself—particularly in
the prefrontal cortex, which reaches full maturation at approximately
25 years of age (Arain et al., 2013)—a development critical for emotion
regulation. Ongoing psychosocial development across the lifespan, as
described by Erikson (1994), is shaped by early experiences, constructs,
and complexes; however, higher cognitive capacities for reflection and
emotional regulation become increasingly available over time.

4.5 Levels of conscioushess as an outcome
of nature and nurture intersection

The intersection of nature and nurture in the 5D domain results
in the development of a frame of reference—a personal set of beliefs
about the self, others, and the world (Milivojevic, 2000), serving as an
internal “map” for interpreting life experiences. The formation of this
belief system depends on cognitive and emotional development, and
it is reflected interpersonally through corresponding levels of moral
development shaped by the sociocultural environment. Kohlberg,
(1984) theory outlined three major levels of moral reasoning—each
with two stages—and later added a seventh, describing how individuals
relate to social rules and expectations over time. A key intrapersonal
dimension of the frame of reference introduced by the 5D model is the
locus of power—beliefs about where power resides and how it is
distributed among self, others, and the world. Power, as VeneKlasen
and Miller (2002) noted, is “both dynamic and multidimensional,
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changing according to context, circumstance, and interest,” and can
manifest as domination, resistance, collaboration, or transformation
(p- 39). The 5D model outlines four developmental stages of the frame
of reference, which evolve alongside moral development from infancy
to adulthood. Each stage represents a distinct level of consciousness,
offering a unique lens for interpreting information with varying degrees
of complexity and accuracy. While progression through these stages
reflects a natural developmental path—beginning with children’s
inherent dependence on caregivers and limited personal agency—this
development can become arrested at earlier stages due to suboptimal
environmental conditions, particularly insecure or disorganized
attachment. The following section briefly introduces each stage,
focusing on how it manifests in adulthood, and linking it to the
corresponding moral stage and perceived locus of power. The
relationship to attachment patterns will be explored in later sections.

4.5.1 Self-centered level of consciousness—"| vs.
Others”

As the name suggests, this stage is characterized by an egocentric
perspective—an aspect of the preoperational stage of cognitive
development described by Piaget (1971)—reflected in an inability to
consider situations from other people’s perspectives. Moral
development is at the preconventional level, where rules and social
expectations are viewed as external to the self. In the first stage, behavior
is guided by the desire to avoid punishment, and in the second, by the
desire for reward. A person in the concrete operational cognitive stage
is typically limited to this level of moral reasoning (Kohlberg, 1984).
Power is perceived as personified, expressed through status and wealth,
and distributed among people in a “zero-sum game”” There can only be
winners and losers, and the resulting relational logic often follows the
belief: “If I do not control, I will be controlled” VeneKlasen and Miller
(2002, p. 39) referred to this form of power as “power over”

4.5.2 The collective level of consciousness—"Us
vs. Them”

The collective level corresponds with the conventional level of
moral development, where the self begins to identify with, or
internalize, the rules and expectations of others—particularly those of
authority figures within the society (Kohlberg, 1984). In the third
stage, behavior is guided by the desire to be seen as a “good boy/girl,
while in the fourth stage, it is governed by adherence to the law and
societal order, often without critical examination of those rules and
values. As such, individuals functioning at the lower range of the
formal operational cognitive stage are typically limited to this level of
moral reasoning. As the term conventional suggests (i.e., conformist,
conservative, standard), most people reach—and remain at—this
stage. Social identity theory (Tajfel and Turner, 1979), particularly its
insights into the “Us vs. Them” mentality and in-group favoritism, is
especially relevant here. Power is attributed to authorities or leaders,
often accompanied by a subjective sense of learned helplessness
(Seligman, 1972) that can lead to passivity, conformity, or dependency
on external structures. Resources are viewed as scarce and distributed
within a competitive, zero-sum framework—but now on a collective
scale: e.g., “They are taking our jobs, land, and resources” Importantly,
this level involves not just material competition but also identity-
based threats: “They are inferior, dangerous, or undermining our
values,” or “They are threatening the very fabric of our society”
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4.5.3 Individual level of consciousness—"“I and
Others”

This level corresponds to the postconventional level of morality,
where the individual has differentiated self from the rules and
expectations of others and defines their values in terms of self-chosen
principles (Kohlberg, 1984). Abstract (formal operational) and
critical thinking are necessary at this level, leading to the realization
that rules and expectations exist as part of a social contract (stage
five), but that these rules are relative and subject to change. This stage
involves a process of deconstruction—for example, recognizing that
culture itself is a construct and that conflicts arise not between
cultures, but between individuals (Mehta and Riickert, 2004). Stage
six is characterized by values such as social justice, the universality of
human rights, equity, and equal respect for all people (Kohlberg,
1984). The sense of power here comes from awareness of and respect
for one’s own and others’ rights, grounded in empowerment and
emancipation. In line with transformative paradigm and critical
theory, cultural relativism is rejected, acknowledging that various
privileged versions of reality and knowledge are socially and
historically situated (Mertens, 2007) leading to various forms of
abuse of power, injustice, and oppression, “which demands an
engagement with the suffering of the people of the lived world”
(Steinberg and Kincheloe, 2010, p. 149).

4.5.4 Unity consciousness—"Us"

The sixth stage of the postconventional level is already
underrepresented in the population and therefore remains insufficiently
researched (Kohlberg, 1984). However, Kohlberg proposed a seventh
stage, which is often omitted in textbooks. This seventh stage is
characterized by the development of ethical and spiritual thinking, which
“culminates in a synthetic, nondualistic sense of participation in, and
identity with, a cosmic order...From such a framework, moral principles
are not seen as arbitrary human inventions; rather, they are seen as
principles of justice that are in harmony with broader laws regulating the
evolution of human nature and the cosmic order” (Kohlberg, 1984, p.
250). Perhaps this view is most easily grasped when envisioning Earth
from the orbital perspective (Garan, 2015), where it becomes clear that

« T

s” refers to the human species—a spectacular manifestation of life and
intelligence that has emerged through billions of years of evolution. From
this vantage point, it becomes evident that we should cherish and protect
our planet, with its extraordinarily rare and beautiful conditions for life.
Yet, by focusing on arbitrarily constructed human differences and
striving for control, we perpetuate suffering and fuel endless wars across
the globe. At this stage, power is understood as a natural or cosmic
force—something we are part of, and therefore something that resides
within us. This concept will be further elaborated in the next section.

4.6 Central hypothesis: levels of
consciousness are directly proportional to
emotional literacy

In the previous section, it was shown that levels of consciousness
develop over time (4D), shaped by the dynamic interplay of nature
and nurture within the intangible 5D realm—where affective and
cognitive processes evolve together. Under suboptimal environmental
conditions, this development can be arrested at lower levels of
consciousness. The core hypothesis of the 5D model posits that the
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proposed levels of consciousness from the 5D realm are directly
proportional to emotional literacy as expressed in the 3D physical reality.
This relationship is illustrated in Figure 5.

This hypothesis conceptually aligns with Einstein’s famous equation,
E = mc?, which reveals that energy and mass are two forms of the same
essence, resonating at a shared frequency. Within the 5D framework,
the 5D realm represents the energy field—encompassing information
processing and electromagnetic activity—while the 3D reality reflects
its physical manifestation. The model draws on wave-particle duality’
to further explain this relationship: just as light and energy can exhibit
both particle- and wave-like properties, emotional and cognitive
processes can simultaneously manifest in energetic and material
dimensions. Central to this model is the CER—as previously discussed,
an adaptive mechanism involving visceral, motoric, motivational, and
mental processes. The 5D model links levels of consciousness with
emotional literacy through CER, symbolized in distinctive rainbow-like
colors that reflect both frequency and the functional unity of body and
mind. This feedback loop reflects how all physiological and
psychological functions operate in unison, oriented toward growth and
adaptation. Emotions, in this view, can be conceptualized as E-motion—
energy in motion, resonating on different levels of frequency.

Errors can occur at any phase of the CER cycle, influencing
subsequent stages. The closer an error is to the initial point in the
circular reaction, the deeper the potential psychological disturbance,
manifesting in alignment with levels of consciousness and emotional
literacy, each associated with a specific frequency or “color” in the
model. The 5D model further proposes that a self-centered level of
consciousness corresponds with numbness, physical sensations, and primal
experiences; the collective level with differentiation and causality; and the
individual level with empathy and interactivity. Responding to Steiner’s
(2003) invitation to conceptualize higher levels of emotional literacy, the
5D model introduces emotional creativity (Averill, 1999) as a hallmark
of the unity level of consciousness. This construct reflects the capacity to
access the deepest layers of the personal “iceberg”—the spiritual
domain—Ileading to the discovery of the authentic self and a sense of
purpose. Ultimately, transformative power is proposed as the highest
expression of emotional literacy: the ability to live purposefully and in
alignment with the self, the world, and all the colors of the rainbow.

