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The use of textiles in the
educational process at Waldorf
primary schools
Milan Mašát*

Department of Czech Language and Literature, Faculty of Education, Palacký University Olomouc,
Olomouc, Czechia

This paper examines how textiles can be integrated into Waldorf primary schools

through three exploratory case studies. Rather than prescribing guidelines, the

study positions its outcomes within theoretical debates on craft, handwork,

embodied knowing, and aesthetics. Drawing on interviews with three teachers,

the cases illustrate that textiles can function both as cultural practices and as

embodied engagements: they may support multisensory learning, strengthen

patience and fine motor skills, and foster identity through imaginative and

aesthetic experience. The analysis suggests that textiles are not merely

peripheral activities but can serve as practices where cognition, embodiment,

and self-understanding converge. Earlier perspectives, such as Stehlik’s critique

of technology, are reconsidered considering current curriculum reforms that

seek to balance digital tools with craft-based learning. The paper highlights the

heuristic value of case studies for illustrating how theoretical concepts might

be operationalized in practice, offering insights for academic discourse and

pointing to future research on the intersection of material culture, pedagogy,

and identity.
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1 Introduction

The aim of this paper is to examine how textiles are integrated into the educational
process in Waldorf primary schools. Rather than treating textiles merely as tools of
handcraft, the study positions them at the intersection of craft (Martin, 2011) and
handwork (Sigler, 2022), where making is simultaneously practical, cultural, and esthetic.
This dual orientation allows me to explore textiles as media that not only foster skill but
also carry meaning, shaping students’ identities and their ways of knowing. The motivation
for the study arises both from my own experience as a Waldorf teacher and from the
need to theorize such experiences in light of contemporary debates in pedagogy and
material culture.

The theoretical framing draws on perspectives that highlight the embodied and
relational character of learning. Ingold (2011) conceptualizes craft and making as forms
of “dwelling,” in which knowing is inseparable from lived engagement with materials
and environments. From this standpoint, weaving, felting, or working with fabrics are
not ancillary activities but can be understood as epistemic practices, ways of generating
understanding through bodily immersion in material processes. Similarly, Eisner (2002)
and Gude (2004) argue that esthetic experience shapes identity and learning by enabling
students to perceive themselves as creative and culturally situated beings. Thus, the
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integration of textiles into education may be seen not only as skill
acquisition but also as identity formation through esthetic and
sensory experience.

At the same time, the paper engages critically with previous
literature. Earlier references to “primitive textiles” (Harmer, 1903)
are avoided as they reproduce outdated terminology. Stehlik’s
(2008) emphasis on creativity through resistance to technology is
acknowledged as a historical perspective but placed in dialogue with
recent curriculum developments in Europe and Australia, such
as HERMMES, 2025 (Digital Media in Steiner/Waldorf Education
project, 2025) and European Council for Steiner Waldorf Education
[ECSWE], 2025 (European Council for Steiner Waldorf Education
[ECSWE], 2025), which illustrate how Waldorf schools increasingly
grapple with the role of digital media. This shift underlines that the
question is not whether to integrate technology, but how to balance
it with embodied, craft-based learning.

Methodologically, the paper employs three exploratory case
studies of teachers, whose practices illustrate diverse ways of
integrating textiles into different subjects. The case studies are
not presented as generalizable evidence for prescriptive guidelines
but as context-specific insights that open space for theoretical
reflection. The limitations of this approach are acknowledged:
three cases cannot justify universal recommendations, but they
can serve as windows into the lived pedagogical reality of
Waldorf classrooms.

The article is therefore directed at an academic audience –
researchers and scholars in the fields of alternative pedagogy and
didactics. The contribution lies not in offering normative guidelines
for practitioners, but in theorizing how textiles can function as
educational media, what they may reveal about Waldorf pedagogy,
and how they raise broader questions about the role of craft,
aesthetics, and identity in contemporary education.

2 Waldorf schools

Waldorf schools, founded on the educational philosophy of
Rudolf Steiner1, emphasize a holistic approach that integrates
cognitive, artistic, and practical learning experiences into a
unified conception of child development. This holism is not
simply rhetorical: it reflects Steiner’s conviction that intellectual
growth should be cultivated together with esthetic perception and
embodied practice. For this reason, Waldorf pedagogy deliberately
foregrounds artistic domains–painting, music, drama–while also
placing equal weight on manual and craft-based activities such as
woodworking or textiles. These elements are not supplementary;
they are constitutive of what it means to learn in a Waldorf school.