4.6.1 Emotional creativity (EC)

EC construct, operationalized through the Emotional
Creativity Inventory (ECI) (Averill, 1999), comprises three
components: understanding and learning from one’s own and
others’ emotions, the ability to experience unusual emotions, and
the capacity to express emotions effectively and honestly. A meta-
review of studies using the ECI (Kuska et al., 2020) showed
positive correlations with personality traits such as warmth,
positive emotions, openness to experience, and neuroticism;

1

that can be dispersed through a prism, showing rainbow colors. In 1905, Albert

In the 19th century, the nature of light was known as a wave-like nature

EinACstein demonstrated a so-called “photoelectric” effect, which proved that
light could strike electrons—called “photons.” Twenty years later, Louis de
Broglie realized that, far from being a problem, light (and any material particle)
behaves like both a wave and a particle that shares the same frequency. (Wave-
particle duality, 2024).
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creative dispositions; the escape-avoidance coping strategy; and
negative correlations with alexithymia. Recent developments in
the construct (Trnka, 2023) suggest that these personal
dispositions serve as underlying “prerequisites” of EC, leading to
outcomes such as greater awareness of the potential benefits of
emotions, improved social interactions, a more authentic sense of
self, enhanced emotion regulation, and increased creative
performance.

4.6.2 Transformative power

The highest expression of emotional literacy and unity
consciousness is best described through the definition and example
of VeneKlasen and Miller (2007). They have developed an action
guide for advocacy and citizen participation that combines a sound
theoretical foundation and concrete practical steps—and
implemented them to help establish a network of organizations for
justice and empowerment, especially in Africa and South America.
They have defined transformative power as: “power relationships
that reject the domination and exclusion of some persons by others.
Transformative power grows from respect for self and equality with
others—their diversity of identity, experience, and ability. It is the

power inside us (“power within”), the collective power together
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with others (“power with”), our ability to speak out and act (“power
to”), and the power to work for the change we want (“power for”).
These alternatives offer positive ways of expressing power that
enable us to create more equitable relationships and structures and
to transforming power over” (Sources of Transforming Power,
n.d., p. 3).

The central hypothesis is further operationalized by proposing that
levels of emotional literacy—used interchangeably with levels of
consciousness—are embodied in the degree of physiological
homeostasis, levels of motivational needs, and general health; reflected
along a continuum from structural inadequacy of emotional reactions
and mental health outcomes; and expressed along a continuum of
observable psychological functions. This will be elaborated in the
following sections.

4.7 Emotional literacy as embodied degree
of physiological homeostasis, motivational
needs, and general health

As outlined in the CER model, emotion functions as a feedback
system aiming to restore equilibrium. Primary cognition constantly
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monitors the external (perception) and internal (interoception)
environment, relative to a persons frame of reference. When
significant changes are detected, it triggers emotional body
reactions—visceral and motor responses intended to adapt to the
situation. These reactions align with Polyvagal Theory (Porges,
2007), which can be illustrated by the metaphor of driving: the ANS
operates like a car’s gas pedal (SNS for mobilization), footbrake
(ventral vagus PNS for calming), and handbrake (dorsal vagus PNS
for immobilization). When threatening situations aren’t resolved or
emotional energy is not discharged, that energy may remain stuck
in the body, manifesting as trauma, like driving with the handbrake
on. Conversely, when threats are successfully navigated and
emotional responses complete their cycle, homeostasis is not just
restored but potentially enhanced—akin to a smoother, more
joyful ride.

On an interpersonal level, the degree of homeostasis achieved
reflects one’s current motivational needs. Maslow (1943) proposed a
hierarchy of needs: physiological, safety, love/belonging, esteem, and
self-actualization. While these needs can coexist, self-actualization
becomes fully accessible only after foundational needs are met. In later
writings, Maslow (1971) introduced self-transcendence—a level
beyond self-actualization, involving peak experiences and commitment
to greater causes. Yet, like Kohlberg’s rarely acknowledged seventh
stage of moral development, this highest tier is often omitted from
mainstream psychology, despite its profound theoretical significance
(Koltko-Rivera, 2006).

Aligned with the central hypothesis, each level of consciousness
reflects a corresponding stage of physiological homeostasis. These will
be briefly explored in terms of attachment styles (Ainsworth et al.,
1978), developmental trauma (van der Kolk, 2005, 2015), personality
organization as delineated by Kernberg (2004), motivational needs,
and dominant emotional patterns—using the car-driving analogy to
illustrate each level.

4.7.1 Self-centred level of consciousness—focus
on physiological needs and safety

Children exposed to severe developmental trauma—especially
when caregivers are the source of fear—respond with PANIC/
GRIEF that triggers survival “freeze” reactions. To maintain
attachment to those they depend on, they must dissociate from
these overwhelming emotions, leading to a chronic defensive state
rooted in fear. Over time, they continue to “drive with the
handbrake on,” developing disorganized attachment and moving
through life unaware that something is fundamentally off, never
having experienced what it means to feel safe and loved for who
they are. If both emotional and cognitive development are inhibited,
this may result in psychotic or low borderline personality organization.
In contrast, when cognitive skills are encouraged, but emotions are
dismissed or ridiculed, narcissistic personality traits often emerge.
These individuals, cut off from their authentic self and stuck in a
defensive mode rooted in primal fear, seek validation through
status, control, and material success—though no amount of wealth
and power can fill the inner void. When the LUST system activates
in puberty (Panksepp, 2004), the initial thrill of pleasure may offer
distraction, but novelty fades. Over time, this can lead to
increasingly promiscuous, deviant, or even perverse behavior in an
attempt to recapture the original excitement.

Frontiers in Psychology

12

10.3389/fpsyg.2026.1520959

4.7.2 Collective level of consciousness—focus on
belonging/love

Children with insecure attachment—whether through consistent
neglect (avoidant) or inconsistent care (anxious)—learn to “pull the
handbrake” in response to separation distress. Though capable of joy
and connection, they remain subtly aware that something holds them
back emotionally, yet they do not know how to release it. Deep down
lies unresolved shame—without the ability to separate self from
behavior, they internalize early wounds as proof of unworthiness.
Believing their emotions and self-worth depend on something
external, they adopt a black-and-white worldview, characteristic of
high-functioning borderline personality organization—or neurotic
structure when cognitive development and defenses are more mature.
Their unmet emotional needs lead to inner turmoil, impulsivity, and
various addictive coping strategies. In their longing for rescue and
belonging, they become susceptible to manipulation—especially by
self-serving individuals or groups—falling into “divide and rule”
dynamics that redirect blame outward, while those in power quietly
benefit.

4.7.3 Individual level of consciousness—focus on
esteem and self-actualization
Secure attachment enables individuals to explore, develop skills,

» <«

and gain confidence—Ilearning to “drive;” “read the instrument panel,”
“adjust the pedals;” and follow the “traffic rules” of life. Witnessing
others’ struggles, many take on the role of the “mechanic,” deriving
esteem and value from being needed, reflecting a neurotic organization.
Over time, some realize that taking over the responsibility of others is
not only “burning their fuel” beyond their limits but also is reinforcing
dependency and preserving status quo. Turning inward, they begin to
choose their own paths, cultivate their potential, and form mutual,
meaningful connections. They navigate life with greater self-direction
and contribute in ways that honor both self and others—recognizing
that while social rules may be culturally relative, fundamental human
rights are universal. This shift reflects healthier functioning and
peaceful coexistence.

4.7.4 Unity consciousness—focus on
self-transcendence

At this stage, individuals embark on the process of individuation,
described by Jung (1968) as the integration of the conscious and
unconscious self toward inner wholeness. This journey mirrors the
Hero’s Journey (Campbell, 1949), where life’s challenges become the
“call to adventure;” prompting reflection not just on direction, but on
purpose. As they cross into unfamiliar inner territory, they confront
the shadow—the denied or repressed parts of the self—and begin to
deconstruct limiting beliefs and false identities. In doing so, they also
awaken and integrate the Anima or Animus—restoring balance
between inner intuition and outer expression, feeling and reason,
being and doing. Through this initiation, love is rediscovered not as
something to chase, but as a unifying inner force, a source of meaning
and authenticity—a fuel for our journey. Hardships become gateways
to resilience and deeper awareness. While early attachment is essential
for safety, bonding, and survival, it should evolve as psychological
maturity grows. Nonattachment represents this developmental
progression—not emotional detachment, but a state of equanimity
and freedom from clinging or fear of loss. Individuals begin to relate
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from a place of inner wholeness rather than lack, cultivating
relationships grounded in presence rather than possession, love rather
than need, and interdependence rather than control (Sahdra et al.,
2010). In the final stage—the return—they bring back the insight
gained through inner transformation, sharing it with the world in a
spirit of renewed purpose. Guided by an inner “navigation system,” they
move toward destinations that feel truly compatible, traveling
alongside those who journey well with them, and savoring the ride. In
this way, love becomes a state of being, and life unfolds as a shared path
toward truth, unity, and authenticity.

4.7.5 Measuring physiological homeostasis
Physiological homeostasis can be measured in many ways, with
heart rate variability (HRV) being a key marker of ANS adaptability
and both baseline and moment-to-moment physiological and
emotional states (Shaffer and Ginsberg, 2017). By capturing the
interplay between the sympathetic and parasympathetic branches,
HRYV provides insight into regulation under stress, rest, and during
emotional arousal. Trauma-informed approaches—including
Polyvagal Theory (Porges, 2022), Somatic Experiencing (Levine and
Mate, 2010), and developmental trauma frameworks (van der Kolk,
2015)—highlight HRV as a marker of resilience and nervous system
flexibility. As McCraty et al. (2009, p. 20) noted, HRV reflects heart-
brain interactions and ANS dynamics mediated by neural pathways
between the two systems. A meta-review of 140 studies (Alvares et al.,
2016) found consistently reduced HRV in psychiatric disorders—most
notably in psychotic disorders, followed by substance dependence,
mood disorders, and anxiety—suggesting a transdiagnostic
physiological signature of dysregulation and an early indicator of

psychological distress.

4.7.6 General health

Inadequate emotion regulation is closely tied to dysregulated
physiological processes, contributing to a wide range of health
disorders—likely beyond what is typically classified as psychosomatic.
Research by McCraty et al. (2009) suggested that the heart’s
electromagnetic field functions as a systemic integrator, acting as a
modulated carrier wave that communicates information throughout
the body and even between individuals. This view aligns with
emerging biofield science, which proposes that a subtle, organizing
energy field—often electromagnetic in nature—regulates biological
processes from the cellular to the organismal level (Rubik et al., 2015).
Together, these perspectives point to the need for integrative models
linking emotional, mental, and physiological health through shared
regulatory systems.

4.8 Emotional literacy as reflected on the
continuum of structural inadequacy of
emotional reactions and mental health
outcome

Just as Einstein’s (1920) theory of relativity holds that time is
relative to the observer’s frame of reference, emotions are likewise
temporally relative—memories or imagined futures can evoke genuine
emotional experiences in the present, reflecting the mind’s subjective
sense of time. In the CER model, emotions arise from changes in
stimulus  situations, consciously (perception) or unconsciously
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(subception) registered as mental representations, always relative to the
individuals frame of reference—whether drawn from external stimuli
(percepts), internal sources (memories, imagination, inner talk), or
associative links (via conscious association or unconscious projection).
These representations trigger apperception and valorization processes,
forming the basis of every emotional reaction. Errors can occur at any
stage of this sequence, and the earlier they arise, the greater their
impact on psychopathology; when such errors are systematic and
persistent, they create characteristic, enduring emotional dispositions
(Figure 3). The following section examines these dispositions at each
level of consciousness, defined by the stage in the CER sequence where
the “initial mistake” occurs on the continuum of structural inadequacy,
and outlines their corresponding mental health outcomes.

4.8.1 Self-centered level —projective and
dis-apperceptive emotions

At this level, early dissociation and primitive defenses keep
emotional literacy underdeveloped—limited to numbness, vague
bodily sensations, or chaotic emotions like panic and rage. These reflect
projective and dis-apperceptive emotional processes. Projective
emotions arise when individuals misperceive or fabricate stimuli. In
psychosis, hallucinations can trigger full emotional reactions, while in
milder cases, real stimuli are distorted or internal worries fuel imagined
threats. Dis-apperceptive emotions result from misinterpreting actual
situations due to false beliefs (delusions), missing context, or rigid
perspectives—leading to inappropriate emotional responses. These
distorted processes disrupt emotional regulation and often underlie
severe psychopathologies, including psychosis, severe personality
disorders, and narcissistic spectrum conditions.

4.8.2 Collective level—dis-valorizational
emotions and pathology of experiencing
emotions

At this level, emotional literacy includes the ability to differentiate
emotions and recognize causal links with external events. However,
values are often misplaced—emotions are overly influenced by social
approval and external judgment. Responsibility is projected outward,
leading to a victim mindset. Empathy;, if present, is typically limited to
on€’s in-group, while others are dehumanized. Dis-valorizational
emotions emerge from distorted personal values shaped by social
conditioning. Overvaluing the opinions of influential figures—such as
a parent, teacher, or authority figure—can provoke excessive emotional
responses (e.g., anxiety over minor criticism), while consistently
undervaluing one’s own perspective may lead to dangerous
indifference, such as ignoring personal boundaries or needs. Pathology
of experiencing emotions includes suppression, intensity dysregulation,
and prolonged emotional states (e.g., moods), as well as partial
awareness of emotions (when someone is aware only of one or a few
sequences of the CER model, instead of all, which full awareness
implies) and misinterpretation of their adequacy and meaning. When
chronic, these dysfunctions contribute to psychosomatic conditions
and impaired emotion regulation—manifesting as mild personality
disorders, addictions, affective disorders, or psychosomatic symptoms.

4.8.3 Individual level—pathology of expressing
emotions and adequate emotions

At this stage, individuals become more attuned to their emotions
and understand their origins, fostering natural empathy and openness
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to emotional connection. However, difficulties often emerge in the
expression of emotions. When emotional reactions result in impulsive,
socially inappropriate, or ineffective behavior, expression fails to
support healthy adaptation. Social conditioning—particularly within
patriarchal norms—can additionally distort this process: women may
suppress anger due to its association with aggression and expectations
of submissiveness, while men often repress sadness and fear, seen as
signs of weakness in traditionally dominant roles. These patterns
frequently manifest in anxiety and other neurotic disorders. By moving
beyond stereotyped gender roles and cultivating assertive
communication, conflict-resolution skills, and relationships based on
mutual respect and reciprocity, individuals can express emotions more
effectively and advance their emotional literacy to higher levels.

4.8.4 Unity consciousness—adequate emotions
and intuition

At this level, individuals experience emotions as refined and
trustworthy—no longer distorted by reactive patterns or external
conditioning. This marks the emergence of emotional creativity, the
ability to feel deeply, discern nuances, and respond authentically. With
this inner coherence, perception expands inward through what Jung
called “perception via the unconscious”—opening access to intuition

10.3389/fpsyg.2026.1520959

(often experienced as gut feelings) and to dreams and symbolic
imagery (linked to the pineal gland as a metaphorical “third eye”). In
Jungian terms, EC corresponds to the Anima—the feminine, intuitive
energy that attunes us to the inner world and allows for discernment.
From this foundation, the Animus—the masculine, action-oriented
force—can guide aligned, intentional action. When these energies are
integrated, emotional insight becomes a compass for life, while
transformative power enables one to live in harmony with the self and
the greater whole. This balance leads to greater wellbeing, clarity of
purpose, and an authentic expression of unity consciousness.

4.9 Emotional literacy as expressed on the
continuum of observable psychological
functions

The described levels of consciousness are reflected in observable
psychological functions, depicted in Figure 4 as the iceberg layers
above the waterline. Table 1 outlines their continuum at the
intrapersonal, interpersonal, and societal levels, corresponding to the
levels of consciousness and arranged in a “bottom-up” sequence
following the previously introduced layers, presenting together the

TABLE 1 Continuum of psychological functions and physiological homeostasis on different levels of consciousness in the 5D model.

Psychological
functions

Self-Centered “I vs.
Others”

Frame of reference

Collective “Us vs.
Them”

Levels of consciousness

Individual “l and
Others”

Unity consciousness
“Us”

Moral reasoning (Kohlberg)

Preconventional

Conventional

Postconventional

Cosmic order

Motivation (Maslow)

Physiological needs, Safety

Belonging, Esteem

Self-actualization

Self-transcendence

Physiological homeostasis [e.g.,

heart rate variability (HRV)]

Significantly reduced HRV

Reduced HRV

Average HRV

Increased HRV

Emotional literacy (Steiner)

Numbness, Physical

sensations, Primal experience

Differentiation, Causality

Empathy, Interactivity

Emotional creativity,

Transformative power

Emotions (CER—Milivojevic)

Projective, Dis-apperceptive

emotions

Dis-apperceptive, Dis-
valorizational emotions,
Pathology of experiencing

emotions

Pathology of expressing

emotions, Adequate emotions

Adequate emotions

Mental health

Psychosis, Severe personality

disorders, Narcissistic

Mild personality disorders,
Addictions, Affective

Anxiety disorders, Mental
health

Wellbeing

spectrum disorders, Psychosomatics
Values (Schwartz—third order Self-enhancement Conservation Openness to change Self-transcendence
values)
Attachment styles (Bowlby/ Disorganized Avoidant/Anxious Secure Nonattachment, Love, Intimacy

Ainswort)

Cognition (Piaget/Kuhn/Maslow)

Concrete operational/Formal

Concrete operational/Formal

Formal/Critical thinking

Critical thinking/ Being cognition

Communication styles

Aggressive/ Manipulative

Passive/ Passive- Aggressive

Assertive/ Compromising

Collaborative/ Transformative

Behavior (Bern/Karpman)

Persecutor

Victim

Rescuer/ No games

Authenticity/ Intimacy

Self-awareness

Distorted self-awareness,

Lower self-awareness,

Self-aware, reflective,

Meta self-awareness, highly

dissociations, denial, repressed traumatic events, remained biases and “blind reflective
dominant personal dominant subconscious spots”
unconsciousness
Personality (Freud/Jung) dominant Id dominant Super Ego dominant Ego Self
Individuation (Jung) Persona Shadow Anima/Animus Self
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continuum of the integrative developmental model. These hypotheses
draw on 15 years of applying emotion analysis in psychotherapy with
over a thousand clients in multicultural settings—effectively
representing the outcomes of longitudinal, qualitative, and process-
oriented research.