1 Rudolf Steiner, an Austrian philosopher and educator, is renowned for
his contributions to various fields, including education, architecture, and
expressive arts. His educational philosophy, known as Steiner or Waldorf
education, emphasizes the spiritual development of children through
creative and holistic approaches. In music education, Steiner’s methods
focus on the spiritual connection of children with music, particularly using
the musical interval of the fifth, which is believed to resonate with childhood
spirituality (Boland, 2024). Steiner developed Sprachgestaltung, a technique
for expressive speech that emphasizes the artistic and sensory aspects of
spoken language, influencing notable figures in voice training (Montello,
2024). His pioneering educational vision continues to have global appeal,
though it is sometimes critiqued for superficially integrating indigenous
knowledge into Western educational frameworks (de Rijke, 2024).

As Ionova et al. (2024) demonstrate, the arts are treated as formative
forces shaping both emotional life and moral orientation. In this
sense, the arts and crafts function as identity-forming practices,
aligning with the broader argument of this paper that textiles can
be understood as educational media, not merely as “handwork.”

A further expression of this holistic orientation is Waldorf ’s
distinctive media education strategy, which postpones the
introduction of digital technologies until later developmental
stages. While this has often been described as resistance to
modernity, recent studies (Neumann, 2024; Rawson, 2024) suggest
that the rationale is more nuanced: the delay is intended to
synchronize technological exposure with children’s cognitive
readiness, so that embodied and sensory learning are not
prematurely displaced by abstract, screen-based modes of
engagement. From this perspective, the place of textiles and crafts
becomes even clearer–they provide the material, tactile foundation
on which later encounters with abstraction and technology can
be built.

Institutionally, Waldorf schools have evolved from
their foundation in 1919 into a globally diffused but still
culturally specific network. Their governance structures
emphasize collaborative autonomy and what Steiner called
a “free spiritual life,” a principle later adapted into forms
of participatory school management (Zech, 2023). The
curriculum, organized in three developmental phases of
“doing, feeling, and thinking” (Attfield, 2024), continues to
shape pedagogy internationally, though it has been modified
to meet local contexts and the demands of state standards.
This ongoing process of translation and adaptation (Rawson,
2024) underscores that Waldorf education is not static but
constantly negotiated between tradition and contemporary
educational policy.

Teacher training remains deeply grounded in anthroposophy,
the esoteric philosophy from which Steiner derived his pedagogical
vision (Uceda, 2015). While this grounding raises questions
about accessibility and inclusivity, it also ensures continuity
in pedagogical practice. International expansion–currently
over 1,184 schools in 67 countries (Paull and Hennig, 2020)–
has highlighted both strengths and vulnerabilities. Financial
sustainability, uneven governance, and questions of discipline
persist (Ogletree, 1998; Koolmann et al., 2016). Yet, despite
these challenges, Waldorf schools are frequently praised
for their capacity to create democratic working cultures,
foster teacher morale, and cultivate independent thinking
in students.

Finally, Waldorf ’s insistence on delayed formal literacy
instruction (Bell, 2024) exemplifies its departure from mainstream
schooling, while comparative studies (van Schie and Vedder,
2023) confirm that its outcomes remain academically equivalent.
More significantly, the Waldorf model contributes diversity to
educational landscapes, offering an alternative vision of schooling
in which embodied making, esthetic experience, and identity
formation are integral to learning. This orientation provides
the necessary context for the present study’s focus on textiles:
if Waldorf pedagogy is built upon the unity of head, heart,
and hand, then textiles are not incidental but paradigmatic of
how knowledge, creativity, and identity can be co-constituted in
this tradition.
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2.1 Status of Waldorf schools in the
Czechia

In the Czechia, Waldorf schools illustrate how global
pedagogical traditions can be locally adapted through cultural
and artistic engagement. One notable example is the emphasis on
collective music-making, such as the choral projects at the Waldorf
Elementary and Secondary School in Ostrava-Poruba, which bring
together students, teachers, and community partners, including
international institutions and local artists (Schmuckerová, 2024).
These initiatives are not only artistic enrichment but also
expressions of Waldorf ’s commitment to cultivating identity
through shared cultural experience, where aesthetics function as a
medium of belonging and self-formation.

Assessment practices in Czech Waldorf schools likewise align
with the international Waldorf philosophy, privileging qualitative
evaluations and self-assessment over standardized testing (Smrček,
2015). This approach reflects the pedagogical conviction that
learning outcomes should be understood as processes of personal
growth rather than solely as measurable performance. Such
practices support the broader argument of this paper: that
education, including textile-based work, may be conceived as a
process of identity construction as well as skill acquisition.

The challenge of the digital age, however, has provoked new
tensions. Czech Waldorf schools have begun cautiously integrating
digital technologies, particularly in higher grades, while critically
reflecting on their impact on sensory development and embodied
learning (Pikec, 2016; Doutlik, 2015). This negotiation suggests that
Waldorf pedagogy is not simply opposed to modern media but
seeks to balance them with traditional, tactile forms of engagement.
From this standpoint, the use of textiles can be interpreted as
part of a deliberate counterbalance to screen-based abstraction,
preserving the centrality of embodied, material experience within
the curriculum.

Finally, the autonomy of Czech Waldorf schools, operating
independently of political and religious structures, enables them to
sustain pedagogical practices tailored to their communities (Zech,
2013). Yet this independence is also a source of responsibility: it
requires schools to continually justify their approaches in light
of changing cultural and technological contexts. The Czech case
thus illustrates both the resilience and the vulnerability of Waldorf
education–showing how its commitment to holistic, aesthetic, and
craft-based learning must be constantly reinterpreted in a rapidly
evolving educational landscape.

2.2 Principles and foundations of Waldorf
pedagogy

Waldorf pedagogy is rooted in a holistic conception of the child
as a complete being–body, soul, and spirit–whose development
calls for a careful balancing of the spiritual and the earthly, of
freedom and individuality (Vudrag, 2019). This view goes beyond a
developmental model; it frames a philosophy of education in which
learning is understood as a transformative process integrating
cognition, emotion, and embodied practice. Steiner’s epistemology
rejects naïve realism in favor of an interactive ontology: knowledge
is not passively received but emerges in dynamic relation to the

world (Schieren, 2023). Within this framework, activities such as
textile handwork are not peripheral but can be seen as exemplary,
for they embody the principle of knowledge-through-engagement.

Play, as Souza et al. (2025) emphasize, is central to Waldorf
practice because it integrates motor, cognitive, and emotional
growth while cultivating resilience and empathy. Yet play also
points to a broader argument: that knowing is relational
and enacted, not abstract. Ingold’s (2011) concept of dwelling
provides a useful lens here. To “dwell” is to inhabit the world
through material practices, where knowledge is inseparable from
lived engagement with environment and substance. In Waldorf
classrooms, textile activities–whether spinning, weaving, or felting–
offer such practices: children come to know through doing,
handling, and shaping materials, enacting the kind of embodied
knowing that Ingold describes.

The curriculum’s alignment with developmental stages
(Antunes and Camargo, 2022) reinforces this principle. Each
stage–whether focused on “doing,” “feeling,” or “thinking”–is
anchored in activities that integrate body and imagination.
Textiles, situated at the intersection of craft and aesthetic practice,
can therefore serve as paradigmatic examples of this integration.
They not only cultivate fine motor skills but may also nurture
identity by allowing students to perceive themselves as creators
embedded in cultural traditions and ecological processes. This
connects with Eisner’s (2002) and Gude’s (2004) insights: aesthetic
experience contributes to identity formation, as students develop a
sense of self through acts of making that are both expressive and
culturally meaningful.

Waldorf pedagogy also emphasizes the child’s embeddedness in
society and nature, advocating an ecological awareness that situates
learning within broader cultural and environmental contexts (de
Carvalho Santana and Carvalho Vilar, 2023). The educator’s role,
accordingly, is not to transmit knowledge but to act as a guide,
creating conditions in which students can explore their potential
and negotiate their individuality (Vudrag, 2019). As Loebell (2023)
reminds us, this is not only an intellectual task but also one of
nurturing the will and emotional life, ensuring that development
remains balanced and humane.