4.9.1 Visible layers of the iceberg

The findings are conceptualized in relation to established, time-
tested theories with proven transcultural validity. At the values level,
Schwartz’s (2012) theory of basic human values is most relevant to the
5D model, identifying 10 values recognized across cultures and
grouped into four third-order categories. What we value and whom
we are drawn to connect with the previously discussed attachment
styles at the intrapersonal level and to social identity at the societal
level, as described in Tajfel and Turner’s (1979) social identity theory.
At the cognitive level, Piaget (1964) theory of cognitive development
is expanded with Kuhn (1999) metacognitive skills and Maslow’s
(1971) concept of Being Cognition as the highest form of cognition.
On the through
communication (Lazarus, 1973) and conflict management styles, and

interpersonal level, cognition manifests
is observable in behavior—most notably in Berne (1964), further
explained by Karpman’s (1968) drama triangle, where the roles of
Persecutor, Victim, and Rescuer capture emotional reversals and
sudden shifts. At the level of self-awareness, the proposed stages draw
on Morin’s (2006) neurocognitive stages of consciousness, further
reflected at the personality and public-self levels in relation to the
classic theories of Freud and Jung. A concise overview of these
theories, along with definitions of the respective stages introduced in
Table 1, is provided in Supplementary material.

4.9.2 The continuum of developmental outcomes

The summary of hypotheses in Table 1 is intended to illustrate a
“prototypal profile” for each level of consciousness. In reality,
development is far more continuous and variable, with some domains
advancing more than others. The process of change and growth is
similarly non-linear. Typically, the first shift occurs as an insight that
alters one’s values, providing motivation for new directions. This is
followed by the adoption of new behaviors, which precede changes in
emotional dispositions and, ultimately, the establishment of a new
level of physiological homeostasis. The model assumes that all humans
possess the potential to reach a unity level of consciousness, but its
realization depends on supportive conditions; adverse environments
and traumatic experiences at any scale or stage of life can hinder this
development. The timing of these adversities is critical, with the
earliest experiences being the most impactful, as reflected in the
importance of attachment styles and their influence on the trajectory
of development. Nonetheless, this should not be interpreted
deterministically. Human development is marked by significant
resilience and plasticity, with opportunities for growth across the
lifespan through healing, individuation, and spiritual practices
(outlined in Supplementary material), and other transformative
processes.

4.9.3 Universal developmental patterns across
cultures and history

The 5D model identifies universal developmental patterns shared
across cultures and history, reflecting a common human nature rooted
in species-typical psychological adaptations, despite individual genetic
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uniqueness and cultural diversity (Tooby and Cosmides, 1990). Cross-
cultural studies in 82 countries reveal a broad consensus on 10 basic
personal values, ranking those related to self-transcendence highest
and those related to self-centeredness lowest, suggesting widely shared
aspects of human nature (Schwartz, 2012). Joseph Campbell’s Hero’s
Journey, influenced by Jung’s archetypes, showed how myths and
religious narratives worldwide share symbolic parallels tracing the
human journey from infancy to maturity. While acknowledging
cultural differences, Campbell focuses on revealing deep common
truths—much like anatomy textbooks highlight shared structure over
variation—pointing toward unity through recognition of our shared
humanity, echoing the Vedic maxim: “Truth is one, the sages speak of
it by many names” (Campbell, 2004, p. XXII). Leonardo da Vinci’s
Vitruvian Man captured all these messages in an iconic symbol often
read as both a literal anatomical study and a metaphor for the unity of
body and spirit, the earthly and the divine—a diagram of proportion
that became a symbol of human potential. In this reading, the square-
centered figure anchored at the genitals reflects the material ground
of life, symbolizing a self-centered level of consciousness, while the
circle-centered figure at the navel—understood in traditional healing
as an energetic center—embodies full development to wholeness and
unity consciousness.

5 Emotion regulation in the 5D model

In the 5D model, emotion is viewed as energy in motion—
resonating at varying frequencies, shaped by feedback loops, and
relative in time. Adequate emotion is available energy directed toward
action in the right direction, grounded in love for oneself and others.
Emotion regulation is therefore key to redirecting inadequate emotions
by adjusting the energy generated, reassessing the accuracy of
interpretation, and selecting effective, appropriate actions. To better
understand this process, it is helpful to revisit Figure 2 through the
lenses of emotional literacy.

Figure 2A illustrates a rapid cycle in which steps before mental
preparation occur within a second, beyond conscious control.
However, their purpose is to trigger emotional bodily reactions that
bring the emotion into our awareness—an essential prerequisite for
emotion regulation. At this point, we can ask the critical question:
Have I interpreted the situation correctly? This question alone engages
tertiary, analytical processes and hands “control” over to our higher
functions, which can help calm the reactions immediately. If needed,
breathing techniques, physical activity, meditations and other spiritual
practices can help calm the activated energy and ground the person
in the present time.

From here, the algorithm in Figure 2B supports further inquiry:
How is power distributed? Does my perception reflect present reality
or echo childhood experiences? What is realistically changeable?
What truly affirms me—meeting others’ expectations or aligning with
my authentic self? Interpretations vary greatly with levels of
consciousness, power dynamics, and concepts of justice, often
contrasting sharply between child and adult perspectives and revealing
areas for healing. Finally, we ask: What action is appropriate, effective,
and fair? How can we protect our rights while respecting others?
Addressing these questions fosters the development of key
interpersonal skills, such as assertive communication and conflict
management.
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In this way, emotion-regulation skills involve mental reflection to
challenge distorted beliefs or frames of reference—a process known in
adult education as transformative learning, which serves as a critical
mechanism for development toward higher levels of consciousness.
Mezirow (Mezirow, 2000) described transformative learning as a
reflective process in which we revise our taken-for-granted frames of
reference to become more inclusive, discerning, open, and reflective,
a change that emerges through dialogue among diverse learners and
fosters both cultural pluralism and social justice. Through various
forms of experiential learning, education, and training, individuals
can be empowered, transformed, and significantly enhance their
emotional literacy—serving both preventive and corrective purposes
with the support of mental health professionals. To realize this
potential, principles of critical pedagogy, transformative learning,
inclusive definitions of culture, and idiographic approaches should be
regarded as essential components of mental health education and
training (Dragic et al., 2014).

6 Implications for the research

The hypotheses formulated in the 5D model invite further
research, testing, and refinement. The central and operational
hypotheses, summarized in Table 1, carry numerous implications for
scientific inquiry. This section briefly outlines several major directions
for future studies.

6.1 Mixed-methods research on a
transdiagnostic approach to the etiology of
(mental) health disorders

Such research would identify whether there are typical emotional
dispositions underlying specific mental and psychosomatic disorders, and
possibly extend to general health disorders, given the 5D model’s holistic
view and the central role of emotion in homeostasis. The ideal design
would integrate personal history as causal context (e.g., life script,
attachment patterns, anamnesis), emotional dispositions (levels of
emotional awareness, information-processing aspects of core emotions,
“initial mistake” detection, and discrete emotional profiles by frequency,
duration, intensity, and regulation), levels of consciousness (inferred via
validated measures of basic values and conflict management), physiological
homeostasis (e.g, HRV or similar indicators), and (mental) health
outcomes (self-report tools or diagnosis-based groups). Data would be
triangulated across subjective (self-report), observational (symptoms,
diagnosis, behavior), and objective (psychophysiological) measures.
While such a design is best suited for smaller samples and would require
the development of new instruments, it offers rich potential and will be
explored further in future studies.

6.2 Correlational studies

Table 1 outlines numerous potential correlations that could be
tested on large samples. Many existing studies have examined
combinations of the proposed variables, with findings that align with
the continuum suggested in the 5D model. Notably, research has
explored correlations and network ties among personal values,
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emotional intelligence, and mental health (Jacobs and Wollny, 2022);
conflict management and emotional intelligence (Rahim et al., 2002);
affect, attachment, and psychopathology (Fuchshuber et al., 2024);
and attachment, primary emotions, and spirituality (Freund et al.,
2024). Studies of this kind could further enrich the evidence base by
incorporating person-centered analyses. Beyond examining variable
correlations, they could employ latent profile analysis to investigate
whether distinct patterns emerge that are consistent with the 5D
model’s proposed levels of consciousness.

6.3 Experimental studies

Negative attitudes toward subjective experience took root in
psychiatry and allied fields decades ago, when there were few avenues
for scientifically studying it. Taschereau-Dumouchel et al. (2022)
responded to this legacy by calling to “put the mental back” into
mental disorder research, emphasizing the need to prioritize subjective
emotional experience alongside physiological and behavioral
measures. For the development of emotional literacy, unconscious
emotions are particularly relevant—making the contributions of
Wiens (2006), who highlighted persistent difficulties in reliably
assessing conscious emotional awareness, and Frumento et al. (2022),
who introduced the concept of emotionally-subliminal stimuli,
especially significant. These stimuli—consciously perceived yet failing
to evoke the expected emotional response—refine traditional
definitions of subliminality and offer therapeutic potential. This line
of research is fully aligned with the 5D model and could be
strengthened by experimental designs that control for physiological
homeostasis and other outlined aspects of emotional dispositions.