Taken together, these principles help explain why textiles
matter for Waldorf pedagogy. They are not isolated activities
but practices that integrate body, culture, and spirit. By weaving
together cognition, creativity, and identity, textile work can be
seen as illustrating the essence of Waldorf education: a humanized,
inclusive pedagogy in which aesthetic and embodied experience
play a central role in becoming fully human.

3 The use of textiles in the
educational process of Waldorf
primary schools

As Easton (1997) noted, textiles occupy a distinctive place
in Waldorf pedagogy: they can function as media that integrate
practical skill, cultural continuity, and aesthetic experience. Within
the framework of the Waldorf curriculum, which emphasizes
the development of “head, heart, and hands,” textile activities
embody this tripartite ideal. They may engage intellect through
pattern, measure, and form; emotions through aesthetic expression
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and narrative use; and the will through manual dexterity and
perseverance. In this way, textiles exemplify the holistic conception
of learning that Waldorf education seeks to cultivate.

Earlier scholarship sometimes described such practices in terms
of “primitive textiles” (Harmer, 1903), but this terminology is
both outdated and theoretically unhelpful. Rather than reproducing
such labels, it is more productive to situate textiles within two
overlapping discourses: craft (Martin, 2011) and handwork (Sigler,
2022). Craft highlights the cultural and artistic dimensions of
making, while handwork emphasizes embodied practice and skill.
In the classroom, textiles cross both fields, allowing children to
see themselves as participants in a cultural tradition while also
experiencing the immediacy of working with material. This double
orientation–craft and handwork–is central to the argument of this
paper: textiles are not simply classroom activities, but potential
vehicles of identity and knowledge formation.

The artistic dimension of Waldorf pedagogy reinforces this
point. Teaching itself is conceived as an art, and working with
fabric becomes a means of cultivating aesthetic appreciation and
creativity (Ramirez, 2006). Such practices resonate with Eisner’s
(2002) and Gude’s (2004) arguments that aesthetic experience is
formative for identity, enabling students to recognize themselves
as creative subjects embedded in cultural contexts. Textile work
therefore contributes not only to skill development but also to
processes of self-understanding and cultural belonging.

Stehlik (2008) argued that Waldorf schools nurture imagination
partly by resisting the premature dominance of modern
technologies, encouraging children to generate their own images
and stories. While valuable as a historical perspective, this view
requires qualification. Current debates within Waldorf education
in Europe and Australia, including recent curriculum reforms such
as HERMMES (Digital Media in Steiner/Waldorf Education project,
2025) and European Council for Steiner Waldorf Education
[ECSWE], 2025 (European Council for Steiner Waldorf Education
[ECSWE], 2025), indicate that digital media are increasingly
engaged in more nuanced ways. In this shifting landscape,
textiles take on renewed importance: they anchor education
in tactile, embodied experience, providing a counterbalance to
abstraction and virtuality without being positioned as the opposite
of technology.

Finally, textiles embody what Ingold (2011) calls dwelling: a
mode of knowing that arises from lived engagement with material.
To weave, spin, or felt is to learn through doing, inhabiting
knowledge rather than merely representing it. This form of
embodied knowing is inseparable from identity: in manipulating
fibers and threads, students not only acquire skills but also
construct understandings of themselves as learners and makers.
In this sense, textile work can be interpreted as a paradigmatic
expression of Waldorf ’s educational philosophy—where knowing,
feeling, and being are woven together.

4 Methodology

The choice of methodology is closely derived from the
theoretical framework presented in the previous chapters. I have
characterized textiles as a phenomenon located at the intersection
of craft (Martin, 2011) and handwork (Sigler, 2022), that is, as

both a practical skill and an aesthetic, culturally shaped expression.
Furthermore, I emphasized that working with textiles can represent
a form of dwelling and embodied knowing (Ingold, 2011)–a way
of learning through lived engagement with the world of materials.
Since my aim is to investigate this complex, culturally and
pedagogically grounded nature of textiles, it is methodologically
appropriate to employ an approach that allows me to connect
theory with contextual practice.