6.4 Cross-cultural studies

The 5D model outlines a universal developmental continuum
across cultures and histories, while valuing the richness of indigenous
psychologies and traditions. It recognizes differences in societal
development and the power dynamics that shape whose voices and
knowledge are privileged. For cross-cultural studies, it promotes the
transformative research paradigm (Mertens, 2007), which rejects
cultural relativism and examines how power operates in the
construction of knowledge. Grounded in social justice, this paradigm
integrates feminist, critical race, postcolonial, indigenous, disability,
and LGBTQ perspectives to challenge ethnocentric assumptions.
Through culturally responsive, collaborative research, it centers the
values and lived experiences of marginalized communities, addresses
inequities in researcher—participant relationships, and generates
knowledge aimed at equitable, inclusive social change by situating and
describing the context—particularly the power relations—that shape
the production and reception of knowledge.

6.5 Multidisciplinary studies

The 5D model views all functions of an organism as part of a
coordinated feedback loop aimed at growth, requiring insights from
multiple disciplines. Constructive Realism (Wallner and Jandl, 2006)
supports such integration, distinguishing between reality as the sum of
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scientifically constructed “microworlds,” Wirklichkeit as the actual
world that exists but remains inaccessible, and the life-world of everyday
this
strangification—examining one microworld from the standpoint of

experience. In view, understanding deepens through
another to gain fresh perspectives. This approach can bridge ancient
wisdom and emerging biophysical models, such as linking “gut feelings”
with gut-brain communication (Mayer, 2011) or connecting the pineal
gland—traditionally the “third eye”—with neuroscientific findings on
its role in dreams, meditation, and altered states (Bellec, 2024). Similarly,
phrases like “fear in the bones” could inspire research into early trauma,
chronic freeze responses, and gut-axis disruptions, offering new healing
pathways. The broader treatment and research implications of the 5D

model are significant but beyond the scope of this article.

7 Discussion

The integration of emotional literacy with the CER model and its
subsequent operationalization resulted in the development of a novel
5D framework. Figure 6 illustrates the evolution and synthesis of its
components into the bio-psycho-social-spiritual-ecological (5D)
model of human experience. It unites major psychological functions
across the lifespan—at intrapersonal, interpersonal, and societal
levels—within both an energetic (5D) and material (3D) framework.
The model identifies four levels of consciousness, shaped by nature-
nurture interplay, and proposes that they are directly proportional to
emotional literacy in the physical realm, operationalized through the
CER mechanism. Drawing on analogies from physics, such as
relativity and wave—-particle duality, it links physiological, motivational,
and cognitive processes into a single feedback system. Suboptimal
conditions can halt development at lower levels, while higher levels
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manifest as EC and transformative power. These constructs are
anchored in prior empirical findings and positioned along a
continuum of physiological homeostasis, motivational needs, mental
health outcomes, and observable psychological functions. In its
essence, the 5D model reflects the interconnectedness and wholeness
of human experience—an idea beautifully captured by the
13th-century Persian poet Rumi: “You are not a drop in the ocean. You
are the entire ocean in a drop” (Jalal ad-Din Muhammad ar-Rumi, n.d.).
Taken together, the developed 5D model offers a comprehensive
theoretical framework for emotion psychology and psychopathology,
addressing all five questions posed by Reisenzein (2015). It further
suggests that emotional development is inseparable from moral
development, which in turn equates to spiritual development—each
grounded in the laws of nature and the universe and reflecting a
universal progression along a developmental continuum from infancy
to maturity, across time and space, evolving from a state of being
rooted in fear to one grounded in love. The model aligns with emerging
biofield science (Rubik et al., 2015) and calls for empirical testing of its
hypotheses and methodology, particularly within a transdiagnostic
approach to the etiology of health disorders. It also emphasizes the
value of multidisciplinary research, where scientifically validated
methods—supported by converging subjective, objective, and
observable measures—could ultimately enable objective assessment of
consciousness, mental health, and wellbeing through indicators such
as HRV and the heart’s electromagnetic field (McCraty et al., 2009).
The ecological domain reveals how adverse conditions—war,
poverty, disasters, political oppression, subtle power abuse, and
cultural norms that stifle emotional expression—can arrest
psychological growth, especially in early life. Unstable caregiving,
unresolved trauma, and limited emotional literacy weaken secure
attachment, locking individuals into cycles of fear and disconnection.

Emotional literacy The CER Model
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Evolution and integration of the emotional literacy and the CER model into the 5D model. Steiner (2003) developed the emotional literacy dimension,
represented on the upward-pointing scale, and intentionally left open the possibility for higher expressions. Milivojevic (2000) built the CER model as a
feedback loop, placing emotional awareness and literacy at its center to present a psychology and psychopathology framework of emotions. The 5D
model extends this emotional literacy axis into the spiritual and ecological domains, proposing four levels of consciousness and two higher stages of
emotional literacy —emotional creativity and transformative power—to capture the highest expressions of unity consciousness. In this model, levels of
consciousness are linked to emotional literacy through CER, symbolized by rainbow-like colors representing both frequency and the functional unity
of body and mind, underscoring that all functions of an organism operate in unison within a feedback loop oriented toward growth and adaptation.
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From these lowest developmental rungs often emerge those who
hunger for absolute ‘power over; leaving devastation in their wake, as
history shows in the legacies of Hitler, Stalin, and Mao (with very
similar family histories; Goldner-Vukov and Moore, 2010) — echoed
today in certain leaders whose personal wounds shape global ruin. In
contrast, figures such as Satir, Maslow, Kohlberg, and Martin Luther
King Jr. reached toward self-transcendence, grounding their visions
in love, unity, and justice, and leaving legacies that expand the
horizon of human possibility. King’s belief in love as “the force which
all of the great religions have seen as the supreme unifying principle
of life” (Martin Luther King, Jr. Quote, n.d.) resonates with the
timeless insight that only those grounded in integrity, virtue, and
moral wisdom should guide society—a truth Plato crystallized in his
call for philosopher kings, leaders whose inner development equips
them to safeguard the common good.

The ultimate vision of the 5D model is to translate ancient
universal spiritual truths into a unified scientific language for our
time. By aligning with our true sense of purpose, joining our inner
transformative power with that of others, and speaking and acting
Truth to Power, we can work together to replace “power over” with
“power to the people” As democracies—long regarded as the best
form of governance—have shown themselves vulnerable to
corruption, one corrective could be to develop and require objective,
validated measures of integrity, as prerequisites for candidacy in
public office. With such foundations in place, conversations can shift
toward how best to care for the Anima Mundi and to nurture a
desperately needed global perspective of healing—one that embraces
both traditional wisdom and modern psychotherapies (Pritz, 2002).
And in this shared journey, every new hue that appears in the
rainbow of human growth is a victory for the collective, advancing
the evolution of consciousness and the conscious evolution itself.

Data availability statement
The original contributions presented in the study are included in

the article/Supplementary material, further inquiries can be directed
to the corresponding author.

Author contributions

ID: Conceptualization, Visualization, Writing — original draft,
Writing - review & editing.
Funding

The author(s) declared that financial support was not received for
this work and/or its publication.

References

Ainsworth, M. D. S., Blehar, M. C., Waters, E., and Wall, S. N. (1978). Patterns of
attachment: A psychological study of the strange situation. Classic Edn. New York
London: Routledge, Taylor & Francis Group.

Frontiers in Psychology

10.3389/fpsyg.2026.1520959

Acknowledgments

I extend my sincere gratitude to Alfred Pritz, whose global
perspective on psychotherapy as both a profession and a science—as
exemplified by his founding of the World Council for Psychotherapy
and the Sigmund Freud University—has laid the groundwork for my
professional development and made this study possible. I am
especially indebted to Martin Jandl and Martin Kuska for their
ongoing support, critical insights, and valuable suggestions throughout
the development of the theoretical framework. My heartfelt thanks go
to Vanja Kajtez for her creativity, commitment, and patience in
transforming initial conceptual sketches into clear, publishable
illustrations. I would also like to thank the reviewers for their
insightful comments and valuable suggestions, which improved the
clarity and quality of the manuscript.

Conflict of interest

The author(s) declared that this work was conducted in the
absence of any commercial or financial relationships that could be
construed as a potential conflict of interest.

Generative Al statement

The author(s) declared that Generative AI was not used in the
creation of this manuscript.

Any alternative text (alt text) provided alongside figures in this
article has been generated by Frontiers with the support of artificial
intelligence and reasonable efforts have been made to ensure accuracy,
including review by the authors wherever possible. If you identify any
issues, please contact us.

Publisher’s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated
organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Supplementary material

The Supplementary material for this article can be found online
at: https://www.frontiersin.org/articles/10.3389/fpsyg.2026.1520959/
full#supplementary-material

Alcaro, A., Carta, S., and Panksepp, J. (2017). The affective Core of the self: a neuro-
archetypical perspective on the foundations of human (and animal) subjectivity. Front.
Psychol. 8:1424. doi: 10.3389/fpsyg.2017.01424

frontiersin.org


https://doi.org/10.3389/fpsyg.2026.1520959
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/articles/10.3389/fpsyg.2026.1520959/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/fpsyg.2026.1520959/full#supplementary-material
https://doi.org/10.3389/fpsyg.2017.01424

Dragic

Alvares, G. A., Quintana, D. S., Hickie, I. B., and Guastella, A. J. (2016). Autonomic
nervous system dysfunction in psychiatric disorders and the impact of psychotropic
medications: a systematic review and meta-analysis. J. Psychiatry Neurosci. 41, 89-104.
doi: 10.1503/jpn.140217

Arain, M., Haque, M., Johal, L., Mathur, P, Nel, W, Rais, A., et al. (2013). Maturation
of the adolescent brain. Neuropsychiatr. Dis. Treat. 9, 449-461. doi: 10.2147/NDT.S39776

Arnold, M. B. (1960). Emotion and personality volume 1 psychological aspects, and
volume 2: Neurological and physiological aspects. New York, NY: Columbia
University Press.

Averill, J. R. (1999). Individual differences in emotional creativity: structure and
correlates. J. Pers. 67,331-371. doi: 10.1111/1467-6494.00058

Bandura, A. (1977). Social learning theory. Oxford, England: Prentice-Hall.

Banmen, J. (2002). The satir model: yesterday and today. Contemp. Fam. Ther. 24:4082.
doi: 10.1023/a:1014365304082

Barrett, L. F. (2006). Are emotions natural kinds? Perspect. Psychol. Sci. 1, 28-58. doi:
10.1111/j.1745-6916.2006.00003.x

Beauchaine, T. P,, and Cicchetti, D. (2019). Emotion dysregulation and emerging
psychopathology: a transdiagnostic, transdisciplinary perspective. Dev. Psychopathol.
31, 799-804. doi: 10.1017/S0954579419000671

Bellec, Y. (2024). The pineal gland, a global review of its functions and its relationship
with spiritual practices. Available online at: https://papers.ssrn.com/abstract=4895205
(Accessed August 2, 2025).

Berne, E. (1964). Games people play: The psychology of human relationships. New
York: Grove Press.

Berne, E. (1975). What do you say after you say hello?., new. Ed Edn. London: Corgi.

Bowlby, J. (1969). Attachment and loss, vol. 1: Attachment. New York, NY:
Basic Books.

Bronfenbrenner, U. (1994). Ecological models of human development. Int. Encycl.
Educ. 2,37-43.

Campbell, J. (1949). The hero with a thousand faces. New York, NY, US:
Pantheon Books.

Campbell, J. (2004). The hero with a thousand faces. Commemorative Edn. Princeton,
NJ: Princeton University Press.

Demetriou, A., and Spanoudis, G. (2017). From cognitive development to intelligence:
translating developmental mental milestones into intellect. J. Intelligence 5:30. doi:
10.3390/jintelligence5030030

Dragic, I. (2021). “The circular emotional reaction (CER) model as an explication of
an intersection between body and mind” in Kérper im Kontext - contemporary
perspectives on psychosomatics. ed. E. Wimmer (Wien: Facultas), 78-105.

Dragic, I, Mortl, K., and Braakmann, D. (2014). The “good practice” training

philosophy in an international psychotherapy program. SFU Forschungsbull. 2, 10-35.
doi: 10.15135/2014.2.1.10-35

Einstein, A. (1920). Relativity: The special and general theory. New York, NY: H. Holt.
Erikson, E. H. (1994). Identity and the life cycle. W. W: Norton & Company.

Fonagy, P, Steele, M., Steele, H., Moran, G. S., and Higgitt, A. C. (1991). The capacity
for understanding mental states: the reflective self in parent and child and its significance
for security of attachment. Infant Ment. Health J. Infancy Early Child. 12, 201-218. doi:
10.1002/1097-0355(199123)12:3<201::AID-IMH]J2280120307>3.0.CO;2-7

Foucault, M. (1977). Discipline and punish: The birth of the prison. New York:
Pantheon Books.

Freund, A., Fuchshuber, J., Silani, G., and Unterrainer, H.-E. (2024). The
relationship between attachment, primary emotions and positive/negative spirituality:
a path analysis. Front. Public Health 12:1375850. doi: 10.3389/fpubh.2024.1375850

Frijda, N. H. (1986). The emotions. Paris, France: Editions de la Maison des Sciences
de 'Homme.

Frumento, S., Gemignani, A., and Menicucci, D. (2022). Perceptually visible but
emotionally subliminal stimuli to improve exposure therapies. Brain Sci. 12:867. doi:
10.3390/brainscil2070867

Fuchshuber, J., Senra, H., Loffler-Stastka, H., Alexopolos, J., Roithmeier, L.,
Prandstitter, T, et al. (2024). Investigating the network ties between affect, attachment,
and psychopathology. J. Affect. Disord. 367, 263-273. doi: 10.1016/j.jad.2024.08.219

Garan, R. (2015). The orbital perspective: Lessons in seeing the big picture from a
journey of 71 million miles. 1st Edn. Oakland: Berrett-Koehler Publishers.

Gendron, M., and Feldman Barrett, L. (2009). Reconstructing the past: a century of
ideas about emotion in psychology. Emot. Rev. 1,316-339. doi: 10.1177/1754073909338877

Gergen, K. J. (1991). The saturated self: dilemmas of identity in contemporary life.
New York: Basic Books.

Goldner-Vukov, M., and Moore, L. J. (2010). Malignant narcissism: From fairy tales to
harsh reality. Psychiatr. Danub, 22, 392-405.

Goleman, D. (1995). Emotional intelligence. New York, NY, England: Bantam
Books, Inc.

Frontiers in Psychology

10.3389/fpsyg.2026.1520959

Gross, J. J. (1999). Emotion regulation: past, present, future. Cognit. Emot. 13,
551-573. doi: 10.1080/026999399379186

Gross, J. J. (2015). Emotion regulation: current status and future prospects. Psychol.
Ing. 26, 1-26. doi: 10.1080/1047840X.2014.940781

Jacobs, 1., and Wollny, A. (2022). Personal values, trait emotional intelligence, and
mental health problems. Scand. J. Psychol. 63, 155-163. doi: 10.1111/sjop.12785

Jalal ad-Din Muhammad ar-Rumi (n.d.). Available online at: https://www.goodreads.
com/quotes/848553-you-are-not-a-drop-in-the-ocean-you-are (Accessed October
31,2024).

James, W. (1884). What is an emotion? Mind os-IX, 188-205. doi: 10.1093/mind/os-
1X.34.188

Jung, C. G. (1968). Man and his symbols. Reissue Edn. New York: Dell.

Jung, C. G. (1969a). Collected works of C. G. Jung, volume 9: The structure and
dynamics of the psyche. Princeton, NJ: Princeton University Press.

Jung, C. G. (1969b). The archetypes and the collective unconscious. Princeton, NJ: Princeton
University Press.

Jung, C. G. (1971). Collected works of C. G. Jung, volume 6: Psychological types.
Princeton, NJ: Princeton University press

Jung, C. G. (2006). The undiscovered self: The dilemma of the individual in modern
society. Reissue Edn. New York: Penguin Publishing Group.

Karpman, S. B. (1968). Fairy tales and script drama analysis. TAB 7, 39-43.

Kelly, G. (1991). The psychology of personal constructs: volume one: theory and
personality. London; New York: Routledge CRC Press.

Kernberg, O. (2004). Aggressivity, narcissism, and self-destructiveness in the
psychotherapeutic relationship. New Haven, CT: Yale University Press.

Kohlberg, L. (1984). The psychology of moral development: The nature and validity
of moral stages. First Edn. San Francisco: Harper & Row.

Koltko-Rivera, M. E. (2006). Rediscovering the later version of Maslow’s hierarchy of
needs: self-transcendence and opportunities for theory, research, and unification. Rev.
Gen. Psychol. 10, 302-317. doi: 10.1037/1089-2680.10.4.302

Kostova, Z., and Matanova, V. L. (2024). Transgenerational trauma and attachment.
Front. Psychol. 15:1362561. doi: 10.3389/fpsyg.2024.1362561

Kring, A. M., and Sloan, D. M. (2009). Emotion regulation and psychopathology: A
Transdiagnostic approach to etiology and treatment. New York, NY: Guilford Press.

Kuhn, D. (1999). A developmental model of critical thinking. Edu Res. 28, 16-25. doi:
10.3102/0013189X028002016

Kuska, M., Trnka, R., Mana, J., and Nikolai, T. (2020). Emotional creativity: a meta-analysis
and integrative review. Creat. Res. J. 32, 151-160. doi: 10.1080/10400419.2020.1751541

Lane, R. D., and Smith, R. (2021). Levels of emotional awareness: theory and
measurement of a socio-emotional skill. J. Intelligence 9:42. doi: 10.3390/
jintelligence9030042

Lazarus, A. A. (1973). On assertive behavior: A brief note. Behav. Ther. 4, 697-699.
doi: 10.1016/S0005-7894(73)80161-3

LeDousx, J. E. (2014). Coming to terms with fear. Proc. Natl. Acad. Sci. USA 111,
2871-2878. doi: 10.1073/pnas.1400335111

Levine, P. A., and Mate, G. (2010). Peter a. levine in an unspoken voice: How the body
releases trauma and restores goodness. 1st Edn. New York: North Atlantic Books.