4.1 Why case studies?

For this reason, I chose the case study approach. As Gustafsson
(2024) notes, this method makes it possible to conduct an in-
depth, contextually embedded analysis of a specific phenomenon
in its real-world setting. For my research, this is crucial, since
I do not intend to test pre-formulated hypotheses or measure
outcomes quantitatively. Rather, I aim to understand how textile
activities are lived in Waldorf schools, what meanings teachers and
pupils ascribe to them, and how these experiences resonate with
theoretical concepts of identity, aesthetics, and knowing.

Shaw and Mikhailov (2024) stress that case studies in social
research explore “the total situation”–the sequence of events,
the interactions of participants, and the wider context. This is
particularly suitable for Waldorf pedagogy, because this tradition
itself is built on a holistic conception of the child and the
integration of “head, heart, and hand.” In this context, textiles are
not an isolated skill, but a point of intersection between bodily,
aesthetic, and cultural dimensions of learning, which case studies
can uniquely capture.

4.2 Concrete research design

In this project I carried out three small-scale case studies
with teachers of different professional profiles (mathematics and
storytelling, handicrafts and science, eurythmy and drama). This
selection was deliberate: it was designed to show that textiles
permeate multiple areas of the curriculum, thereby illustrating the
cross-disciplinary and holistic potential of Waldorf pedagogy. Data
were gathered through semi-structured interviews, which made it
possible to capture both the teachers’ personal experiences and their
concrete pedagogical practices. The interviews were transcribed
and subjected to thematic analysis, with categories derived from
the theoretical concepts outlined in the first part of the paper
(craft/handwork – Martin, 2011; Sigler, 2022; dwelling/knowing –
Ingold, 2011; aesthetics and identity – Eisner, 2002; Gude, 2004).

4.3 Strengths and limitations

The strength of this design lies in its capacity to provide richly
textured and detailed data that would be lost in a purely quantitative
approach (Tran and Nguyen, 2024). Case studies enable me to
connect empirical findings with theoretical perspectives and to
suggest that textile practice is not merely an instructional method,
but a mode of existential engagement with the world of materials
and culture.
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At the same time, it is necessary to recognize the limitations.
As Gibson and Groom (2025) point out, case studies are
often criticized for their small scope, limited transferability, and
occasional lack of methodological transparency. In this research, I
therefore explicitly acknowledge that three cases cannot serve as a
basis for universal recommendations. Instead, I interpret them as
exploratory insights that open discussion and indicate directions
for further research. The practical implications drawn from the
results are to be understood as possibilities and inspirations, not
as prescriptive rules.

4.4 Researcher’s position

Finally, the methodological choice must be situated in the
context of my dual position–as both a Waldorf teacher and an
educational researcher. This combination provides unique access
to insider knowledge and to subtle meanings of textile practice that
an outside observer might overlook. At the same time, it requires
reflexivity, so that empirical data are not uncritically confirmed
by personal experience. Acknowledging this dual perspective
strengthens the transparency of the research and clarifies why
the findings are addressed primarily to an academic audience: to
contribute to theoretical debate on material culture and pedagogy,
rather than to prescribe methodological guidelines for teachers.

5 Results and discussion

As outlined in the methodology, the purpose of this section
is not to generalize findings or to prescribe guidelines, but to
present three exploratory case studies that shed light on how textiles
may be integrated into Waldorf pedagogy. These cases are offered
as heuristic insights, illustrating how theoretical constructs–craft
and handwork (Martin, 2011; Sigler, 2022), dwelling and knowing
(Ingold, 2011), and the link between aesthetics and identity
(Eisner, 2002; Gude, 2004)–can be enacted in classroom practice.
The analysis suggests that textiles are not merely supplementary
activities, but can serve as sites where skill, creativity, and identity
come together.

5.1 Case study A

A young primary school teacher (27) integrates textiles as
tools for multisensory learning. In mathematics lessons, she uses
colorful felt shapes to introduce geometric concepts. This practice
reflects Sigler’s (2022) view of handwork as embodied practice:
children can learn through manipulation, transforming abstract
forms into tactile experiences. Beyond mathematics, she employs
silk scarves in storytelling, where fabrics symbolize characters or
natural phenomena. In this context, textiles function as aesthetic
media that help shape imagination and perception, aligning with
Eisner’s (2002) argument that art education can cultivate new
ways of seeing and new dimensions of self-concept. This case
illustrates how textile activities may bring together cognition,
sensory exploration, and aesthetic identity, even at the early stages
of education.