Lindquist, K. A., Wager, T. D., Kober, H., Bliss-Moreau, E., and Barrett, L. E (2012).
The brain basis of emotion: a meta-analytic review. Behav. Brain Sci. 35, 121-143. doi:
10.1017/S0140525X11000446

MacLean, P. D. (1990). The triune brain in evolution: Role in Paleocerebral functions.
1990th Edn. New York, NY: Springer.

Main, M., and Solomon, J. (1986). “Discovery of an insecure-disorganized/disoriented
attachment pattern” in Affective development in infancy (Norwood, NJ: Ablex
Publishing Corporation), 95-124.

Martin Luther King, Jr. Quote (n.d.). -Z Quotes. Available online at: https://www.
azquotes.com/quote/759399 (Accessed October 30, 2024).

Mashour, G. A., and Alkire, M. T. (2014). “Evolution of consciousness: Phylogeny,
ontogeny, and emergence from general anesthesia,” in in the light of evolution: Volume

VII: The human mental machinery, eds. Cela-Conde, C. J., Ayala, E J., and Avise, J. C.
Washington, DC: National Academies Press (US). pp. 37-56.

Maslow, A. H. (1943). A theory of human motivation. Psychol. Rev. 50, 370-396. doi:
10.1037/h0054346

Maslow, A. H. (1971). The farther reaches of human nature. New York, NY, US:
Arkana/Penguin Books.

Mayer, E. A. (2011). Gut feelings: the emerging biology of gut-brain communication.
Nat. Rev. Neurosci. 12:10.1038/nrn3071. doi: 10.1038/nrn3071

McCraty, R., Atkinson, M., Tomasino, D., and Bradley, R. T. (2009). The coherent heart
heart-brain interactions, psychophysiological coherence, and the emergence of system-
wide order. Integral Review, 5, 10-115.

frontiersin.org


https://doi.org/10.3389/fpsyg.2026.1520959
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1503/jpn.140217
https://doi.org/10.2147/NDT.S39776
https://doi.org/10.1111/1467-6494.00058
https://doi.org/10.1023/a:1014365304082
https://doi.org/10.1111/j.1745-6916.2006.00003.x
https://doi.org/10.1017/S0954579419000671
https://papers.ssrn.com/abstract=4895205
https://doi.org/10.3390/jintelligence5030030
https://doi.org/10.15135/2014.2.1.10-35
https://doi.org/10.1002/1097-0355(199123)12:3<201::AID-IMHJ2280120307>3.0.CO;2-7
https://doi.org/10.3389/fpubh.2024.1375850
https://doi.org/10.3390/brainsci12070867
https://doi.org/10.1016/j.jad.2024.08.219
https://doi.org/10.1177/1754073909338877
https://doi.org/10.1080/026999399379186
https://doi.org/10.1080/1047840X.2014.940781
https://doi.org/10.1111/sjop.12785
https://www.goodreads.com/quotes/848553-you-are-not-a-drop-in-the-ocean-you-are
https://www.goodreads.com/quotes/848553-you-are-not-a-drop-in-the-ocean-you-are
https://doi.org/10.1093/mind/os-IX.34.188
https://doi.org/10.1093/mind/os-IX.34.188
https://doi.org/10.1037/1089-2680.10.4.302
https://doi.org/10.3389/fpsyg.2024.1362561
https://doi.org/10.3102/0013189X028002016
https://doi.org/10.1080/10400419.2020.1751541
https://doi.org/10.3390/jintelligence9030042
https://doi.org/10.3390/jintelligence9030042
https://doi.org/10.1016/S0005-7894(73)80161-3
https://doi.org/10.1073/pnas.1400335111
https://doi.org/10.1017/S0140525X11000446
https://www.azquotes.com/quote/759399
https://www.azquotes.com/quote/759399
https://doi.org/10.1037/h0054346
https://doi.org/10.1038/nrn3071

Dragic

Mehta, G., and Riickert, K. (2004). Streiten Kulturen?: Konzepte und Methoden einer
kultursensitiven Mediation. 2013th Edn. Vienna, Austria: Springer.

Mertens, D. M. (2007). Transformative paradigm: mixed methods and social justice.
J. Mixed Methods Res. 1,212-225. doi: 10.1177/1558689807302811

Mezirow, J. (2000). Learning as transformation: Critical perspectives on a theory in
Progress. The Jossey-bass higher and adult education series. 350 Sansome Way, San
Francisco, CA 94104: Jossey-Bass Publishers.

Milivojevic, Z. (2000). [Emotions: Psychotherapy and understanding of emotions]. 3rd
Edn. Novi Sad: Prometej.

Morin, A. (2006). Levels of consciousness and self-awareness: a comparison and
integration of various neurocognitive views. Conscious. Cogn. 15, 358-371. doi:
10.1016/j.concog.2005.09.006

Panksepp, J. (2004). Affective neuroscience: The foundations of human and animal
emotions. New York, NY: Oxford University Press.

Panksepp, J., and Solms, M. (2012). What is neuropsychoanalysis? Clinically relevant
studies of the minded brain. Trends Cogn. Sci. 16, 6-8. doi: 10.1016/j.tics.2011.11.005

Piaget, J. (1964). Part I: Cognitive development in children: Piaget development and
learning. J. Res. Sci. Teach. 2, 176-186. doi: 10.1002/tea.3660020306

Piaget, J. (1971). “The theory of stages in cognitive development” in Measurement and
Piaget. eds. D. R. Green, M. P. Ford and G. B. Flamer (New York, NY, US: McGraw-Hill).

Porges, S. W. (2007). The polyvagal perspective. Biol. Psychol. 74, 116-143. doi:
10.1016/j.biopsycho.2006.06.009

Porges, S. W. (2022). Heart rate variability: a personal journey. Appl. Psychophysiol.
Biofeedback 47, 259-271. doi: 10.1007/s10484-022-09559-x

Pritz, A. (2002). Globalized psychotherapy. Wien: Wuv Universitaets VIg.

Puchalski, C. M., Vitillo, R., Hull, S. K., and Reller, N. (2014). Improving the spiritual
dimension of whole person care: reaching national and international consensus. J.
Palliat. Med. 17, 642-656. doi: 10.1089/jpm.2014.9427

Rahim, M. A, Psenicka, C., Polychroniou, P, and Zhao, J.-H. (2002). A model of
emotional intelligence and conflict management strategies: A study in seven countries.
Int. J. Organ. Anal. 10, 302-326. doi: 10.1108/eb028955

Reisenzein, R. (2015). “A short history of psychological perspectives of emotion” in
The Oxford handbook of affective computing, eds. Berry Brazelton, T., and
Yogman, M. W. (New York, NY, US: Oxford University Press), 21-37.

Rizzolatti, G., and Craighero, L. (2004). The mirror-neuron system. Annu. Rev.
Neurosci. 27, 169-192. doi: 10.1146/annurev.neuro.27.070203.144230

Rochberg, F. (2014). The history of science and ancient Mesopotamia. J. Ancient Near
Eastern Hist. 1, 37-60. doi: 10.1515/janeh-2013-0003

Rubik, B., Muehsam, D., Hammerschlag, R., and Jain, S. (2015). Biofield science and
healing: history, terminology, and concepts. Glob. Adv. Health Med. 4, 8-14. doi:
10.7453/gahm;j.2015.038.suppl

Russell, J. A. (2003). Core affect and the psychological construction of emotion.
Psychol. Rev. 110, 145-172. doi: 10.1037/0033-295x.110.1.145

Sahdra, B. K., Shaver, P. R,, and Brown, K. W. (2010). A scale to measure
nonattachment: a Buddhist complement to Western research on attachment and
adaptive functioning. J. Pers. Assess. 92, 116-127. doi: 10.1080/00223890903425960

Salovey, P.,, and Mayer, J. D. (1990). Emotional intelligence. Imagin. Cogn. Pers. 9,
185-211. doi: 10.2190/DUGG-P24E-52WK-6CDG

Satir, V., Banmen, J., Gerber, J., and Gomori, M. (1991). The Satir model: Family
therapy and beyond. Palo Alto, Calif: Science and Behavior Books.

Schachter, S., and Singer, J. (1962). Cognitive, social, and physiological determinants
of emotional state. Psychol. Rev. 69, 379-399. doi: 10.1037/h0046234

Schwartz, S. H. (2012). An overview of the Schwartz theory of basic values. Online
Read Psychol Cult 2:1116. doi: 10.9707/2307-0919.1116

Seligman, M. E. (1972). Learned helplessness. Annu. Rev. Med. 23, 407-412. doi:
10.1146/annurev.me.23.020172.002203

Frontiers in Psychology

20

10.3389/fpsyg.2026.1520959

Shaffer, E, and Ginsberg, J. P. (2017). An overview of heart rate variability metrics and
norms. Front. Public Health 5:258. doi: 10.3389/fpubh.2017.00258

Sheppes, G., Suri, G., and Gross, J. J. (2015). Emotion regulation and
psychopathology. Annu. Rev. Clin. Psychol. 11, 379-405. doi: 10.1146/annurev-
clinpsy-032814-112739

Sources of Transforming Power (n.d.). Available online at: https://werise-toolkit.org/
en/system/tdf/pdf/tools/Sources-of-Transforming-Power.pdf?file=1&force= (Accessed
October 24, 2024).

Spiritual—Definition, Meaning and Synonyms (n.d.). Vocabulary.com. Available
online at: https://www.vocabulary.com/dictionary/spiritual (Accessed October
24,2024).

Steinberg, S., and Kincheloe, J. (2010). Power, emancipation, and complexity:
employing critical theory. Power Educ. 2:140. doi: 10.2304/power.2010.2.2.140

Steiner, C. (1979). Healing alcoholism., first edition / first printing. New York, N.Y:
Grove Press.

Steiner, C. (1994). Scripts people live: Transactional analysis of life scripts. New York:
Grove Press.

Steiner, C. (2003). Emotional literacy: Intelligence with a heart. Fawnskin, California:
Personhood Press.

Tajfel, H., and Turner, J. C. (1979). “An integrative theory of inter-group conflict” in
The social psychology of inter-group relations. eds. W. G. Austin and S. Worchel
(Monterey, CA: Brooks/Cole), 33-47.

Taschereau-Dumouchel, V., Michel, M., Lau, H., Hofmann, S. G., and
LeDoux, J. E. (2022). Putting the “mental” back in “mental disorders”: a perspective
from research on fear and anxiety. Mol. Psychiatry 27, 1322-1330. doi: 10.1038/
s41380-021-01395-5

Tooby, J., and Cosmides, L. (1990). On the universality of human nature and the
uniqueness of the individual: the role of genetics and adaptation. J. Pers. 58, 17-67. doi:
10.1111/j.1467-6494.1990.tb00907.x

Trnka, R. (2023). “Emotional creativity: emotional experience as creative product” in
The Cambridge handbook of creativity and emotions. eds. Z. Ivcevic, J. D. Hoffmann
and J. C. Kaufman (Cambridge University Press), 321-339.

Tyng, C. M., Amin, H. U,, Saad, M. N. M., and Malik, A. S. (2017). The influences of
emotion on learning and memory. Front. Psychol. 8:1454. doi: 10.3389/
fpsyg.2017.01454

van der Kolk, B. A. (2005). Developmental trauma disorder: toward a rational
diagnosis for children with complex trauma histories. Psychiatr. Ann. 35, 401-408. doi:
10.3928/00485713-20050501-06

van der Kolk, B. (2015). The body keeps the score: Mind, brain and body in the
transformation of trauma. 17st Edn. London: Penguin Books Ltd.

VeneKlasen, L., and Miller, V. (2002). Power and empowerment. PLA Notes, 39-41.

VeneKlasen, L., and Miller, V. (2007). A new weave of power, people and politics: The
action guide for advocacy and citizen participation. LATEST Edn. Rugby, Warwickshire:
Practical Action Publishing.

Wallner, E. G., and Jandl, M. J. (2006). “The importance of constructive realism for the
indigenous psychologies approach” in Indigenous and cultural psychology:
Understanding people in context. eds. U. Kim, K.-S. Yang and K.-K. Hwang (New
York, NY, US: Springer Science + Business Media), 49-72.

Wave-particle duality (2024). Quantum mechanics, electrons, photons | Britannica.
Available online at: https://www.britannica.com/science/wave-particle-duality (Accessed
October 29, 2024).

Wiens, S. (2006). Current concerns in visual masking. Emotion 6, 675-680. doi:
10.1037/1528-3542.6.4.675

Wiens, S., and Ohman, A. (2007). “Probing unconscious emotional processes: on
becoming a successful masketeer” in Handbook of emotion elicitation and
assessment, eds. Coan, J. A., and Allen, J. J. B. (New York, NY, US: Oxford University
Press), 65-90.

frontiersin.org


https://doi.org/10.3389/fpsyg.2026.1520959
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1177/1558689807302811
https://doi.org/10.1016/j.concog.2005.09.006
https://doi.org/10.1016/j.tics.2011.11.005
https://doi.org/10.1002/tea.3660020306
https://doi.org/10.1016/j.biopsycho.2006.06.009
https://doi.org/10.1007/s10484-022-09559-x
https://doi.org/10.1089/jpm.2014.9427
https://doi.org/10.1108/eb028955
https://doi.org/10.1146/annurev.neuro.27.070203.144230
https://doi.org/10.1515/janeh-2013-0003
https://doi.org/10.7453/gahmj.2015.038.suppl
https://doi.org/10.1037/0033-295x.110.1.145
https://doi.org/10.1080/00223890903425960
https://doi.org/10.2190/DUGG-P24E-52WK-6CDG
https://doi.org/10.1037/h0046234
https://doi.org/10.9707/2307-0919.1116
https://doi.org/10.1146/annurev.me.23.020172.002203
https://doi.org/10.3389/fpubh.2017.00258
https://doi.org/10.1146/annurev-clinpsy-032814-112739
https://doi.org/10.1146/annurev-clinpsy-032814-112739
https://werise-toolkit.org/en/system/tdf/pdf/tools/Sources-of-Transforming-Power.pdf?file=1&force=
https://werise-toolkit.org/en/system/tdf/pdf/tools/Sources-of-Transforming-Power.pdf?file=1&force=
https://www.vocabulary.com/dictionary/spiritual
https://doi.org/10.2304/power.2010.2.2.140
https://doi.org/10.1038/s41380-021-01395-5
https://doi.org/10.1038/s41380-021-01395-5
https://doi.org/10.1111/j.1467-6494.1990.tb00907.x
https://doi.org/10.3389/fpsyg.2017.01454
https://doi.org/10.3389/fpsyg.2017.01454
https://doi.org/10.3928/00485713-20050501-06
https://www.britannica.com/science/wave-particle-duality
https://doi.org/10.1037/1528-3542.6.4.675

	Emotional literacy and levels of consciousness in bio-psycho-social-spiritual-ecological (5D) model of human experience
	1 Introduction
	2 Emotional literacy
	3 The circular emotional reaction model
	3.1 The main elements of the CER model
	3.1.1 Stimulus situation and primary cognition
	3.1.2 Experiencing emotion
	3.1.3 Expressing emotion
	3.2 Emotional awareness as a tertiary cognition and emotion regulation
	3.3 The continuum of the structural inadequacy of emotional reactions

	4 The bio-psycho-social-spiritual-ecological (5D) model of human experience
	4.1 The spiritual domain
	4.2 The ecological domain
	4.3 The personal iceberg metaphor
	4.4 The interaction of nature and nurture influences in the 5D realm
	4.4.1 Environmental circumstances
	4.4.2 The influence of nature
	4.4.3 The intersection of nature and nurture through learning and memory
	4.5 Levels of consciousness as an outcome of nature and nurture intersection
	4.5.1 Self-centered level of consciousness—“I vs. Others”
	4.5.2 The collective level of consciousness—“Us vs. Them”
	4.5.3 Individual level of consciousness—“I and Others”
	4.5.4 Unity consciousness—“Us”
	4.6 Central hypothesis: levels of consciousness are directly proportional to emotional literacy
	4.6.1 Emotional creativity (EC)
	4.6.2 Transformative power
	4.7 Emotional literacy as embodied degree of physiological homeostasis, motivational needs, and general health
	4.7.1 Self-centred level of consciousness—focus on physiological needs and safety
	4.7.2 Collective level of consciousness—focus on belonging/love
	4.7.3 Individual level of consciousness—focus on esteem and self-actualization
	4.7.4 Unity consciousness—focus on self-transcendence
	4.7.5 Measuring physiological homeostasis
	4.7.6 General health
	4.8 Emotional literacy as reflected on the continuum of structural inadequacy of emotional reactions and mental health outcome
	4.8.1 Self-centered level –projective and dis-apperceptive emotions
	4.8.2 Collective level—dis-valorizational emotions and pathology of experiencing emotions
	4.8.3 Individual level—pathology of expressing emotions and adequate emotions
	4.8.4 Unity consciousness—adequate emotions and intuition
	4.9 Emotional literacy as expressed on the continuum of observable psychological functions
	4.9.1 Visible layers of the iceberg
	4.9.2 The continuum of developmental outcomes
	4.9.3 Universal developmental patterns across cultures and history

	5 Emotion regulation in the 5D model
	6 Implications for the research
	6.1 Mixed-methods research on a transdiagnostic approach to the etiology of (mental) health disorders
	6.2 Correlational studies
	6.3 Experimental studies
	6.4 Cross-cultural studies
	6.5 Multidisciplinary studies

	7 Discussion

	Acknowledgments
	References