5.2 Case study B

An experienced teacher of handicrafts and practical skills (45)
uses wool and felting to connect material practice with scientific
concepts. By creating felted models of cells and molecules, students
engage in what Ingold (2011) describes as “dwelling with matter,”
where knowledge may emerge through tactile interaction rather
than abstract description alone. In weaving lessons, students work
on simple looms, cultivating rhythm, patience, and perseverance.
These activities highlight the dual orientation of textiles: as craft
(Martin, 2011), rooted in cultural tradition, and as handwork
(Sigler, 2022), emphasizing embodied practice. This case suggests
how textiles can serve as a bridge between abstract science, cultural
heritage, and personal skill development.

5.3 Case study C

A senior teacher of eurythmy and drama (58) employs textiles
as extensions of the body in movement and performance. Flowing
fabrics help students experience rhythm, dynamics, and fluidity in
eurythmy, while improvised costumes in drama classes encourage
non-verbal expression and imagination. These practices resonate
with Gude’s (2004) view that art education contributes to identity
formation by situating learners as cultural participants. The
teacher’s work illustrates how textiles may function simultaneously
as pedagogical tools and as aesthetic and relational media
through which students explore themselves as expressive and
creative beings.

5.4 Theoretical reflections and
implications

Taken together, the three case studies support and illustrate
aspects of the theoretical framework introduced earlier:

• Craft and handwork: Textiles can be seen simultaneously as
cultural artifacts (Martin, 2011) and as embodied practices
(Sigler, 2022).

• Dwelling and knowing: Learning may arise through lived
engagement with materials, as suggested in activities such as
felting, weaving, or performing with fabrics (Ingold, 2011).

• Aesthetics and identity: Textile activities may foster self-
perception and cultural belonging, allowing students to view
themselves as creators and participants in cultural traditions
(Eisner, 2002; Gude, 2004).

Earlier scholarship, such as Stehlik (2008), portrayed Waldorf
pedagogy as fostering imagination by resisting premature
technological exposure. While this perspective remains
valuable historically, it no longer fully reflects current practice.
Contemporary curriculum reforms–such as HERMMES, 2025
(Digital Media in Steiner/Waldorf Education project, 2025) and
European Council for Steiner Waldorf Education [ECSWE], 2025
(European Council for Steiner Waldorf Education [ECSWE], 2025)–
demonstrate that Waldorf schools today increasingly engage with
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digital technologies in critical and balanced ways. In this shifting
context, textiles gain renewed significance: they ground learning in
tactile, embodied experience, complementing rather than opposing
technological developments.

By contrast, early ethnographic references such as Harmer’s
(1903) description of “primitive textiles” have been deliberately
excluded from this analysis. Such terminology not only reproduces
outdated and ethnocentric framings but also fails to contribute
meaningfully to current theoretical debates. Their omission
underscores the intention to situate textile pedagogy within
contemporary scholarly discourse rather than to reproduce
historical stereotypes.

5.5 Implications for research and practice

The cases presented here are exploratory and context specific.
They should not be mistaken for prescriptive rules. Rather,
they suggest how textiles may enrich learning when thoughtfully
integrated, and they open space for further academic discussion.
The implications that emerge are best understood as possible
directions, not universal recommendations:

• Supporting multisensory learning: Textiles can enhance
kinesthetic engagement and may support memory retention.

• Cultivating creativity and imagination: Fabrics provide
opportunities for expressive storytelling, drama, and
artistic exploration.

• Fostering perseverance and fine motor skills: Weaving
and felting may help develop patience, coordination, and
sustained attention.

• Connecting knowledge and materiality: Textiles can make
abstract concepts more tangible and relational.

• Nurturing identity and belonging: Aesthetic engagement with
materials may allow students to perceive themselves as creators
embedded in cultural traditions.

These findings resonate with the Waldorf ideal of integrating
“head, heart, and hand” and highlight textiles as potential
exemplars of holistic pedagogy. Yet their heuristic value lies not in
generalizability, but in illustrating how theoretical perspectives–
craft/handwork, embodied knowing, aesthetics/identity–may
manifest in everyday teaching. In this way, the study contributes
primarily to academic debates on pedagogy and material culture,
while offering inspiration rather than prescriptions for practice.

6 Conclusion

The purpose of this article was to explore how textiles can
function as educational media in Waldorf primary schools. To
do so, I employed three exploratory case studies, designed not
to produce generalizable evidence but to generate practice-near
insights that could be situated within broader theoretical debates.
This methodological stance was essential: a small number of cases
cannot justify prescriptive recommendations, yet they can help to
illuminate how abstract theories may be lived out in practice.

The case studies suggested that textiles are multi-dimensional
educational media. On the one hand, they belong to the sphere
of craft (Martin, 2011), carrying cultural continuity, rhythm,
and the weight of tradition. On the other hand, they exemplify
handwork (Sigler, 2022), where knowledge arises through the
body, through repetitive movement, dexterity, and the sensory
manipulation of materials. This duality helps explain why textiles
can be pedagogically powerful: they simultaneously root learning
in cultural history and embody it in immediate practice.

From the perspective of Ingold’s (2011) notions of dwelling and
embodied knowing, the cases showed that children do not merely
acquire information “about” textiles but may also come to know
“through” textiles. Felting molecules, weaving patterns, or moving
with fabric in eurythmy illustrate a mode of knowledge-making that
is experiential and relational. This indicates that textile practices are
not marginal skills but can be understood as core epistemic acts in
Waldorf pedagogy.

Equally significant is the role of aesthetics. Following Eisner
(2002) and Gude (2004), textile engagement may foster identity
formation: children perceive themselves as imaginative, culturally
situated creators. The cases demonstrated this most clearly in
storytelling and drama activities, where fabrics became not only
didactic aids but also vehicles of self-understanding. This shows
that aesthetics are not ornamental to Waldorf pedagogy; they are
constitutive of how learners see themselves and their place in
cultural traditions.

The study also contributes to ongoing debates about technology
in Waldorf education. While Stehlik’s (2008) portrait of deliberate
resistance to digital media was valuable in its time, it no
longer captures current practice. Contemporary reforms–such as
HERMMES, 2025 (Digital Media in Steiner/Waldorf Education
project, 2025) and European Council for Steiner Waldorf Education
[ECSWE], 2025 (European Council for Steiner Waldorf Education
[ECSWE], 2025)–demonstrate that Waldorf schools now seek to
balance digital technologies with embodied learning. In this shifting
terrain, textiles acquire renewed significance: not as nostalgic relics
but as counterweights and complements, grounding education in
tactile and sensory modes that coexist with digital tools.

Methodologically, the paper underscores both the potential
and the limitations of case study design. Three cases cannot
provide statistical generalization, but they offer description that
makes theoretical categories more tangible. The contribution of
this article is therefore heuristic: it illustrates how concepts such as
craft/handwork, dwelling/knowing, and aesthetics/identity may be
connected with everyday teaching practice. By doing so, it extends
theoretical debates in material culture and pedagogy while avoiding
prescriptive claims of “best practice.”

Finally, my dual positionality–as both Waldorf teacher
and educational researcher—shaped the inquiry. This insider
perspective enabled the recognition of subtle pedagogical meanings
that might escape external observation, but it also required
reflexivity about potential bias. Explicit acknowledgment of this
position strengthens the transparency of the study and clarifies why
its contribution is aimed primarily at academic discourse rather
than at immediate practitioner guidance.

Future research could build on these insights by expanding
the scope to multi-site comparative studies and longitudinal
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analyses of how textile engagement affects learning outcomes
(e.g., perseverance, conceptual understanding, cultural identity).
Ethnographic methods and student-centered perspectives (such
as reflective journals or artifact analysis) may further illuminate
how children themselves experience textiles as media of knowing
and belonging. Moreover, comparative studies with non-Waldorf
settings could test whether the dynamics identified here are unique
to Steiner-inspired pedagogy or more broadly relevant.

In conclusion, the study indicates that textiles in Waldorf
classrooms are not peripheral activities but can serve as
paradigmatic practices where cognition, embodiment, and identity
converge. Their educational value lies less in measurable outputs
and more in the process of becoming–learning through making,
perceiving, and dwelling with materials. The cases presented here
thus enrich theoretical discussions on pedagogy and material
culture, offering exploratory insights rather than prescriptions, and
pointing to further inquiry into the role of embodied and aesthetic
practices in contemporary education.
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